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PREFACE 



The following traihlhg curriculum was developed to prepare a 
multidisciplihary team of pre-/ihservice jDersohnel to deliver 
vocational and special educatid^^ for disabled individuals. 

This field-based work is designed to jDrejDare.persbrihel who provide 
vocational services for disabled youth with furictibhal knowledge in 
varied cognate areas (vpcatibnal rehabilitatibh,. vocational education, 
special education j as it relate:: to their discipline. A series of 
other training curriculum accompanies this mbdule. 

This curriculum presents a general traihing plan tb be used by a 
trainer that is competency-based. It includes a ratibriale, 
objectives, prerequisites j evaluation prbcedures and criteria, content 
outline^ learning activities and alternatives,. and references and 
resources. Some of the training curriculums also supply a glbssary bf 
terms, summaries 5 and relevant mondgraphs. 



Dr. Bruce A. Ostertag 
Project Coordinator 
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I. BACKGROUND 

in November, 1982 a meeting was held among representatives of the State 
Department of Education (SDE) and Institutions for Higher Education (IRE) 
within Galifornia. The purpose of this meeting was to focus on means for 
imprbvihg the career/vocational education of handicapped learners. 
Participants from the IHE's included special education teacher trainers, 
vocational education teacher trainers and professionals responsible for the 
training of vocational rehabilitation counselors. Participants from SDE 
included administrators responsible for identifying needs and supporting 
efforts of local educational agencies to improve vocational programning. Each 
participant agreed that there was a need to review the methods of preparing 
credential and master's students in their related disciplines as they related 
to the competencies any professional responsible for the vocational training 
and placement of handicapped learners would require. It was also agreed than 
an interagency approach could be developed to enhance the training programs at 
each IHE and better meet the heeds throughout the state to improve the quality 
of vocational prdgrantning afforded handicapped youth. The improvement of 
preservice training programs by means of ihtraedueatiohal and interagency 
cooperation would be cost effective and meet the provisions for vocational 
preparatidn within P.L. 94-142 and California's Master Plan for Special 
Education. 

The grant was a cooperative effort of three California State Universities 
(Sacramento^ San Francisco, and San Diego) and two offices within the 
California State Department of Education (Office of Special Education and the 
Office of Vocational Education). It was designed to improve 
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emplojmient preparatidn^ develdpmerit arid opportunity for handicapped learners 
through preservice training of persbririel who deliver vocational and special 
education. An important facet of this preservice preparation grant was the 
development of training modules to be shared by the participating lHE*s and 
disseminated to other state IHE*s for usage iri their programs. The proposed 
preservice training by the involved IHE*s included coordinated programs for 
special educators, vocational and work-experierice educators, and vocational 
rehabilitation personnel. Collaborative, interagency efforts - also embracing 
private industry councils - were stressed in meeting service delivery problems 
that arose when providing for the special vocational needs of handicapped 
learners. Each IHE developed a unique, yet compatible^ quality preservice 
training program based on the needs in its geographical area. Specifically, 
the IHE^S offered a preservice core of courses and practica in which special 
educators, vocational and work-experience educators, and vocational 
rehabilitation personnel worked and received a portion of their training 
together. Parents were also part of this trained, multidisciplinary team. The 
core courses were applicable to existing Bachelor's or Master's deqrep as well 
as leading to the development of a hew Master's in Special Vocational 
Education, Personnel trained through the proposed core were prepared to 
function as part of a multidisciplinary team in meeting the special vocational 
needs of disabled. 
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11. PURPQSE 



A, Effectiveness of Project in Meeting Bm'^pose x>£ £ragi^ 
As per the original proposal, the project's focus was on the development nf 
competencies of students in the fields of special education, vocational 
rehabilitation, vocational education and related fields relative to the 
state of the art in vocational preparation of individuals with handicaps, 
the project effectiveness was demonstrated as follows: 



1. Participants from vocational rehabilitation, counselor education, 
special education, vocational education, and other disciplines were 
enrolled in cdursewdrk and fieldwork together. Thus they learned. to 
function effectively in a trahsdiscipl ihary ^eam in the vocational 
preparation of individuals with handicaps. See Appendix D for a 
sample of project participants. 

2. Coursework was co-taught by faculty of the Department of CdUnselbr 
Education Rehabilitation Program and the Department of Special 
Education Program. Thus^ faculty were teaching cddperati vely, 
enhancing their own professional competencies as a result df these 
transdisciplinary course efforts and were identifying competencies 
specific to various discipline areas as well as generic cdmpetencies 
specific to various discipline areas as well as generic cdmpetencies 
that all professionals need for the vocational preparation of students 
with handicaps. See Appendix C for a listing df thdse cdmpetencies. 

3. Needed competencies were addressed and coursework and field-work 
modules were designed and implemented to teach and assess students 
relative to competencies required for the vocational preparation of 
students with handicaps. 

4. Grant actiyitiesfacilitated critical exami nation of the scope a 
sequence of existing Special Education, Rehabilitati on. Vocational 
Education and Administrative credenti al and master ^s degree 
coursework. This examination resulted in new course offerings, 
revisions in existing courses and new certificate tracks within each 

disci pi ine area. Thus , as a result of this project, preseryice 

students trained in various cr^ 

became prepared to participate in the vocational training of students 
with handicaps. See Appendix 8 for a sample result. 

5. As evaluation activities were implemented at each university 
participating in this project, necessary graduate competencies were 

identified for which each graduate program was responsive. 

Concurrently, effective course sequences, instructional approaches and 
materials, modules, etc. were made available to each participating 
university for replication. 

7 
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^- P''03ecK3'=*Vvi-ties generated a great deal of support, involvement and 
enthusiasm among service agency providers ^ arid ebrisamers within the 
iHE^areas. For example^ students participated in field work within a 
^u"" ! ^^^^"^^^^^^"^^'^^^ agericies. Not only did they learn 

about the programs being offered but were actually contributing to 
.nhancing those programs such that a wider range and number of 
handicapped persons received vocational training in heterogeneous 
community environments. Project faculty Were extremely involved in 
providing numerous inservice presentations, workshops, etc. relative 
to^project goals and objectives. See Appendix E for sample support 
and activities generated by the project. 

B. Personnel Preparation 

A total of two hundred and seventy-five (275) students directly 
participated in Years I-IH of the project and received preSerVice training 
relative to the project goals and objectives; this is far greater than the 
original proposed number of project participants. In San Diego State 
University's Component, one hundred and thirty-five (135) students 
participated with an equal distribution between special education and 
rehabilitation. Additibrially, there are students representing 
communicative disorders, school psychology, and counselor education. San 
Francisco State University had sixty (60) students representing special 
education, rehabilitation and vocational /industrial education. California 
State University, Sacramento had eighty (89) participating students which 
represented both learning handicapped and severely handicapped special 
educators, vocational rehabilitation counselors, vocational educators, 
social workers, parents, administrators, arid school counselors. See 
Appendix D for a sample of CSUS's project participants. 

At CSUS arid SDSU, the participating students atterided joint seminars, as 
well as seminars unique to their discipline areas. As per the origirial 
proposal, these seminars focused on the best existing technology relative 
to the vocational preparation of students with handicaps. Concurrent with 
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participation in seminars^ fieldwork placemerit allbwed students to be 
assigned roles and responsibilities in actual design arid implementation of 
vocational training of handicapped students. 

SFSU also conducted courses as per their project dbaectives. To meet their 
unique needs of developing the use of high technology iri the vocational 
area for the handicapped, SFSU administered the course, "Utilizing 
Microcomputers with Special Learners." 

It is noted and emphasized that fieldwork sites were assigned such that 
students from various disciplines were teamed together. This approach 
reflected the overall mission and purpose of the original proposal, the 
roles assumed by students specifically related to the competencies required 
to develop arid implement the most effective vocational training programs 
possible. These roles and competencies included, but were not limited to^ 
the following: 

a. Iriteragency/discipliriary taskforee involvement; 

b. Teaching and assessirig of job and job related skills in actual 
community arid heterogeneous job experience; 

c. Employer contact and job trairiing statiori development; 

d. CdridUctirig lEP arid parerit cbrifererices, and completing associated 
paperdwrk, plaririirig arid schedulirig; 

e. cdnducting job skills iriveritdry of both work environments and the 
activities within these erivirdrimerits; 

f. Cdnducting preseritatidris fdr parerit, professional, and civic groups. 
There is evidence df cdritributidri df prdject studerits arid cooperatirig 
cdmmunity agency persdririel relative td meeting the educatidrial and 
vocational needs df handicapped individuals. Mdre specifically, as a 
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resdlt of the heavy emphasis on required fieldwork utilizing demon str at idri 
sites within this preservice training program^ individuals with handicaps 
are receiving a more comprehensive and coirmunity based vocational training 
program. Appendix E relates some of the positive results already 
accomplished by the project. 



It is expected that the number of handicapped students and the quantity and 
quality of community sites utilized will increabC as a result of the 
programs' implementation. Finally, each professional-in-training, as a 
result of participation in this project, was better prepared to meet the 
vocational needs of handicapped students. 

Project Impact on other Insti tutioas^ Community and Stjtte anagrams 



Evidence of project impact is readily identifiable. At least the following 
points are in order: 

1. Project faculty worked closely with other faculty of their respective 
universities in order to cdhtiriue to critically evaluate and enhance 
all preservice training efforts. For example^ the heed to reorganize 
the assigning and supervision of special education and rehabilitation 
students has been recognized. The need to include more practica 
relative to vocational training of severely handicapped students, 
within special education.cdUrsewdrk has been recdghized* The value 
offering cdursewdrk and fieldwdrk across .departments and prdgrams has 
been recdgnized. Prdgram chairpersdhs^ faculties, and the project 
advisdry boards are assisting prdject faculty td identify ways in 
which effective prdject activities can be incdrpdrated into and 
mairstained within preservice prdgrams after the prdject. See Appendix 
G for a sample df the prdject *s impact at SFSU. 

2. the prdject has had an impact dn prdgrams within respective 
cdmrtiunities. Prdject faculty and students are directly participating 
in the design, implementatidn^ evaluatidn, and enhancement of 
vocational programs. For example^ Sacramento has developed a 
cdunty-wide transitions task force of which the Project coordinator 
and Several project participants are steering committee members. In 
addition^ project faculty have participated in numerous inservice 
cdnferenceSi wdrkshdps^ administrative planning activities, etc. 
Ldcal private industry councils are revising basic approaches in the 
conceptions of working with the handicapped based upon their 
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ihteractiohs with project personnel . In. addition, the Ealifbrhia 
State Bepartment of Education has sent observers and speakers to 
project seminars and has voiced interest in the success/continuation 
of the project. 
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in. PROJEeT DESIGN 



A. Accompi ishments to Date f or Each gbjectijte 

Following are the Enabling Qbjectives and Timeline from the original 
proposal. Program activities which were specified to be initiated or 
completed at the time of this writing have been accomplished. Further 
elaboration of accomplishments follow those objectives that have been or 
are in the process of beinjg met. See Appendix B for a summary of the 
results and benefits expected. 



Enabling Objectives and Timelines 

1. Review and Revise Program Competencies 

1.1 Delineate existing course/program competencies*. 
(Summer of each program year - begin August, 1983) 

Each of the twenty-five (25) competencies listed in the proposal 
were reviewed and assessed as to their inclusion in courses to be 
offered as a part of the project, A determination was made as to 
which course would address individual competencies. 

1.2 Review literature, (and other programs) and delineate critical 
competencies. (Begin Suirrier^ 1983) 

Competencies for each project related course were delineated and 
current literature was reviewed for its relevance to the classes 
and to the project as a whole. 

1.3 Form local advisory comnittees with a wide base of 
representation. 

(September^ 1983). 

SFSU solicited reconinendations as members of a local advisory 
committee and letters of invitation were drafted in order to form 
the conniittee in the month^^o 1983. SDSL) tapped the 

advisory conmittee memberships of thei university's special 
education and vocational rehabilitation department. CSUS had six 
meetings with their advisory comnittee. Memberships were 
obtained in ways similar to SFSU and SDSU. In addition^ state 
agencies^ the California State University Consortium/Vocational 
Education J and the home campus Service for _Di sab] ed Students 
Center were util i zed |n obtaining gual if ied and interested 
advisory committee members. See Appendix F. 

1.4 Secure input from local advisory comnittees regarding 
competencies needed in fields (October and November, 1983};. 
CSUS presented and obtained feedback on the proposed 
competencies. Full support was given to the twenty-five (25) 
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competencies developed by the co-directors in the original 
proposal . 

1.5 eohduct discrepancy analysis l.l, 1.2, 1.4. (December and June 
each program year). 

Achieved, 

1.6 Delineate revised listing of competencies. (Summer each program 
year). 

Achieved. 

1.7 Present revised listing of competencies to advisory councils for 
information and input. (September each program year). 

See 1.3 and 1.4. Achieved. 

1.8 Present revised listing of competencies to curriculum cornnittees. 
(September each program year). 

See 1.3 and 1.4. Achieved. 

2. Delineate Course arid Practica 

2.1 Cluster listirig of cbrripetericies into course arid practica modules. 
(Summer each program year). _ __ 
The cbmpetericies deteriniried to be impbrtarit for studerits enrolled 
iri the prbject were relegated tb specific cburses. 

2.2 Secure qualified iristructbr(s) tb cb-teach mbdules. (August and 
December each prbgram year). 

Qualified instructbrs were secured tb cb-teach the mbdules 
plariried fbr the cburses. 

2.3 DevelbjD cbUrse/practica Hescriptibns^ syllabi and performance 
requirements. (August arid December each program year). 
Cburse descriptibris, syllabi arid perfbrmarice requirements were 
develbjDed fbr_each_cburse scheduled for the Fall/Spring 
Semesters, 1983-1986, arid are available upon request. 

2.4 Develop arid secure iristructibrial materials and resources^ 
competericy checks ^ arid sites for course/practica. (August and 
Decerriber each year). 

All three IHE's have acquired the materials needed to execute the 
courses . 

2.5 Present developed/revised course/practica modules to local 
advisory boards for information and input. (January and July 
each program year). 

Achieved and on-going. 

2.6 Present developed/revised course/practica modules to curriculum 
cbrrtnittees. ^January and July each program year). 

Achieved arid bri-goirig. 
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Recruit Students 

3.1 Present course and prdgrarri irifbrrriatibri tb related IHE Departments 
and student advisors • (December arid August each program year ) . 
Effortswere made to recruit students from various departments 
within the University and frbm nearby State Uriiversity campuses 
with no vocational cdmpdnerit in special edueatiori. heading 
faculty in those departments likely to have students with an 
interest in Vocational EdUcatibh/Special Needs Projects were 
contacted and announcements were distributed • Packets of 
information regarding the project, its goals and objectives and 
the requirements for admission were forwarded tb campus 
departments^ directors of local special education prbgrams, 
directors of ]pcal vocational educatidn/regibrial bccupatiGnal 
programs, vocational rehabilitation agencies^ campus services for 
disabled student centers ^ and campus affirmative actibri 
administrators. 

3.2 Advertise programs by way of the local advisory board and with 
groups and organizations that work with handicapped and miribrity 
persons on and off campus. (Begin August 1983). 

In an effort to recruit handicapped and minority students, 
announcements were sent to various organizations that make 
frequent contact with this population. The organizations 
receiving information included those listed in 3.1 plus campus 
career services centers^ academic advising centers^ and the 
ealifornia State Depository for the Handicapped. Annpuncements 
were also distributed to the entire faculty of the schools of 
education. Faculty memberswe to announce the Project to 

each of their classes and to encourage interested students to 
apply for admission. 

3.3 Delineate procedures arid criteria for stipend awards. (August to 
September 1983) 

eriteria for the acceptance of students to the project were 
determiried by the co-directors^ in conference with special 
education faculty, and department Chairs. Students with past 
academic success, prior experience in special education, vocation 
rehabilitatiori, counseling or vocation^ interest in 

the jDroject, and affirmative action considerations were given 
acceptance priority. Available upon request. 

3.4 Receive and review stipend appl icatioris . (August arid September 
each program year) . 

Stipend applications arid contracts were desigried and the 
applieatibris were forwarded to interested studerits. Completed 
applieatibos were reviewed by the eo-direetors and were offered 
tb the qualified studerits. 

3«5 Award stiperids. (September each program year). 

Stiperids were awarded and the signed contracts were filed by the 
project clerical assistants. 
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3.6 Delineate project coursewdrk bh studeots^s certificate and/or 
master contract. (Begin August 1983). 

Field Test Presarvice Coursework/Practica 

4.1 Implement course instructibh. (January and September each 
program year). 

Those course delineated in the br iginal proposal have been 
implemented. 

4.2 Secure and assign practicaplacements. (Begin August 1983). 
See item IIB^ Schedule of Accomplishments. 

4.3 Conduct midsemester competency checks. (Nbvember and March each 
program year) . 

Achieved. 

4.4 Conduct end of semester competency checks. (December and i3ane 
each program year). 

Achieved. 

4.5 Complete all course/practica paperwork. (Begin August 1983). 
Achieved. 

Evaluate Effectiveness of Program Activities 
(See evaluation section pps. - Begin August 1983) 

Cormiunicate Effective Program Activities 

6.1 Communicate effective program ac State Advisory 
Committee, local advisory coniTiitteei each Cal-«fornia IHE, other 
LEA'S and IHE's nationally. (Surraner each program year). 
Achieved. 

6.2 Prepare written course/practica modules and disseminate locally 
and nationally. (End of Year in - by Septembe . 
Partial ly- achieved^ Modifications to tM objective 
were necessary as the Contracts and Negotiations Division of 
0SERS reneged on their committments to the established timeline. 

5.3 Present significant program activities to at least two locals 
state, and national conferences annually. (As scheduled). 
Achieved. 



-Il- 
ls 



pVERVIEH m THREE YEARS 



1983 1984 1985 

FIRST YEAR SEGQNB YEAR THIRD YEAR 

Summer: Objectives, Surnmer: Data Synthesiz- Repeat summer Pro- 

eompetencies and Con- ed. Program Evaluated, cedures 

tracts developed, Revisions and Plans 

Advisory Cotnnittees made 

Formed 

Demonstration Sites New Demo. Sites New Demo Sites 

Identified Identified Identified 

Grant Participants New Participants New Participants 

Selected Selected Selected 

Fall: Course Offered Revised Fall Courses Revised Fall Courses 

Offered Offered 

Spring: Courses Repeat Spring Pro- Repeat Spring Pro- 
Offered, Materials cedures eedures 
and Needs Assessment 
Developed 



Summer: Synthesize 
Data, Curriculum, 
Modules, Final Report 
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B. Schedule of Accompli shmentSj Progress^ ahd/dr Hilestdhes 

As previously stated, project activities and projectidhs were dh schedule 
with original timelines specified in IIA^ Accomplishments td Date (see 
Appendix A). Of particular interest^ it is noted that at the cdrripletidn df 
Project Year I, coursework and fieldwork were implemented in order td 
develop and assist competencies of graduate students from rehabilitatidn^ 
special education, and other programs relative to the vocational 
preparation of handicapped youth. See Appendix D for a sample breakdown of 
eSHS* participants for Years I-III. Project Year I evaluation activities 
were implemented as scheduled in December, 1983 through May, 1986. These 
activities were designed in order to organize the structure of the Project 
activities, which were implemented. Appendix C lists those competencies 
upon which participant- generated evaluations were based. 

As previously stated, project objectives as stated in the original proposal 
remained consistent with the overall mission of this project and therefore 
appear to be comprehensive and appropriate. As a result of project 
implementation, additional instructional program resources were requested 
in order to further coordinate project fieldwork with existing vocational 
rehabilitation fieldwork requirements. 



D . Changes in Project Staff and Outside Instructional Persdnne l 

There were no significant changes in existing project persdnnel for the 
project years. 
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E. Explanation far £baaae$- j£ Project Functidriirig 

There was ho need to substantially change the activities specified in the 
original proposal. CSUS did revise the methods by which they obtained 
parental and admihistrative involvement in the project; 

F. Planned or Ac compli shed Qissemi nation of Project I nformat igag- Mater ia ls 
and Prbcedares 

1. A format for sharing project course materials, modules, etc; between 
participating universities and other agencies has been drafted and is 
in the process of being finalized. An unexpected withdrawal of 
project work-time of three months severely hampered the completion of 
all jDroposed modules; [3issemination plans also suffered accordingly 
as expected "unds were no longer available. 

2. Methods for communication among the universities and other agencies 
within the project consortium have been implemented as per the 
original proposal . 

3. In 1983-85, prbjeet faculty participated in and/or conducted several 
workshops arid presentations, etc; For example: 

a. North Shores, San Diego Association for Retarded Citizens. 

b. East CdUhty, San Diego Association of Retarded Citizens. 

c. Arrow Center, Sah Diego Association for Retarded Citizens. 

d. Madeline Sophies* fraihihg Center; 

e. Southern California Rehabilitation Training Consortium. 

f. California Associatibh of Post Secondary Education for the 
Pisabled (CAPED). 

Nevada State Council for Exceptional Children Conferehce. 

h. The Association for Severely Handicapped (National). 

i. San Diego Unified School District. 
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j. California Council for Exceptional Children Ebhfereriee (State) i 

k. California Assdciatibri for Severely Handicapped (State) i 

1. Vocational Educatibh/Speci al Needs Conference (State). 

m. California Association of Work Experience Educators (State). 

h. Sacramento City Unified School District. 

b. Cbuhcil fbr Learning Disabilities Cbnference (National). 

p. Cbuhcil fbr Exceptibnal Children Cbnference (National). 

q. Northern Califbrnia Vbcatidnal Education/Special Needs Cbnference 
(State). 

Project faculty worked with the administrative steering committees of 
agencies relative to project activities and the vocational preparation 



of 


handicapped individuals. For example: 


a. 


San Diego Unified School District; 


b. 


El Cajon Unified School District; 


c. 


North County Task Force of Education; 


d. 


Grossmont Unified School District; 


e. 


San Diego Comnunity College District; 


f . 


Association for Retarded Citizens; 


g- 


San Diego Regional Center; 


h. 


Sacramento City Unified School District; 


i . 


San Juan Unified School District; 


j. 


Elk Grove Unified School District; 


k. 


Grant Union High School District; 


1. 


Yolo County Unified School District; 


m. 


Sacramento County Unified School District; 


n. 


Sacramento Private industry Council; 


0. 


California Comnunity College Chancellors Office; 


P- 


California State Department of Education; 
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q; Sacramento County Area Transition Team; arid 
r. Other terminated and on-gbing tasfe forces i 
Please see Appendix F for a partial listing of Advisory eoimiittee Members 
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IV. MANAGEMENT 

There were rib changes in the management plan as specified in the original 
proposal . 

As per the original "proposal, evaluating activities have been conducted. 
It is rioted that the project was designed to implement changes based bri 
evaluative data; this has taken place. 
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V. EVALUATION 

A. Methodology and Criteria 

Appendix A contains a complete summary of the evaluation plan included in 
the original proposal. This plan was evaluated to be comprehensive by the 
original review panels. Evaluation activities as per delineated in the 
project timelines have been implemented. 

B. Summary of Data Collected 

Initial data regarding evaluation activities, etc. has been collected. As 
set-forth in the original proposal and timeline, a summary of evaluation 
data was completed. However, initial reaction to the preservice modules 
and curricula have been positive; program modifications have been made 
based upon preliminary participant and further literature review. 

e. Employers ' £v^aluation uf Project Graduates' Profici-ency 

Preliminary reaction to the proficiency of project graduates has been most 
positive; employer support and advisory group comments have been strong. 
See Appendix E for sample employer reactions. 

D. Effect g£ the ^rojact on Persons Being Served 

The effect of the project on persons being served by the project including 
underrepresented, minority, handicapped^ and other persons can be assessed 
at this time in at least the following ways: 

1. Project Years I-III emphasis at San Diego and San Francisco State 
Universities was on vocational training of individuals with severe 
handicaps. This population has traditionally been excluded from 



-18- 



S2 



EKLC 



functional training to prepare them for participation in heterogeneous 
work erivirorimehts. 

2. There were male and female graduate students participating in the 
project at the Universities who represent several cultural and ethnic 
backgrounds i These statistics are available upon request. 

3. A sample of a typical student project may be found in Appendix E. the 
positive effects of the grant is evidenced in the concrete nature of 
that project report. 

E. Modifications to Evaluation Plan 

No modifications in the evaluation plan were needed. Our data leads us to 
conclude that the Project met its goals. 
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EVALUATION PlM 

The following evaluation plan will be ongoing throughout the three project 
yearSj its results will be reported in each annual report. 

1. Program Competencies. By end of summer each grant year the co-directors 
will: 

1.1 List competencies from grant proposal. 

1.2 generate competencies from literature review and advisory board. 

1.3 Determine discrepancies between original (1.1) and current (1.2) 
competencies . 

1.4 Determine existing discrepancies after revised list of competencies 
(enabling objective 1.6) are made. 

1.5 Surranarize 1.1 - 1.4 information in the final report. 

2. Coursework and Practica Competencies. Prior to the second and third grant 
year^ the co-directors will: 

2.1 Collect feedback on competencies from state and local advisory and 
curriculum committees. 

2.2 Obtain feedback on course and practica competencies from students. 

2.3 Summarize 2.1 and 2.2 information in final report. 

3. Recruitm ent d£ Studen^ts.. At the beginning of each grant year the 
co-directors will : 

3.1 [3evelop student acceptance criteria. 

3.2 Have advisory committee review acceptance criteria. 

3.3 Ahnoahce availability and acceptance criteria for student 
participation . 

3.4 Accept student applications. 

3.5 Review selection and rejection of students according to conformance 
with selection criteria. 
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3.5.1 Review selection of students with reference to ethnic, racial, 
disability^ and gender criteria. 

3.6 Review selection and rejection of stipend awards according to 
conformance with selection criteria. 

3.6.1 Review selection of stipend awards with reference to ethnic^ 
racial, disability^ and gender criteria. 

4. Coursework/Practica Competencies of students, the co-directors will: 

4.1 Develop a competency checklist evaluation form prior to each Fall 
semester. 



4.2 Collect feedback from local advisory boards regarding checklists. 

4.3 Conduct mi dsemester competency checklist ,eval uations on each 
participating student. 



4.4 Conduct end of semester competencies checklist evaluation on each 
participating student. 

4.5 Evaluate course paper work products. 

5. Cormiuni cation and Consumer Impact, At the end of each project year the 



co-directors will: 

5.1 Have each program objective reviewed by state and local advisory 
committees of the participating IHE*s, SDE and SEP Project Officer. 

5.2 Have external ^ formative and surrniative review of course/practica 
curriculum modules by consultants. 

5.3 Tally the number of IHEls and agencies that receive the curriculum 
modules. Obtain their feedback through a questionhaire instrument; 

5.4 Tally the number of students receiving training by number and percent 
of competencies achieved. 

5.5 Tally the number of school districts affected by training. 

5.6 Tally the number of handicapped students whose teachers or counselors 
receive training. 
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APPENDIX B 
RESULTS AND BENEFITS EXPECTED 



Status for Years I-III Upon, completion of the three-year grant, 

the following shoind have been achieved: 

Achieved and exceeded 1. The development df_a_cadre of per- 

sonnel (45-60 per IHE site) who are 
prepared to work with handicapped 
learners and have a working knowledge 
in the three cognate areas of special 
education^ vocational education, and 
vocational rehabilitation^ as it 
relates to their particular discip- 
line. 

Achieved 2. Personnel who participate in this pre- 

service preparation program will de- 
monstrate a working knowledge of 
state-of-the-art practices in the 
vocational training and placement of 
individuals manifesting a wide range 
of handicapped conditions. 

Achieved 3. Personnel who participate In this pre- 

service preparation program wi1 1 de- 
monstrate an awareness of local em- 

ploymeht trends, emerging technologies 
and can utilize resources in both 
public and private sectors for handi- 
capped learners. 

Achieved 4. A field-based preservice program that 

stresses collaborative, intraeduca- 
tional and interagency efforts in 
meeting the vocational heeds of handi- 
capped learners. 

Achieved and on-going 5. Utilization of existing and/or new 

demonstration sites for practiea 
experiences. providing services to 
approximately 1,250 handicapped 
learners per IRE site. 

Partially achieved 6. Development of vocational training 
(Withdrawal of funds materials that can be replicated by 

negatively affected other IHE's and hEA*s. 

completion) 
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APPENDIX C 

CdMPET EHCIES TO BE ACHIEVED BY STUDENT PARTieiPANTS 

Upon completion of the preservice program^ all participants will have achieved 
the following competencies when attempting to meet the vocational needs of 
handicapped learners: 

1. Knowledge of f=^ederal and State laws concerning vocational education, 
vocational rehabilitation, and special education. 

2. An ability to recognize students with learning problems in regular classes. 

3. Knowledge of differing capabilities of handicapped students relative to the 
severity of their disability. 

4. An understanding and application of the team approach in instructional 
prbgrammi ng. 

5. Defining and helping construct individualized educational plans. 

6. Knowledge of disabling conditions and how these conditions can be 
attenuated by designing functional employment objectives. 

7. Knowledge of how jobs can be modified in order to accomnodate students with 
particular handicaps, 

8. An ability to select, adapt, or develop appropriate instructional materials 
for use with handicapped students. 

9. Displaying knowledge of several approaches to behavior management and 
counseling and integrates techniques with instructional programnihg. 

lb. Knowledge of agencies to assist handicapped students such as health and 
welfare services, etc. 

11. Knowledge of career opportunities for the handicapped student, 

12. Knowledge of job requirements in occupations applicable to handicapped. 
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13i Knowledge of saitable job placement for hahdicaj5ped students. 

14i Assisting in developing suitable job placement for handicapped students. 

15. Knowledge of how to approach potential employers when trying to set up 
potential work experience sites. 

16. Knowledge of job placement, supervision and maintenance techniques i 

17. An ability to conduct job seeking skills groups which would include 
information about completion of applicetibns and interviewing techniques^ 

18. Ah ability to conduct a job environment and skills analyses. 

19. Ah ability to determine appropriate techniques for evaluating the 
performahce of students with specific handicaps. 

20. Khdwledge of methods and procedures to identify needs and interests of 
handicapped students. 

21. An ability to interpret reports of other professionals such as 
psychological evaluations, etc. 

22. Assisting in a long-range plan for integrating the handicapped student into 
the vocational education program. 

23. Assisting the handicapped student in viewing his/her assets and limitations 
realistically. 

24. Assisting handicapped students in developing social, physical, and 
emotional security needed for obtaining and maihtaihihg future employment. 

25. Counseling parents/guardians of handicapped students regarding their 
child's vocational education/career plans. 
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APPENDIX D 



SAMPLE PRdOECt PARTICIPANTS FOR YEARS I, II, AND III AT eSOS 



Special Educators Vocational Rehabilitation 

Co tiseiors 

Year I 9 6 

Year 11 9 6 

Year HI 14 6 



Speci a1 Education-Related* 



Year I 6 1 

Year II 6 3 

Year III I 2 



Social Workers 



Year I 2 0 

Year II 1 1 

Year III 1 1 



School 



Year I 
Year 11 
Year III 



2 
3 
3 



1 

0 
0 



JTPA 

Year I 0 

Year H 1 

Year HI 9 
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TBTAb 

Year L 25 
Year II_ 27 
Year III 28 

GRAND fOTAt 

50 



Includes Special Education Job Developers, Home Instructors, 
Career Educators. 

The to1;als are repeated in other categories as Parent Partic- 
ipants listed under their professions. 
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SAMPLES: EFFECT OF THE PROJECT ON PERSONS BEING SERVEE 
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SAN DIEGO CtTY SCHOOLS 

SAN DIEGO CITY SCHOOLS 
: PROGRAMS FOR HANDICAPPED 
3M01 Clairexnont Drive 
San Diego» CA 92117 

September 20, 1984 



Patricia L. Pftton^ Ph.D. 

laii Pun5)iah> _Ph.D._ 

pepartment of fecial Education 

College of _Educatipn 

San Diego StateUniversity 

San Diego> CA 92182 



Dear Drs. Pat ton and Pun5)ian> 

This letter is to egress how pleased we_are with the teachers who tool: 
^ur_ Course Work. As_ their sujpervisor^ I can assure you these graduates 
are involved in exen5>laiy_ program development. They have not ohly_ enhanced 
existing yocatibnal training options within our Special Education Department, 
but are also among the leaders for developing hew programs for our severely 
handical^d students. We are excited about your pre-service training and 
jBtre looking rorwaini to hiring more of your program graduates. 

Sincereiy, 




Linda Macfarlane, 
Resource Specialist 



Programs for Severely Handicapped 
San Diego City Schools 



Whittier Center 
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Eiueationai Oulturai Complex 



4343 Ocean View Blvd., San Oiego, CA 921 13 (619) 230-2842 TOD 2tS3.53bO 




Disabled Student Services 



Septeitiber 20, 1984 



Ian Pumpieit, Ph.D. 

Assistant Professor, Department of Special Education 

College of Education 

San Diego State University 

San Diego, CA 92182 



Dear Dr. Pumpien, 



i am writing to communicate my pleasure with the performance of our ins- 
tructors who enrolled in your "Vocational Training for Severely Handicapped 
Adolescents and Adults" class last semester. In my supervision of these 
instructors, I have found that they display a xntich gfeater willingness to 
initiate and participate in work training programs with their students, 
they are demoi^strating new competencies in training and evaluating adults 
in real work environments, and their enthusiasm and input have definitely 
made changes in our program. Through their initiative, we have implemented 
regular Task Force meetings to share information and brainstorm new ideas. 

thank you for providing us with this opportunity, which is already impacting 
our staff and students in a positive way. 



Sincerely yours. 




Anne Heller 

Associate Dean 

Disabled Student Services 

AH:ib 
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SACRAMENTO COUNTY OFFICE OF EDtJCATION 
9736 tlNCbtN VttttGE ORiVg • SACll^^MENTft CAtlFbRMrA^Sa27 o (916) 366 2591 



NICK FLdilATOS. E4.D. 
If 16) 



REVIEW OF FIRST YEAR 
OF 

OFFICE OCCUPATIONS: 
DEVELOPMENTALLY DISADVANTAGED PROGRAM 



•OAtbOFibUCATION 

HAWVEV & FISHCa JR . PflESiOENT 

melooy harding 

mamie jennings 

fcwd: j: kiesel 
haagiow vvrenn 



DEL W. FIRME. Ed.D. 

bircoor. Vocirional Educaiion and 
RcfioruJ Occupational Profram 



I 



Now that the first year of the Office Occupations: Developmen tally 
Disadvantaged cla^s has concluded, 1 present this assessment with 
observations . 

The number of students during this year-long class averaged 17, 
remaining between 15 and 20. 

The students^ all adults and with a variety of disadvantages, were 
provided by Vocational Rehabilitation counselors » Alta Regional counselors 
and Warren A. McClaskey Adult Center. 

The student disadvantages included einotiohal problems, blind, 
mental debilitcies, disabled arms and legs* heart problems and various 
combinations of these. 

£.tudents initially attended 5 weeks of daily classes. 6 hours pier 
day at Palmiter Center (formerly Valle Vista) while studying clerical/office 
subjects . 

Upon completion of daily classes, students began the practical 
acquisition of the clerie>l/bf fice skills necessary to obtain ah ehtry-l<evel 
clerical position. They attended a cbmmuhity training site 4 days each 
weekr 6 hours a day at a federal* state, city, county or private office under the 
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guidance of their training, site supervisor and their ROP class instructor. 
Classroom instruction continued each Friday att Palmiter Center. 

The selection of individual training sites was^ to a large degree, 
dependent on the location of the student's residence and the availability of 
bus transportation. With few exceptions, all students used the RT bus 
system for transportation. Bus passes were provided by Vocational Rehabilitation 
counselors. In some cases excellent training sites could not be utilized 
because the sites were not accessible by RT bus. training sites in most 
cases had to be "hand-picked" to match the individual's skills--as dictated in 
great part by the student's disadvantage — and the skills needed at potential 
training sites. 

Training included office procedures, iLeiephbne skills, typing, filing, 
duplicating, messenger duties, mail procedures, office machines, preparation 
of job applications, job interview skills and test-taking skills. Particular 
emphasis was placed on developing skills such as initiative, cooperativeness , 
ability to follow directions, adaptation, accuracy, attendance and punctuality. 

Students were permitted to remain in the program approximately one 
year. During the year, which started in early June, 1983, only one student 
was dropped from the program by the instructor because of inappropriate 
conduct or perfbrmahce. Five students dropped for personal reasons not 
related to the program. 

Fifteen students of the first class received graduation Proficiency 
Certificates . 

By Aacasr 14, I9i4, i stwents hav beew EUPLOyEV throu&{ the 

PROGmi m) AN AWmONAh 2 STWENTS WI LL COmiEUCE EUPLOyt\Eirr . 
By THE ENV 'l^r SEPTEMBER" FOR A TOTAL OF 10 SfuVENTS EnPLOyEV 



FROU THE FIRST CLASS. LOCATJONS O/f/ERE THESE STUVENTS 
RECEIVEV UiFLOniEUT ARE; 

JttTWER AF8 

WC CLELLAM AF8 12 STaVEWrSl_ 
STATE ATTtmiEy GENERAL'S OFFICE 
STATE WATER RESOURCES COWTROL BCARP 
STATE WATER RESOURCES JZ STUVENTS) 
STATE TVKJC_SUBSTANCES CONTROL VmSlON 
ASSOCJATEV_BENEnTS CONSULTANT (PRIVATE) 
BIG BOy MARKET (PRIVATE) 

This program is designed to meet the special needs of disadvantaged 

adult students, so individualized instruction and training are necessary. 

Because training was not available' locaxly , state allocated funds 

were utilized to send a blind student to Mountain View, California, to 

receive valuable specialized t:raihing in the OPTACON reading machine. The 

istudeht subsequently has been hired as an Assistant Clerk with the State at 

her original training site. 

The supf>ort and cooperation of the State Vocational Rehabilitation 

Counselors was and will continue to be of particular significance to the 

success of this program. Their prof42ssi6nalism and willingness to expend 

timie and effort earnestly resulted in optimum esmplbyment prospects for their 

clients. 

The importance of the site supervisors* heefd for patiehcef and 
understanding of the special needs of these students cannot be over-emphasized. 
The sitie supervisors proved to be caring and concerned individuals--generous 
with their advice, assistance and support of their assigned students and 
of the ROP program. 

The administration at all levels of ROP and the Sacramento County 
Office of Education was entirely supportive, cooperative and willing to 
provide whatever aid was necessary. Classroom materials, equipment and 
resources were expedited. I was recommeric^ed for, and was selected to attend 



via fiederal grant, additibhal evening post-graduate training in relevant 
special education. I was permitted to attend seminars, and was selected 
for a week-long cohcentrated school in San Francisco for qualification as 
instructor to teach blind ihdividuaSs the OPTACON reading machine. 

Succe^i tilt pKcgkam in tfic iik^t yzdk, ftotocue^t, can 6e 
aiXAitatzd goi tht mo6t pahJt to Hit 6iudejTt6 ihzm^ctvz^. They wcAc 
moiivcUzd, UiUting, IndiuViiou^ , hoAd-mKkcng and abovz aZt-- patitnt. 
With panscvcnancc and 6eli-contAo£., thzij icznct abZc iv cndaxc through mny 
mcnth^'-cvcn ivhcn tlit pxclpcct obtahvcng cjvptctjmant appealed ^dglit at 
bcyi. 

hmiBERS VF THIS CLASS HAVE VEmNSmATEV TO FUTURE CLASSES 
rm SUCCESS IS ATTAINABLE WHEN YOU APPLV /0£iRSEtF"Et/EW IW THE FACE OF 
AVVERSUy. 

I feel genuinely satisfied and rewarded that the goals and 
performance objectives of the first Office Occupations: Developmentally 
Disadvantaged class have been met. The individualized instructional 
experiences have enabled each trainee to gain clerical skills appropriate 
to his/her aptitudes and interests, and also have provided the resources 
to compete more successfully f5r entry-level employment. 



Darrel W. McRbrie 
RdP Instructor 
Office Occupations: 

Developmentally Disadvantaged Program 
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PARTIAL LISTXN6 OF ADVISORY COWITTEE MEMBERS 



-35- 



39 



ADVISORY COMMITTEE MAILING LIST 



Hr. Bruce Beckec- 

Placer Ebuhty Office of Education 

366 Nevada St. 

Auburn, CA 95603 

Ms. Olaoa Bbwington 
Grant Higfi School District 
Vocational Specialist Special Needs 

4330 Keema Avenue 

North Highlands, CA 95660 

Or. €ary Burris 

SeUSD 

P.O. Box 2271 
Sacramento, CA 95810 

Mr. William eallahan _ 

Consultant, Dept. of Education 

Vocational S Cbntinuing Education Division 

1919 21st Street 

Sacramento, CA 95814 

dr. Marv Delfendahl _ 
Director of Instructibn/Vbcational Education 
% Grant dUHSB 
1333 Grand Avenue 
Sacramento, CA 95838 

Ms. Danielle Draper 
Elk Grove USD 
8820 Elk Grove Blvd. 
Elk Grove, CA 95624 

Dr. Del Fjrme 

% Sacramento County Office bf Education 
9738 Lincoln Village Drive 
Sacramento, CA 95827 

Dr. CeCe Fontanoza 
Director 

Vocational Rehabi 1 i ta ti oh Agency 
830 "K" Street Mall 
Sacramento ^ CA 95814 

Mn Son flackett 

Director, Vocatibnal Education/ROP 
% San duan Unified School District 
3738 Walnut Ave. 
Carmichael, CA 95608 

Dr. Carri Henriques -36- 

1231 Hooten Ct. 

Carmichael, CA 95608 
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Ms. Kathy Hodges 

Placer County Office of Education 
360 Nevada Street 
Auburn, CA 95603 

Dr. dames Johnson 
Director of Special f:'. . 
Elk Grove US13 
8820 Elk Grove Blvd. 
Elk Grove* CA 95624 

Mr. Tom Powell 
American River College 
4700 College Oak Drive 
Sacramento, CA 95841 

dr^ Stgven Johnson 

Director, SEP 7 

650 Uniyersity Avenue, Room 201 

Sacramento, CA 95825 

Dr. Phil Ladas 

Superyi sor , Sacran en to Di s tri c t 
Vocational Rehabilitation Agency 
2225 - 19th Street 
Sacramento, CA 95818 

Mr. MarkLaFleur 

Placer County Office of Education 
360 Nevada Street 
Auburn, CA 95603 

Or. Steve Little 

Director of Spec. Educ., 

North Sacramento Unified Schools 

670 Dixieanne Ave. 

North Sacramento, CA 95815 

Mr. David Martinez 

Director, Private Industry 

Council of Sacramento. Inc. 
2020 "J" Street 
Sacramento* CA 95814 



Dr. David Montague 

Director, Vocational Education & RQP 
9738 Lincoln Village Drive 
Sacramento, CA 95827 

Dr. Karl Murray 

Administrator, Personnel Develop. Unit 
% Office of Special Education 
California State Dept. of Education 

721 Capitbl Mall 

Sacramento i CA 9581^ 



Or. S.Gregprich 
DelniSchool of Education 
S CSUS 

6000 -J" Striet 
Sacramehtdi CA 95819 

Dr. Norro Newman. 

Cbdrdinatdr of Career/ Vocational Ed, 
Elk GroveUhified School District 
8820_Elk Grove Blvd. 
Elk Grove, CA 95624 

Dr. Bruce Ostertag 

Project Cbordlhator I Advisory 

Conimittee Chair 
X_CSUS» Department Of Special Services 

6000 "J" Street 

Sacramento, CA 9^819 

Dr. Betty Day 

Sacramento County Office of Education 
9738 LiricolnVillagi Drive 
Sacramento I CA 95827 

Dr. Paul Porter _ 
Director of Special Education 
Superlhtehdeht of Schools 
$_Yol6_ County 

175 Hal hut 

Woodland, CA 95695 

Dr. Ralph Richardson 
Director of Special Education 
SdOSD 

3738 Walnut Ave. 
earmichael, CA 95608 

Dr. Miles Richmond 

Director of SplBcial Education 

X Grant JUHSD 

1333 Grand Avenue 

Sacramento, CA 95838 

Hs. Frances Rosen 

Director, Vbcatiohal Education 

% Sacramento City Unified School District 

1619 N Street 

Sacramento, CA 95810 



Hr. Norm Siefkin 

Director of Vocational iEducatic 
Fplsom-Cordoya JUSD 
1091 Coloma Street 
Folsom, CA 95630 

Mr. Edward Pearson 
Field Operations 

Vocational Rehabilitation Agency 
830 "K" Street Mall 
Sacramento, CA 95814 

Dr. Richard Stiavelli . 
Director of Special Education 
SCUCO 

P.O. Box 2271 
Sacramento, CA 95810 

Mr. James Thompson 

Coprdinator, Conitiunicatively Handic.app 
Folsom-Cordoya JUSO 
1091 Coloma Street 
Folsom, CA 95630 

Ms. Gail Zittel 
Dept^ Of Vocational Education 
721 Capitol Mall 
Sacramento, CA 95814 

Dr. David Raske, Chair 
Dept. of Special Services 
School 01^ Education 
% CSUS 

6000 "J" Street 
Sacramento, CA 95819 



Mr^ Stephen Street 
SERN 7 

650 University Avenue, 
Sacramento, CA 95825 



#201 
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Jaii«s F. Huyckp Assoct«t« Oean 

RMoyrcv Csntsr for th« Handtcappc^ 

Thg Sin Diirgo CeRwnuntty Cotlcgv District 
337S_CMii no d«l Ri o Soath 
Sail Dicgoy CA 92108 

Gary LeetCp Prograii Supervisor 
Oepartii«nt of Rehabilitation 
1350 Front St. 
RocMi_40S3 

San Diegbp CA 92101 



Dwight Eschp Habi 1 i tat i on Speci al ist 
Department of Rehabilitation 
333 Frbht South_ Juniper St., Suite i04 
Escc3hdidc3^ CA 9202S 

John Chamleyf Associate Dean 
College of Educatibh 
San Diego State University 
San Diego^ CA 92182 

Ron Jacobsi Associate Professor 
Rehabilitation Couhselor Prbgra(« 
Department of Devel opment 
Mwi ni strati oni and Techno! ogy 

College of Education . 

San Diego State University 
San biegop CA 92ieZ 

Jeari Ramage, Assistant Dean 

College of Education 

San Diego State University 
San Diego, CA 92182 

Caroi kr ause 

Teacher of Severely Handicapped Students - 
El Cajon Valley High School 
Severely Handicapped Program 
1035 East Madison 
El CaJon, CA 92021 

Rita Marinoble 

Vocationai Rehabilitation Counselor . 

Student Services Division 

Education Center 

41o6 Norifial St. 

San Diego, CA 92103 
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9i Mary Bi o«l oh . _ 

Vocational RaHabilitation Counselor 

ei«irM«it High School 

41S6 Ot« Oriv« 

San Diago^ CA 92117 

10. 3adY Magenaor 

Special Eddcations ROP Program 

Ci at reMont High School 

4150 tJte Drive 

San biego^ CA 92117 

11. Ian Puapianj PhsDi 
Department of Special Education 
San biegq State University 

San biego^ CA 92t82 

12. Patricia Patton^ Edibs 

Department of Special Education 
San Diego State tiniversity 

San Diego, CA 92182 

13. Patricia Cegelkij Ghair 
Department of Special Education 
San Diego State tfciiversity 

San Diego, CA 92182: 

14. PrUdy Stephens 
5467 Fontaine 

San Diego, CA 92126 
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j SAMPLE OF PROJECT IMPACT ON INSTITUTION: SFSO'S HEH MASTERS PROGRAM 
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MASTER @F ARTS IN SPECIAL EDUCATION 

lali 






The Peparierit of SpMlal Education at San 
Fiwclsco Stale UiipalfyoRw ari innovalive 
training program In the field of vocational special 
education The ^ogram trains teachers and 

of developing vocatioittl educitlbh^p for 
special education students. The completion of the 
program leads 16 the earning of a Master of Aris 
ifegree in SpMlal Educatliin with a speciallzaiion 
in vocational special edocation^The program 
focuses upon the following competency areas 

1) Career Educaiion 

2) tegal and Aditijnistration 

3) Assessment and Evaluation 
. 4) Vocational training 

■ 5) Microcoinputera 
• 6) Fsniily Invotveiiieni 
7) Transiiion Iron School and Job Placement 

Field experiences are emphasized in the course- 
work. Tlie program Is transdiscipllnary with a 
focus on cbbperatioh among special and regular 
education teachel^s. adiiiihistrps, paraprb- 
fessionals, parents, and related professionals. An 
emphasis is placed on_crosS'Categorlcal Instruc- 
tion where.a variety of handicapped students 
with learning, sensory, physical, and emotional 
impairments are prepared for the world of work: 
The training program prepares personnel for 
tKching and adinlnlstlativiSjwsitibns in the voca- 
tional special education field: 

Three types of students may apply for the M.A, 
: program 

t ) Students concurrently enrolled in one of the 
special (Kliicajibhspec^^^^ credeniial programs 
(Learning Handicapped; Severely Handicapped 
Hearing Impaired. Visually Impaired, Physically 
_ Handicapped) 

2) Students having received a special education 
specialist credential In one of the above areas 

3) Stiiijeiiis wi regular education teaching 
credentials: 

4) Students with bachelor's degrees in related 
^ liiflds like psychology 



Speciai Interest Program 

Persons wanting to learn and improve skills and 
knowledge in vocational special education may 
ehrbll in this prbgrain fbr a liniitiid number of 
units If they do not wish to obtain a degree. 
These persons may include regular and special 
education teachers, professionals from related 
di^sciplines, and parents. Undergraduates apply 
as "tindeclared Majors": Graduates apply for 
"Unclassified Graduate Standing." 



Requirements for a 
Master's Degree 

The Master of Arts in Special Education with a 
specialization in Vocational Special Education is • 
designed to provide skills in facilitating the work 
potential of exceptional children and youth. Mas- 
ter's depesjrbgrpi are indiVidii 
for tlie inclusion of the following requirements: 

DERARTmENTCORE 

CtASS UNITS 
IM 797 Seminar in Educational Research , , . . (3) 
SPED 801 The Disai3ied in Family. School 

andeoitiitionity (3) 
SPED 768 Legal Rights lor Exceptional 

Persons (3) 

UPON ADVISEMENT, ONE OF THE 
FOiiOWING PLANS: 

SPED en Field Study In Education of 

Exceptional Children (3) 

bi? 

SPED 898 Masters Thesis (3) 



eORE EMPHASIS IN 
VOCATIONAL SPECIAL EDUCATION 

CLASS . UNITS 

SPED 616 Utilizing Microcomputers lor Speciai 

Learners............;,......... (31 

SPED 661 Career Education foA the Lem 

Handicapped in the Public Schools . . (31 
SPED 805 iniernsitlp In Vocational Eda- 

calibn for Special Needs Sliidents ... (31 
SPED 906 Educational Issues Riilated to 

the Adult Disabled Population (31 

Upper Division or Graduate course approved by 
graduate major advisor ^(6>9> 

MASTER'S PROGRAW MINIMUM TOTAL 30-33 



Minority and disabled students are encbiiraged 
to apply A limited number of stipends are - 
. available (or students enrolled In tlie progrdinr 

I 

FOR MORE I NFORMAT I ON. PLEASE CO NTACT! 
Dr. Robert Gaylbrd'Ross; Coordinator 
Or: Vicki Casella 
(415)«9-II6I 

Departnient of Special Education 
San Francisco State University 
1600 iibiibway Avenue 
San Francisco, OA 94132 
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PERSDHHEL TRftlHINS: FEDERAfc AND CALIFORNIA 

STATE MANDATES PERTAINiNS TO THE VOCATIONAL EDUCATION 
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PREFACE 



The following trairiihg eurricuVum was developecl to prepare a 
multidiscipl inary team of pre-/inserviee personnel to deliver 
ypcatidnal and special education exp^ for disabled individuals. 

This field-based work is designed to prepare personnel who provide 
vocational services for disabled youth with functional knowledge in 
varied. cognate areas (vbcatibhal rehabilitation, vocational education, 
special education) it relates to their discipline; A series of 
other training curriculum accooipanies this module. 

This curriculum preserts a geiLral training plan to be used by a 
trainer that is c'ompnericy-*^ased. It includes a rationale, 
objectives^ prerequ) ;»tes, e^'aluatibh procedures and criteria, content 
outline, learning ao*" i v; ties arid alterriati ves, tu^ ^-efere^nees and 
resources. Some of ^he- training ctirrieulums also suppl> a glossary of 
terms^ summaries, an v\-1evant monographs. 



Or. Bruce A. Qstertag 
Project Coordinator 
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COMPETENCY 



win demonstrate a working knowledge of federal arid ealifornia 
state mandates (statutes and regulatidhs) jDertairiing to the voeational 
education of handicapped students. 



RATIONALE 

It_i| imjserative for trainees to be cognizant Of the specific federal arid 
Cajiforma state mandates which address the vocational educatiori of special 
need students. Knowledge of these statutes and regulations will allow 
trainees to fully utilize the services available for handicapped student's 
vocational education. Once a working knowledge of the enactment of and options 
afforded by these mandates are obtained, personnel who will provide , tional 
services can better meet the needs of handicapped students. 



OBJECTIVES 

As the following pertains to the vocational education of handicapped students 
the trainee will demonstrate the ability to: ' 

1. report upori key federal maridates 

2. report upori key state (California) mandates 

3. relate federal and state (California) mandates to the trainee's 
sjjecific area of training 

4. relate the implementation of federal and state (California) mandates 
to local agencies (vocational rehabil itation^ local educational 
agencies^ etc.) 

5. develop modifications of existing local agencies' implementation of 
federal and state (California) mandates to improve delivery Systems 



PREREQUISITES 

Trainees will be required to demonstrate the ability to: 

1. describe the various categories of students in special education 

2. define personal philosophy related to the integration of special 
education students in vocational programs 

3. define personal jJhilosophy related to providing vocational education 
to handicapped students 

4. describe the scope and sequence of a vocational education process 
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EVAbUATION PR06EDURES ANB CRlTERiA 



Objective 



Proeeddre 



Criteria 



li Report dpdh Icey 
!ra1 mandates 



2. Report Lipdh ksy 
state vCa"! 'f'^rhia) 
mandates 



3. Relate federal dn^i 
and state. (California) 
mandates to the 
trainee's specif ic 
area of training 



4. Relate implementation 
of federal and state 
(Calif orni a) mandates 

to local agencies 

(vocat ional rehabil i- 
tat i on , 1 ocal educa- 
tional agencies, etc.) 



Completion - oral group 
report including: 

a. Public taw (P-t.) 
93-112, Sections 503, 
504 

b. P.t. 94-142 
e. P.h. 94-482 

d. P.t. 97-300 

e. P.t. 98-199 _ _ 

f . P.t, 98-524, Title H-A, 
_ Title V 

Completion - written 
summary 
jective exam 



6roup/ins. critique 
(video-tape) 



Cbmpletibh - oral 
group repdrt.includihg: 

a. Assembly Bill (A.B.) 
817 

b. A.b. 2552, Chapter 
1334i_Sectibh 5.5 

c. A.B. 3075_ 

d. Senate.Bill (S.B.) 
1345^ Chapter. 2U1»_ 
Sections 13^ 15^ 23^ 24, 
25 

e. S.b. 187U 

f . S.B. 2058 

g. California Administrative 
Code^ Title 5^ Section 
J051,i4 

Completion - written 
suiTtnary 

Objective exam 

Cdmpletidn - oral 
group report including 
the Federal and California 
mandates from Objectives 
1 and 2. 

Completion - written 
surmiary 

Completion - oral group 
report specifying imple- 
mentation of mandates for 
local school district J 
county program^ or voca- 
tional rehabilitation agency 



Written critique 
and grade/ins. 
9B% or above 

Grbup/Ins. critique 
( videb-tape) 



Written critique 
grade/Ins. 
90% or above 



and 



Grdup/Ins. critique 
(Video-tape) 



Written critique and 
grade/Ins. 

Grpup/Ins. critique 
(video-tape) 



letion - written 
surmiary 



Written critique 
and grade/Ins. 
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Objective 

5* Develop modifications 
of existing local 
agencies^ implemen- 
tation of federal 
arid state (ealifornia) 
mandates to improve 
delivery systems 



^ocedure 

Completion - oral grotip 
report surrinarizirig 
bbaective? 1-4 with 
modifications to improve 
impVementatidn at the 
local level 



Completion 
surmiary 



written 



Criteria 

Group/Ins. critique 
(Video-tape) 



Written critique 
and grade/Ins. 
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eSSTEfit OUTLINE 

The fblldwihg butlihe contains the sequence of information as it will be 
presented to the trainee^ 

1. Objective 1: Report. upon key federal mandates 

A. Handouts highlighting salient points of: 

i. Voeatiohal Rehabilitation Act of 1973 (P.L, 93-112, Sections 503 
and 594} 

i1, Edueatiohfor all Handicapped Children Act of 1976 (P.L. 94-142) 

iii. Voeatiohal Education Amendments of 1976 (P.L. 94-482) 

iv. Job Training Partnership Act of 1982 (P.L. 97-300) 

V, Education of the Handicapped Act, Amendments of 1983 (P.L. 
98-199) 

vi. Carl D. .Perkins Vocational Education Act of 1384 (P.L. 98-524, 
Titles Il-Part. A and V) 

B. Instructor lectire clarifying federal mandates 

C. Trainee grouping by area of expertise 
p. Group research 

E. Group oral reports^ videotape, critique 

F. Group submission of written report, critique and grade 
6. Graded examination (written) 

2. Objective 2: Report upon key state (California) mandates (in conjunction 
with Objective 1) 

A. Handouts highlighting salient points of: 
i. A.B. 817 (Papan) 

ii_. A.B. 2652 -.Chapter 1334, Section 5.5 (Moore) 

iii. A.B. 3075 (Papan) 

iv. S.B. 1345 ..Chapter 2U1, Sections 13, 15, 23, 24, 25 (Sieroty) 
V. S.B. 1870 (Rddda) 

vi_. S.B. 2058 (Rains) 

vii^ California Administrative Code, Title V - Section 3051.14 

B. Instructor lecture clarifying state (California) mandates 

C. Trainee grouping as per Objective ± 

D. Group research 

E. Group oral repdrts^ videotape, critique 

F. Group submission of written report, critique and grade 

G. Graded examination (written) 

3. Objective 3: Relate Federal and state (California) mandates to the trainee^ 
specif ic area of training* 

A. Trainee grouping as.per Objectives 1 and 2 

B. Handouts from Odjectives 1 and 2 

e. Written reports from Objectives 1 and 2 

D. Group identification of specific mandates/sections of mandates 

pertaining to their professional area 
£• Group oral report, videotape^ critique 
F. Group submission of written report, critique and grade 

* Objective 3 may be done in conjunctidn _with Objectives 1 and 2: 
if so, eliminate Step C from Objective 3. 
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4. ebjeetive 4: Relate implementation of federal and state (California) 
mandates to local agencies (vocational rehabilitation, local educational 
agencies, etc 0 

Ai Development of interview questions by trainees for agency 

representatives (see "C" below) 
Bi Handouts from below agency representatives 
Gi Panel presentation by representatives from: 

i. Vbeational Rehabilitation Counseling 

ii; Vocational Education (Regional Occupational Center/Program, 

industrial Eaucation) 

lii. Special Education-Secondary 

iv. Adult Education 

v; Post-Secondary Education 

vi; Sther Agencies (Goodwill, Purple Heart, Alta Regional Center, 
etc.) 

D. Questioh/Answer session with representatives 

E. Field trip to view sample agency programs (optional-suggest small 
group visitation per agency) 

F. Grouping of trainees by agency interest 

G. Group compilation of research, notes, etc. 

H. Group oral reports, videotape, critique 

I. Group submission of written report, critique 

b. Objective 5: Develop modifications of existing local agencies^ 

implement at ion of federal and state (California) mandates to improve 
delivery systems (in cohjunetibn with Objective 5) 

A. Instructor .overviews Objective 4 - items B thru E 

B. Grouping of trainees as in Objective 4 

C. Group synthesis of research^ notes, etc. 

D. Group development _of possible modifications to existing agency 
implementations of mandates 

E. Group oral reports, videotape, critique 

F. Group submission of written report, critique 
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bEARNING ACTIVITIES AND ALTERNATIVES 



Objective 

Report upon key federal mandates 



Facil itating 



gs/AUernatives 



Report upon key state (Californiaj 
mandates 



Relate Federal and state 
(ealiforniaj mandates to the 
trainees specific area of training 



View filmstrip^ "PL 94-142" 

instructor Jecture-overview of key 
federal mandates 

Videotape key governmental personnel- 
overview specific Public Laws 

Order copies of complete Public Laws- 
class review and discussion 

Pan 1 of experts-presentation with 
question/answer session 

VOieE printouts-identification of 
literature that discusses/reviews 
appropriate Puolic Laws-student 
report on materials 

Media search of available movies, 
videos , etc. -overview appropriate 
Public Laws (VOieE, California 

_ Clearinghouse Depository, GEO, AVA) 

Individual research report by trainees 

Instructor lecture-overview of state 

statutes and regulations 

Videotape key state governmental 

persbhnel-bverview specific 
_ Assembly and Senate Bills 
Obtain brochures, booklets, etc- 
_ overview of state mandates 
Panel of experts-presentation with 

que St ibh/ahswer_ session 
Order copies of relevant Assembly 

and Senate bills-class review and 

discussion 
Trainee development of flow-charts 

outlining state mandates with 

salient points 
Individual research report by trainees 

Panel of experts from representative 

areas-presentation with questions/ 

answers 
Videotape of experts from 

representative areas-discussion 

of topic 
Trainee development of booklet/ 

report detailing topic 
Individual interviews by trainees 

of personnel from representative 
__ areas 
Attend lecture 
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Objective 

Relate implementation of federal 
and state (Galifbrhia) mandates 
to local agencies (voeatiohal 
rehabilitation, local edtiea- 
tidnal agencies , etc.) 



Develop modifications of existing 
local agencies' implementation 
of federal and state (Galifornia) 
mandates to improve delivery 
systems 



F-acilitating Act i v 1 1 i es Ml t er nat i ves 

Instructor lecture 
Videotape of representative experts 
Critique of agencies' implementation 
_ of policies 
Interview personnel from 

representative areas 

Report model agency implementatibri 
efforts 

Compare and contrast local agencies* 
efforts to model agency programs 

Instructor facil itation of discussion 
Compare and contrast agencies' written 

policy for implementation to actual 

effort 

Interview of personnel frdii 

representative areas for their 
suggested modifications 

individual report on modifications 
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REFERENCES AND RESCu .t ; 5 



ealifornia State Department df Education 
Special Needs Division 
721 Capitol Mall 

Sacramento, 95814 916/445-4036 

California State Department of Education 
Vocational and Continuing Education Division 
721 Capitol Mall 

Sacramento, CA 95814 916/445-3314 

California State Department of Employment Development 
800 Capitol Mall 

Sacramento, CA 95814 916/445-8008 

California State Department of Rehabilitation 
830 K Sti Mall 

Sacramento, CA 95814 916/322-3068 

California State Division of Libraries 
tibrary and Courts Building 
Sacramento, CA 95814 9ib/322-457u 

Special Education Resource Network 
650 University Ave; 
Room 201 

Sacramento, CA 95825 916/921-0521 

Vocational And Occupational Information Center for Educators 
721 Capitol Mall - 4th Floor 
Sacramento, CA 95814 916/445-0401 
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Boyle, S. eompendium xxf special ^dticat^j on legislation. Sacramento. California- 
Sacramento County Off fee of Education, T985. 

Brdlin, D. Vbeationa^l preparat iw persofls with handicaps (second edition). 
Columbus, Ohio: Charles E; MerriTT Publishing Company^ 1982. 

California Institute oh Human Services of Sonoma State University. Vocationa l 

education resource system (V E R S ); Mndtook for resource facilitators and 

administrators of vocatlooal edM^aBw ^ervTces . Sacramento. Ca'MfdrnTaT 
California State Department of Education, 1984. 

Carj 5. Per Ic ins Vocatijonal Etiacatiw Act (P.L. 98-524, 19/October/1984). 

Oougan^ P. Memo: P.t. 98-199 grant information. Sacramento, California: Special 
Educatidn Resource Network, 1984; 
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E ducatldii For All Handicapped j£HU4Hen Act (P;L. 94-142, 29/NdvePber/1975} . 

£4ocation of the Handicapped Act^ Afnen d ments (P.L. 98-199* 3/Januari»/1983). 

job Training Partnership Act {p,h. 97-380, 13/dctoBer/19&2) . 

Miller, C. Laws and regulations^ career/yoc ^tlwaJ education for handicapped 
5tud^irts. Costa Mesa, Galifornia: Orange County Department of Education, 

Miller, C. Revised update: laws and reg u lation s pertaining to career/voc ational 

education for handicapped students^ Costa Mesa, Californiar Orange County 

Department of Education, 1964. 

Parrish, L. and Kdk, R. Procedures faaodboolc speei^al needs work-study 
coordinators. Rbckvilie, Maryland: Aspen Publications, 1985': 

Revenue Act of 197Uj. tax Credit (P.L. 95-600, Sec. 321, o/ 

Novemoer/ T978JT 

Special Education Division, California State Department of Education. 
California special education programs ; a composite of Oaws. education 
code-part 30 and othlr relateBnawsTgacr-imento, CaTTfornTa: California State 
Department of Education, 1985. 

U.S. Department of Labor. The Fair Labor Staodar^ Act of as amended, 
part Washington D.C.: U.S. Government Printing~Office, 1980. 

Vocational E^Lcation Amendment:; (P.L. 94-482, i2/6ctober/1976) . 

Vocational Rehabilitation Act (P.L. 93-112, 2b/'September/1973) . 

Weintrai-b, F. & Ramirez, b. Progress in the educati m of tbe ^andicaoped and 
analyst pj^ jg^ilSS^ Reston, VirginTa: ERiC CTiarTnghouse, 19bS; 
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SUMMARY OF LAWS RELEVABT TO THE 
VdCATldNAL EDUCATION OF RANDIGAPPED YOUTH 



Heather Kaney, Program Development Specialist 
Spectal Education Resource Network 
ealifornia State Department of Education 
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Legislative Backgronnd 



The last fcvv decades have witnessed a legislative movement to insure the 
rights of persons with disabilities as well as to provide for fullest 
possible liarticii^atidh in society. Highlljgfitcd below arc the key federal 
and California Icgislative acts^ and those sections that pertain to the 
successful transitidnin^ of individuals with special needs from secondary 
education to the world of work and the community/ 

Special Education 

A. Federal 

O PUBLIC L AW 9 4- 142, T HE EDUCATION FQR ALL HAND- 
ICAPPSD CHILDRE N ACT ^F 4975. requires that public 
schools prdvidc free appropriate public education for 
students with_disabilitics between ages three and 
twenty-one. This includes special cducatibh, related 
services, regular educatidn, and specially designed 
vocational educatidii if heeded. The Act requires 
cooperation between educational and other service 
agencies, including vocational educrtidn. 



Vocatioisal education is included in the dcfinitidh of 
special education if it consists df specially designed 
instruction to mcet the unique heeds of a student 
with a disability. Public Law 94-142 defines 
vocational educatidh as: 

"...organ. *H educatidhal programs which are 
directly . uted td the preparatidh df individuals 
for paid ur unpaid employmcht^ or for additional 
preparation for a career reciuiring other than a 
baccalaureate or advanced degree.*' 



Barbara L. Troolin, Minnesota Transi^ oh Resdu fce MahuaL 
White Bear Lake MN-: Minnesota Curriculum Services Cehtcr, 
1 985, pp. i 2-20; Caryl Mijlcr, Laws and Regulations: 
Career/Vocational Education for Han<;iicaDdcdnStu^eh^. Orange Cdunty 
Department of Education, J 985. pp. 1-21; Project TIE* -Vdcatidnal 
Transition: A Priority for the 80%VRehabilitation^ and 
Training Center, Virginia Commonwealth University, Richmond, Vol 
1, No. 1. 



O PUBLIC LA ^ 9g.l99 nQR^I cnntalnj amendments to The 
EduQatibn For All Handicapped ehijdren Act. The law 
provides funding for secondary education and 
transition Services for youth with disabilities between 
ages 12 and 21. It authorizes funding for research, 
training and demonstration in: 1) strategies and 
techniques for transition to independent living; 2) 
demonstration models empihasizihg vocational, 
transitional^ and job placement services; 3) provision 
of demographic studies oh numbers and types of 
handicapping conditions^ of students and services 
required; 4) initiation of ccllaborative models 
between education agencies^and adult service 
providers; 5) developmcnt of projcedures for evaluation 
of programs in the area of transition. 
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B. California Education Gbde, Part 30 



O Assessnicat - Chapter 4, Article 2. Section 5632b(f) 

The pupil ?isicssed in all areas related to the 
suspected di:,ability including, where appropriate, 
Mf«r and vocational abi lities and Interests : 

O Individualized Education Plan (iEP) 

Vocational Component - Chapter 4, Article 3, Section 56345(b) 

When abDfdt>Ha%c. the individualized education 
program ; ha!l also include, but not be limited to, 
all of the following: 

o Prevbcatibhal career education for pupils in 
kindergarten and grades 1 to 6, inclusive, 
or pupils of comparable chronological age. 

o Vocational education, career education or work 
experience education, or any combination 
thereof, in preparation for remunerative 
crapioymcnt, iriciudihg independent living skill 
training for.iJiipils in grades 7 to 12,_ 
Inclusive^ or comparable chronological age, who 
require differential proficiency standards 
pursuant to Section 51215. 

d Resource Specialist Duties - Chapter 4, Article 4. Section 56362(a) 

The resource specialist program shall provide, but 
not be limited to, al! of the following: 

6 Emphasis at the secondary school level on 

achievement, career and vocational 
development, anu preparation for adult life. 



O Designated Instruction and Services - Chapter 4, Article 4, 
Section 56363(a) 

These services may include, but are not limited to, 
the following: 

6 Specially designed vocational education and career 
development. 




^low^E tf^ Hratibn Hhd Career Develbpfngnt 
A. Federai 

6 98-524 . THE CARL PERKINS VeeAtlONAT 

£DV ATl Ol^ ACT H F 1984 states that 10% of each State's 
fori- *a grant allotment under Part A be used to 
prbvidc vocational education to individuals with 
disabilities^ as additional cost over regular vocational 
education expenditures. 

Mandates that every student with disabilities and 
his/her parents bc_ informed of vocational education 
oppdrturiitics available in 5chooi one year before such 
services are provided but n<> ]'it^.r than the beg'nhing 
of niiith grade. 

Emphasizes that students with fJisabilitics must have 
equal access to vocational education services when 
appropriate, as indicated in the lEP. Services may 
include: 



0 vocational assessment 

o special serviccs.with adapted jcurricuLuin to n:cct needs 

o guidance counseling and crirc er development 

o staff and counseling services to facilitate transition 



B. California 

O SPECiAtLY DESIGNED VOCATIONAL EDUCATION A^l) 
CAREER DEVELOPMENT CALIFORNIA ADMINISTRATIVE 
CODE. TITLE 5. SECTION 3051.1^? 

Spcciaiiy designed vocational educatidii and career 
development for individuals with exceptidnal needs 
regardless of severity of disability may include: 

0 Providing prcvocationai programs and assessing 
work-related skills, interests, aptitudes, and 
attitudes 

o Cbbrd|r?.ting and modifying J regular vocational 
education program for an individual with 
exceptiohal needs 

o Assisting individuals in developing attitudes, 
sclf-cdhfidcnce, and yocat^^^ competencies to 
locate, secure^ ^^P^^V^^^^ in the 

community or sheltered environment, and to enable 
such individuals to become participating members of 
the community 
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o ^ ^ jlishing work training programs within the 
i^hODl and community 

o Assisting in job placement 

o Instructing job trainers and employers as to the 
unique needs of the individuals 

o Maintaining regular s:?heduied contact with all work 
stations and job-site trainers 

o Coordinating services with the Dcpartnricnt o( 

Rehabilitation and other agencies as designated in 
the individualized education program 

O Work Experience 

o General Information 

The eajifornia Administration CodcSCj^^C), Title 5 
for Work Experience Education (WEE) is bcin j 
revised and will be adopted J*?, the Spring or Summer 
of 1986. For the latest revi5?cd cdpj/ of the drat 
contact John iskra, Regiona] Coordinator of 
Vocational Education, State Departn-ent bf_ 
Education^ 1919 - 21st Street, Sacramcritd, CA 
95814, (916) 445-6581. 

o Specially Designed Work Experience Program 

A spcciaiiy designed ^p^^ of work experience is 

one which js organized whe i students cannot 
participale in a work experience program designed 
for regular students. Project WorkAbilit is a 
example of a specially designed program. (Sec 
Appendix A for a description of Project WorkAbility.) 

III. Emplovmeltf 

A. Federal 



O PUBLIC LAW^7^30Q JQB AINiNG PARTMTrRSHIP ACT 
(JfTPA) OF 1932 is a block grant, replacing the Compre- 
hensive Employrdent and Training Act (CETA), through which 
states receive money for job training and disburse it 
through industrial/business councils in each service 
delivery area. The council reviews job market 
informatibn and adds its own expertise to select and 
establish training programs for youth and other groups. 
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Much of the state's ailocatijon h f^^^ job 
training, support services, administration, and 
statewide coordihatidn; Persons with disabilities are 
included in the _**speciaL needs group" as identified by 
the Governor's Job Training l^buhcil. These persons 
may receive the same job training services offered to 
any eligible i3articipant of a job training program. 
Training services include remedial education, 
classroom instruction, vocational counseling, 
temporary work experience, on-the-job training, job 
upgrading and retjiaining, j^bb search assistance and 
job placement. (JTPA funds arc designated for direct 
training sei vices, hot income support.) 



Local private industry cbuhcils (PICs) decide what 
special groups to serve. Ohc-taird of the PIC members 
are from business and industry. Funds allocated from 
the Governor's Job Training Council are partly on 
recdmrnehdatiors by local PICs and partly on labor 
market iiifdrnlatibh gathered about the area. Since the 
progfaxn's focus is to increase the role of private 
business anci industry iii the training and employment 
of youth with disabilities, this partnership bridges 
the public and private sector. 



b TARGETED JOBS TAX CREDIT (TJTC) is ah elective 
Federal income tax credit that can be applied to the wag 
privaic employers pay to certain groups of employees. 
The targeted groups include Supplemental Security 
Income (SSI) recipients, general assistance 
rec p»cnts, persons with disabilities referred by state 
V(: ;:ational rehabilitation or Veterans Admiriistratiori 
pr jrrams, 18 to 24 year-olds from ccbnomically 
disadvantaged families, economicaily disadvantaged 
Vietnam veterans, yaung adults cducatibn prograihi 
cconomicaily-disadvaGtagcd ex-offenders^ rccip^ients of 
Aid to Families with bcpcndcnt Children (AFDC) and 
participants in the Work Incentive (WIN) prbgfam,^ 
inyoiuntary tcrrainatcd CETA employees hired before 
January J, 1983, and economically disadvantaged 16 and 
17 year old new summer youth empioyees. 

Eligibijity determination and certifications in 
California are completed by the State Employment 
Development Department. This program has provided 
incentives for employers to hire disabled workers. 

Note: This credit was offered through Dec 31, 1985. 
Federal and State legislation is pending to extend TJTC 
beyond that date. 
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O PWtrg hm_ n-5P. THE bEVELQPMF M TAL 4>1SABH^ 

ITIES^CT GF 1984 addj; ''gnip]nvTnffnt rc red" activities 

as r new priority service to adrainisterir agency of 

developmental disabilities fund. Drops 3n-vocatidnai 

social developmental servJccs as a priori service. 

This Act defines and strongly encourage supported 
employment services; 

O SO€tAI.^EG^RITY ACT- SECTtQNS 1619^ AND 16 Ih 
(effective through 6/30/87; legislation has been 
introduced to extend these provisions indefinitely) - 
1619a authorizes cash benefits to be paid to working 
social security beneficiaries as long as their 
earnings are below the rcdcral break even point. 16i9b 
authorizes the cbhtinuatibnuof medical coverage to 
social security recipients with earuiags exceeding the 
break even point if rccipjcrits contihac to qualify for 
benefits. Allows for a I5-mohth re-entitlement period 
following the 9-mdiith trial period for SSI and SSEI 
beneficiaries if recipient loses a job due to his/her 
disability. 



A. Federal 

b PUBLIC LAW Q^-1^9,TH^ REHABTTJTATION ACT OF 1Q7^ 
INCUimMaj^^ support for 

training ro^tr t^^ty' and physically handicapped persons 
and placi?^ . :^ ^Jltp emplbymcnt. "Handicapner* 
individual' i?&\ined as ah individual who !) "has a 
physical or mental disability which for sucu 
individual constitutes or results in a substantial 
handicap to employment- and 2) can reasonably be 
expected to benefit from vocational rehabilitation 
services provided.** 



Part of the Act authorizes grants to designated 
y^i^i^^^P'^Al rehabilitation agencies to provide services 
such as counseling, fcfcrrali trainings placement. 
^t?_tcjigcncies are directed to Jive priority to 
serving "those individuals with the most severe 
handicaps." For each Individual served^ ah 
individualized written fchabilitatioh program (IWRP) 
is designed by a counselor, the individual with a 
disability, and the parent. 

Section 564 has been described as a "bill of rights" 
for pej^sons wjth disabnir;^ since it prohibits 
discrimination on the basis of handicap in any 
private or public program thaC receives federal funds. 
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O LANTERMAN DBVELOPMENTAL DISABILITIES 
SERVICES ACT OF 1983 



o Habilitatidn 

This Act provides the vehicle to assure certain 
rights and monitor program results for persons 
with developmental disabilities to include^ for 
the purpose of ^his document, "a right to 
habijitatiqn services" and a right to social 
interaction and participation iii community 
activities. [Chapter 1, Section 4502(a; <{)] 

"HabilitaUon Services" are those community-based 
activities that arc of appreciably longer 
duration tisan vocational rehabilitation services. 
Habilitatiqn services arc available for those 
individuals who are so severely disabled that 
they do not presently have a potential for 
compe^titive einj)^^^^ Habilitation services 

prepare dcveXopmcntally disabled adults f of 
shchcred^ CQ.mpctitiye emplqyment, srvdcatidrial 
reha^bllitatiqn services, and/or to maintain them 
at their highest level of vocj-itional functioning 
or independent living. 

Habilitation rcrylces arc purchased by a Regional 
Center with Kabliijatlon Service Program funds 
from community-based work activity or sheltered 
workshop prbgrams^ Skills are developed in the 
areas of independent living, sqcialisatJon, basic 
education, and vocational education. 



O REHABILITATION FACitiTiES AND SHELTERED WORK- 
SHOPS CALIFORNIA ADNBNiSTRATiVE CODE, TITLE 9, 
CHAPTER 3. ARTICLE 9 

0 A rehabilitatibh facility is an organization and 
physical facility, publicly, privately, qr 
cbopcrativciy spdnsbrcd, in which a prqgram of 
integrated and coordinated services is qffered. 
These services arc provided for developmental, 
social/embtiohal and vocational restoration or 
persqnal adjustment of adults and minors with 
disabilities. The range of services may include, 
but not be limited to placement, training, education, 
sheltered qr extended cmpibymcnt and evaluation. 
A rehabilitatidri facility shall include, but not 
be limited to a sheltered wdrJcshop component, activity 
cc: , state/cuunty institutions and other 
fac ICS which provide work skills development programs. 



6 A shejtcrcd workshop is that comppnerit of a worfc- 
oricntcd rehabilitate facility with a 
cqntrollcd working environinent and individual 
vocational goals which utilizes work experiehce 
and related^ services for assisting handicapped 
persons to progress toward normal living and 
productive vocational status. 

O yOCATIONAL REHABILITATION CALIFORNIA 

ADMINISTRATIVE CODE, TITLE 9, CHAPTER 3, ARTICLE 9 

o State Department of Rehabilitation 

Services arc provided as funds a] e available, on an 
individual basis, with each person receiving the 
particular services he or she is found to need as 
Lndicated in the cHcnt*s individual Written 
Rehabilitation Plan (IWRP). 
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MODULE 2: RESOURGES 




t 



MODUtE 2 



PEBSDHHEU TRAININ6: RESOURCES, 
ORGANIZATiesS^ AND eONTACTS PERTAINING 
TO VOGATIONAt SPECIAL NEEDS 



Patricia Dougafii Program. Development Specialist 
Special Education Resource Network 
California 3tate Department of Education 

Dr> Bruce Ostertag, Associate Professor 
f roject Coordinator, California State 
Uhiver -,ity-Saeramento 

Deor^ AcJcerman, Research Associate 
Ccillfornia State University-Sacramento 
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The completion of th^s module ms funded '"ri part by a ^- i. ■ r ^ t- i^ q f ;>',t 
fpm the 0ffic-, of Special Education rrOgri..,s, U.S. fi- -i-''^ r ' • --iiMon""' 
''•le grant is a consortium effort in VocatioPai 3of ':ial Fd " • htee 

ii.5tit«tes of higher education: Califcniia State Ui iversitv, S..c; ..ik--;'o "(Bruce 
0ste-tag, Project Coordinator and Director), San F> sncisro' >, / ■; v 

l^P^r^. '^ay1ord-Rpss,_ Project Director), ahu' San Biego State r ' -5,1^'/; l 
Pumpi an i Project Direcvir), - ^ 



PREFACE 



The following training curriculUfT> developed to prepare a 
multidiscip]inary team of pre-;'*r.^;? /ice personnel to deliver 
vocational an?J special educaticn periences for disabled individuals, 
this field-based work is designed to prepare personnel who provide 
vocational services for disabled youth with functioral knowledge in 
yariec? M '.nate areas (vocational rehabilitation^ yocatipnal education, 
spec\ - ication) as it relates tc* their discipline. A series of 
other "-^ n-^Jng curriculum accompanies this module. 

This c :ulum presents a general training plan to be used by a 
trainer that is competency-based. It includes a rationale^ 
objecti veSiPrerequisites^ evaluation procedures and criteria^ content 
outline^ learning activities and aHernatives^ and references and 
resources^ Some of_the training curriculums also supply a glossary of 
terms, summaries, and relevant monographs. 



Dr. Bruce A. Ostertag 
Project Coordinator 
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COMPETENCY 

The trainee will demonstrate a working khowleJqe of the organizational and 
personnel groups that pertain to the vucat *..-,:. ; education of special needs 
students. 



RATIONALE 

Services and personnel for students with special needs and their families are 
provided and/or supported by a myriad of agencies and organizations. Resource 
networking is a key to the success of trainees in this field. Trainees must 
develop a knowledge base of the organizational structures relating to 
transition. 



OBJECTIVES 

AS tse following relates to the vocational education of handicapped students 
the trainee will demonstre^^ the ability to: 

1. describe the major resource system structures 

2. relate specific resources to the trainee's field 

3. identify sample resources in vocat:ional education^ special education 
and vocational rehabilitation 

4. identify resource information ma agement systems 



PREREQUISITES 

Trainees will be required to demonstrate the nbility to: 

1. describe resource systems that they currently use 

2. identify personnel/contracts they currently use 

J. define personal philosophy related to the knowledge of resources in 
the vocational education of special needs students 
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EVALUATION PROCEDURES AND CRITERIA 



Criteria 



1. Describe major Completion - individual Written critique and 
resource system written pretest including grade/Ins. 
structures resources from the federal 

and state levels 

Objective post-exam -on 90% or above 
organizations (see Service 
Guide handout at end of 
Module Z) 

Obtain copies of new Informal monitoring/ 

resource brochures Ins. 

2. Relate specific Completion - oral group Group/Ins. critique 
resources to traine^^^s report including the 

field Federal and California 

resources 

Completion - written Written critique and 

surmiary grade/Ins. 

3. Identify sample Completion - panel Group/Ins. critique 
resources in voea- presentation by represen- 

tibnal education » tatives from federal, 

special educatJ^n, state, and local resources 

and vocational 
rehabilitation 

Objective multiple choice B0% or above 
exam 

cSimpletion - written Written critique and 

sunnmary grade/ins. 

4. Identify resource Completion individual Written critique and 
info. mgt. systems written summary grade 

including:. 

a. curriculum data banks 

b. professional organiza- 
tions 



c* consumer advocacy groups _ _ 

Identify management systems Informal mcnitoring/Ins. 
trainee's employer 
currently use 

CdTipletioh - group oral Group critique/Ins. 
report on an information 
mgt. system 
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CONTENT OUTLINE 

The fblldwing butlVne contains the sequence of information as it will be 
presented to the trainee. 

1. Obaective ii Describe major resource system structures 

A. Instructor lecture on resource structures 

B. Graded inaividual written pre and post-test of resources 

C. Handout - "Resource guide" 

D. Handouts - overviewing selected resources 

E. Tra'^ewr obtain brochures of newly identified resources 

2. Ob-M-r^ ive r-.: ^3 late specific resources to trainee's field 

frainee grouping by area of expertise 

B. Handouts from Objective 1 

C. Group research of specific resources pertaining to their p- fessional 
area 

D. Group oral reports and critique 

E. Group submission of written report, critique^ and grade 

F. Graded examination (written; 

3. Objective 3: Identify sample resourres in vocational education, spxial 
education^ and vocational rehabilitction 

A. Handouts fromObjecti ve 1 

B. Pevelopmoht of interview questions by trainees for resource aqencv 
representatives (see ^3B below) 

C. Handouts from resource agency represer-tati ves 

D. Panel presentation with representatives from: 

1. Special Education Resr-oree Network 

2. Vocational Education Resource System 

3. Rehabil itatioh Region IX 

E. Question/answer session with representatives 

F. Group submission of written sun^nary and critique 

4. Objective 4: Identify resource information management systems 

A. Handouts from Ob- md 3 

B. Written reports fi .... -^ves 1, 2, and 3 
Individual researc! 

D. Ind: idual written surriijary, critique, and grade covering: 

1. VOICE ^ 

2. JAN 

3. SPECIALNET 

4. Four others of their own selection 

E. Group oral reports on selected information ronajeneht system 
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LEARNING ACtlVItlES AND ALTERNATIVES 



eeti ve 



Facilita ting ActiA^ti es/AUe r-nat i ves 



Describe major 
struetdres 



resource system 



Relate specific resources to 
trainee's field 



Identify sample resources in_ 
vocational education, special 
educationi arid vocational 
rehabil itation 



Handout - ''Resource Guide" 

Trainees obtain brochures of resources 

Instructor lecture - overview of key 

resource structures 
instructor critique of the complexity of 

resource systems 

Obtain brochures, booklets, consultant 

list, etc. 
instructor lecture - overview 
Sroup research of professional resources 
Trainee development of book let /report 

detail ihg topic 
Individual research report 
Panel of experts 
Field trips and report out 

Panel of experts from representative 
areas - presentation with questions/ 
answers 

Videotape of experts 
Individual _ interviews by trainees of 
_ personnel from representative areas 
Instructor lecture - overview of 

resources 
Media search 

Individual research bytrainees 
Obtain brochures, booklets, etc. 

detailing resource 
Critique of resource effectiveness 



REFERENCES ANB RESOURCE GUIDE 



A Guide to Special Vocational Eatieation-Related 
Resources Serving Youth with Disabilities 
Nationally and in the State of California 
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TABbE DF eOKTEHTS FOR RESOURCES 



Page 



Cormidn Acronyms 7 

Community 

Advocacy Organizations 

A. Consumer 7 

B . Parent . . , 8 

C. Personnel 9 

D. Associations 11 

Government Agencies 

Federal 13 

State 

A. Developmental Disabilities 13 

B. Education 14 

C. Health... 15 

D. Mental Health 15 

E. Rehabilitation 15 

F. Social Services ±5 

6 . Emp 1 oymen t c . . . . 15 

information Centers 16 

Promising Practices 

Federally Funded Grants 

A. Transition................. 

b . other * * ] ] * 20 

Nominated Exemplary Practices. 20 
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Cdrtimdn Acron:yms 



CAWEE (see California Association of Work Experience Educators) 

DR (see Department of Rehabilitation) 

EDD (see Employment Development Department) 

JCSM (see California State Department of Education, Special Education Divis^fon, 
Special Education Resource Network) 

JTPA (see Employment Development Department or California State Department of 
Education^ Employment Preparation Division) 

NARIC (see National Rehabilitation Information Center) 

OSHA (see Industrial Relations Department) 

Regional Centers (see Developmental Services Department) 

REHABDATA (see National Rehabilitation Information Center) 

SERN (see California State Department of Education^ Special Education Division) 

TASH (see The Association for Persons with Severe Handicaps) 

TSTC - Targetted Jobs Tax Credits (see California Employment Development 
Department ) 

VERS (see California State Department of Education, Vocational EdU'^atidh 
Division) 

VOICE (see California State Department of Education, Vocational Education 
Division) 

WORKABILITY (see California State Department of Education, Employment 
Preparation Division) 



Community 

Advocacy Organizations 
A. Consumer 

Disability Rights Education and Defense Fund 

2632 San Pablo Avenue 

Berkeley, CA 947G2 (4ib) 644-255b 

National Association of the Deaf 
Thayer Avenue 

Silver Spring, MD 20910 (30i) 587-1788 (VOICE/TTY) 

National Federation of the Blind, Western Region 
441i4 N. 30th Street, West 

Lancaster, CA 93534 (805) 258-4411, ext. 35 
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Pebple First International ^ ihe; 
P.O. Box 1^642 

Salem, 0k ^73uy (503) 362-0336 

Proteceion and Advoeaey, Inc* 

iibi eapitol Avenue _ _ 

Sacramento, SA 95816 (915) 447-3324 

Western eenter on taw and Poverty 

449 Broadway Avenue. 

El eentro, CA 92243 (714) 353-0220 



B. Parent 

ealifornia Society for Autistic Children 

3913 Ealgary Avenue 

San Diego, GA 92122 (619) 453-7484 

Ealifornia Special Education Network 
112 Spruce Road _ 

Fairfax, CA 94930 (415) 459-5587 

Down .Syndrome Parents Groups Inc. 
11549 Doral Avenue 

Northridge, CA 91326 (213) 366-3199 

Federatidn for Children with Exceptional Needs 
312 Stuart Street 

Boston^ MA 021x6 (617) 482-2915 

National Association for Retarded Citizens 

"Job Development Workshop for Parent Volunteers" 

1701 W. Charleston^ Suite 650 

Las Vegas, NV 89102 (702) 384-5988 

National Society for Children and Adults with Autism 
Sacramento Chapter (NSAC) 
4325 Frizell Avenue 

Sacramento, CA 95842 (916) 338-3833 

Parent Educational Advocacy Training Center 
228 South Pitt Street, Suite 300 
Alexandria, VA 22314 (703) 836-2953 

TDD (703) 836-3026 

The Parents ' Graduati on Alliance 

135 Education 

University of Oregon 

Eugene, 0R 97403 (503) 680-5311 
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SpecTal Edacation Community Advisory Committee Network of California 
iSloi Cherry Street 

Westminster, CA 92683 (714) 8^i-b478 

Team of Advocates for Special Kids (Parents) 
imo East taVeta 

Orange, CA 92665 (714) 771-bb4£/4S 



e. Personnel 

Academy of Pediatrics 
282b Acacia Road 

Walnut Creefc, CA 94555 (4i5) 934-3i63 

Ameiicab Association of Workers for the Blinds Northern CA Chapter 
Penhiiula Center for the Blind 
2435 Taoer Place 

Palo Alto, CA g43U3 (4ib) 8b8'dmd 

the Assdciatidh for Persons with Severe Handicaps 

7U1U Roosevelt Way, N.E. 

Seattle^ WA 981it) (2:ub) 523-8445 

Assdciatidh df Mexican-American Educators 
P.O. Bdx 54428 
terminal Annex 

Los Angeles^ CA 90054-0428 (213) 625-5335 

California Alliance fdr Physical Therapists/Occupational therapists 
40571 Ives Cdurt 

Freitidnti CA 94t)38 (4ib) bbl-8607 

California Association of Adult Day Services 

c/o Cal . Arf . 

1121 L Street^ Suite 410 

Sacramento, CA 9bbl4 (915) 441-5844 

California Association of Bilingual Educators 
926 J Street^ fl207 
Sacramento, CA 95814 

California Association of Health Careers Educators 

California Association of Postsecondary Educators of the Disabled 
c/o Martha Kanter, Monterey Peninsula College 
980 Fremont Blvd. 

Monterey, CA 93940 (408) 646-4070 



California Association of Program Specialists 
7^0 Woodside tane, #i 

Sacramento, CA ^Bbib (9ib) 927-4628 

California Assdciatibh of Regional Oectipatibnal Centers/Programs 

California Association of Resource Specialists 
6660 Kenneth Avenue 

Carmichael, CA 956u8 (915) 944-0880 

California Association of School Psychologists and Psychometrists 
23632 Samuel Street, #18 
Torrance, CA 90565 

California Association of School Social Workers 

P.D. Box 664 __ 

San Bruno, CA 94666 (415) 322-1968 

California Association of Teachers of the Hearing Impaired 

35S6 Louis Road 

Palo Alto, CA 943U3 (415) 494-6935 

California Association of Vocational Education National Priority 

Populations 

e/o Dr. Thomas Lopez 

Peter Lassen Annex 

5622 58th Street 

Sacramento, CA y5B26 (91b) 454-8273 

California Assdciatidn of Work Experience Educators 
Newsletter: c/o Paid Altd High School 
56 Embarcadgrd 

Palo Alto, CA 94J61 (415) 855-8186 

California Business Education Association 

Califdrnia Home Ecdnomics Association 

California Industrial Education Association ; 

CaVifornia School Nurses Association 

925 L Street^ Suite 856 

Sacramento, CA 95814 (916) 443-1611 

Calif orni a Speech-Language-Hearing Association 
2631 Capitol Avenue 

Sacramento, CA 95816 (916) 442-3555 

California State Federation Council for Exceptional Children 
P.6_. Box 1674 

Huntington Beach, CA 92647-1074 (714) 962-1356 ext. 264 
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Emploj^ment and Training Association of California 



Home Economics Teachers Association 

National Registry of Interpreters for the Deaf 
814 Thayer Avenue 

Silver Spring, MD 10910 (301) 58b-24Ub (Voice/TTY) 

Psychologist Advocacy Group 
A2k Cabrillo 
Davis, CA 95blb 

Special Education Task Force 
California School Boards Association 
6b9b SanHarordo 

Buena Park, CA 9&b2b 922-1737 

State Hispanic Council for Hispanics with Developmental Disabilities 

P.O. Box 712^7 

East j_os Angeles Station 

Los Angeles, CA 90022 



D. Associations 

Alexander Graham Bell Association for the Deaf 
34±7 Volta Place, N.W. 

Washington, B.C. 2uu07 (202) 337-5220 (VOiCE/TTY) 

American Council for the Blind 

1010 Vermont Avenue, N.W., Suite frilOu 

Washington, B.C. 20005 (600) 424-8566 

American Council of the Blind of California 

5565 Florence Terrace 

Oakland, CA 94bll (415) 841-0170 

Association for Deaf /Blind 
Southwest Regional Deaf/Blind Center 
721 Capitol Rall^Room b21 

P.O. Box 94244-2720 _ 

Sacramento, CA 94244-2720 (91b) 445-0402 

Associatibh for Severe Disorders of Language 

4290_Mbuht Avane Court 

San Diegbi CA 92111 (519) 5b5-7308 

Better Hearing Institute 

Hearing Helpline 

5021 "B" Bachlich Road 

Annandale, VA 22003 (800) 424-8575 
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Ealifbrnia Association for Retarded Citizens 
14140 K Street _ __ 

Sacramento, GA 95814 (916) 441-332:2 



California Association of Rehabilitation Facilities 

1121 L Street, Suite 1410 

SacraiTjehtb, CA 95814 (91b} 441-5844 

California Assbciatidn of the Physically Handicapped 
4953_dumand Avenue 

San Diego, CA 92117 (619) 276-4897 

California Cbalitidn of Hispanic Organizations 
P.O. Box 160084 
Sacramento, CA 

California State Advisory Council on Vocational Education 
1900 S Street 

Sacramento, CA 95814 (916) 445-0bS8 

Epilepsy Information Line 
University of Washington 
(800) 42b-0bb0 

National Center for Stuttering 
200 E. 33rd Street 

New York, NY luOib (800) 221-2483 

National Crisis Center for th^ 

Attn: Medical Information and Referral Service 

Blue Ridge Poison Center 

P.O. Box 484 Med i ca 1 Center 

University of Virginia 

Charlottesville, VA 22908 (8UU) 446-9876 

National Down Syndrome Society Information Line 
(800) 221-4602 

National Federation for the Blind, Western Region 
4114 N. 30th Street, West 
Lancaster, CA 93534 

National Health Information Center for Educational Media 
P.O. Box 40130 

Albuquerque, NM 87196 (800) 421-8711 

National Rehabil itati on Association 

633 South Washington Street 

Alexandria, VA 22314 (703) 836-0850 

Rehabilitation international USA 
20 W.- 40th Street 

New York, NY 10018 (212) 869-9907 



Si3iha Bifida AssociatTo?! 

343 South Dearborn Street, Suite frSlU 

Chicago, it 606o4 (800) 621-3141 

United Cerebral Palsy Association • California 

Advocacy Services 

1507 21st Street, Suite ^5^109 

Sacramento, CA (91b) 448-4SU4 



Government Agencies 
Federal 

Federal Department of tabor 
Regional Office 
460 Golden Gate Avenue 
P.O._Box 3b017 

San Francisco, CA y4iu2 (416) 56d-34^3 



Federal Off ice of Civil Rights in Education 
Region IX _ 

1276 Market Street, i4th Floor 

San Francisco, CA 94i03 (4l5) 566-98^4 

U.S. Department of Education 

Office of Special Education and Rehabilitative Services 
Washington, D.C. 202U2 (202) 732-iil2 

Western Regional Resource Center 
College of Education 

Eugene, OR 974U3-1215 (603) 686-5641 



State 

A. Developmental Disabilities 



California State Council on Developmental Disabilities 

1507 21st Street^ Room i?320 

Sacramento, CA 96814 (915) 322-8481 

California .State Department of Developmental Services 
1600 Ninth Street 

Sacramento, CA 96814 (916) 322-8154 

California State Organization of Area Boards 

1507 21st Street, Room #321 

Sacramento, CA 96814 (916) 323-0750 

Organization or Area Boards on Developmental Disabilities 
1507 21st Street 

Sacramento, CA 96814 (91b) 323-0760 
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B. Education 



California Comnunity Colleges 
Chancellor's Office 
Speciani- Funded Programs 
llOi' Ninth Street 

Sacramento, CA (916) 324-859Ji 



California State Department of Education 

Adult, Alternative, and Continuing Education Division 

72:1 Capitol Mall 

P.O. Box 94272 

Sacramento, CA 94244-2720 (916) 322-6-568 

California State Department of Education 

The Clearinghouse Depositor^/' for Handicapped Students 

721 Capitol Man (Mail) 

1025 P Street (Parcel Post) 

Sacramento, CA 95bl4 (916) 44b-i29U 

California State Department of Education 
Employment Preparation Division 
721 Capitol Man 
P.O. Box 94272 

Sacramento, CA 9424'l-ii720 (916) 322-b050 

California State Department of Education 
instructional Support and Bilingual Education Division 
721 Capitol Man 
P.O. Box 94272 

Sacramento, CA 94£44-272ti (916) 445-7492 

Canfornia State Department of Education 
Special Education Division 
721 Capitol Man 
P.O. Box 94272 

Sacramento, CA 94244-272. (91fa) 323-47oS 

Canfornia State Department of Education 
Vocational Education Division 
721 Capitol Man 
P.O. Box 94272 

Sacramento, CA 94244-2720 (916) 445-3314 

Special Education Resource Network 
Resource Service Center 
bbO University Avenue^ Suite ff 201 
Sacramento, CA 95825 (916) 921-0521 

Vocational and Gecupatiohal Information Center for Educators (VOICE) 
721 Capitol Mall 

P.O. Box 94272 . . 

Sacramento, CA 94^44-2720 (916) 445-0402 
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ybcatiohal Educators Resource System 
Califbrnia Institute dh Ruman Services 
Sbhoma State University 

Rbhhert Part, GA 949^8 (7u7) 664-2416 



C. Health 

Califbrhia State Department of Health Services 
7^A P Street. 

Sacramento, CA 95814 (916) 445-4171 



D. Mental Health 

California State Department of Mental Health 
IbOO 9th Street 

Sacramento^ CA 95bl4 (916) 3£3-824i 



E. Rehabilitation 

California State Department of Rehabilitation 
830 K Street Mall 

Sacramento^ CA 96814 (gib) 3££:-3668 



F. Social Services 



California State Department of Social Services 
744 P Street 

Sacramento i CA 96514 (916) 445-4506 



G. Employment 



California Conservation Corps 
153U Capitol Avenue 

Sacramento, CA 95814 (91d) 445-8183 

California State Department of Employment Development 
800 Capitol Mall 

Sacramento, CA 95814 (91b) 445-8008 

California State Department of Industrial Relations 
i^A^Z Araen Way 

Sacramento, CA 95825 (800) 652-1470 

California State Labor Cormiissioner 
Labor Standards and Enforcement 
2422 Arden Way, #50 

Sacramento, CA 9i)825 (91b) 920-6116 
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Gbverhdr 'seormittee oh Empleymerit of the Handicapped 
80U eapitol Man (EDB) . 
Sacramento, Gft 95814 (916) 3^3-2545 



Ihf ormatioh Eenters 

Amerieah Gotiheil on Rural Special Education 

Hesterh Washihgtbh University __ 

Bellingham, WA 98225 (20b) 675-3576 

flmeriean Prihtihg House for the Blind 

P.O. Box 6085 

Louisville, KY 40205 (5U2) 895-2405 

Assistive Device Resource Center 
Missouri LINC 

ClearihghdUse on the Handicapped 

Office of Information and Resources for the Handicapped 
Office of Special _Educatidh and Rehabilitative Services 
U.S. Department of Education, Room 3lUb 
Switzer Building 

Washihgtbh, D.C. 2U202 (202) 245-0U80 



Disability rnfdrmatidh Center 
University df Sdutherh Maine 
24b Deerihg.Avehue 
Portland, ME 04102 

ERIC Clearinc|hdU$e df Infdrmatidn ResdUrces 

Schddl df Educatidh 

Syracuse^ NY li>2i0 (315) 423-3b40 



ERIC Clearinghduse dn Adult Career and Vdcatidnal Educatidn 
Natidnal Center for Research in Vdcatidnal Educatidn 
1960 Kenny Rdad 

Cdlumbus^ OH 4321U (800) 848-4815 



Gallaudet Cdllege Press 
Divisidn df Public Services 
Kendall Green 
7th and Florida Avenue ^ NE 

Washington, D.C. 20002 (202) 651-5591 (VOICE/TTY) 

Handicapped Learner Materials Distribution Center 
Audio-Visual Center 
Indiana University 
Bloomington, IN 474U5 

Higher Education and the Handicapped Resource Center 
P.O. Box 1492 

Washington, D.C. 20U13 (202) 833-4707 (VOICE/TTY) 



Hdniah Resodrce Center 
liH. Wniets Road 

Albertson, NY lib07 (Sib) 747-6400 

Information Center for Individuals with Disabilities 

28 Park Plaza, Room #330 

Bdstbh, MA 02ii6 (bl7) 727-5540 

Institute for information Studies 
200 tittle Falls Street 

Falls Church , VA 22046 (703) b33-0383 

Instructional Materials Center for Handicapped Children 
Indiana Department of Public Instruction 
"Special Educators' Guide to Exemplary Curricula" 
P.O. Box 100, Butler University 
Indianapolis, IN 46208 (317) 927-0397 

Job Aecdmodation Network for Employers 
West Virginia University 
P.O. Box 468 

Mbrgantown, West Virginia 26bU5 (800) 526-7234 

Library of Congress, National Library Service for the blind and Physically 
Haridicapped 

Washington, B.C. 2Q4bzi (202) 287-5100 

Mainstream, Inc. 

1200 15th Street, N.W. 

Washington, D.C. 20005 

National Center for Research in Vocational Education 
Ohio State University 
1960 Kenny Road 

Columbus, OH 43210 (80u) 848-4815 

National informatibn Center for the Handicapped Children and Youth 
Mail Stop 2305, U.S. Department of Education 
Washington, D.C. 20202 

National Institute for Handicapped Research 
Mail Stop 2305 

Office of Special Education and Rehabilitation Services 
Department of Education 

Washington^ D.C. 20202 (202) 245-0595 



National Institute of Neurological and Cormiunication Disorders and Stroke 

Building 31, Room f8A 06 

National Institute of Health 

Bethesda, MD 20205 (301) 496-5751 
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National Rehabilitation Information Gehter 

^funded by the) Department of Edueatibri-Natibhal institute of Handicapped 
Research 

Eatfciolic University of America 
44u7 8th Street, N.E. _ 

Washington, 0.6. 2B017 (^B2j 535-582^ 

Satibhal Technical Institute for the Deaf 
Rochester Institute of Technology 
One Ldtnb Memorial Drive 

Rochester, NY 14623 (716) 475-6748 (VOIGE/TTY) 

Pennsylvania Resources and Information Center for Special Education 

200 Anderson Rbad_ 

King of Prussia, PA 194Q6 

Recording fbr the Blind, Inc. 
21b £• 5bth Street 

New York, NY 1U022 (Zl2) 761-0860 



Regional Rehabilitatibh Research Institute bn Attitudinal, tegal , and Leisure 
Barriers 

George Washington University. 
1828 L Street, _N.W,, Suite #704 
Washington, D.C- 20036 



Rehabfilffli International Rehabilitatibh Film Review Library 
20 West 40th Street 
New Ydrk^ NY 10018 

Sex Information and Educational Council 

New York University 

51 West 4th Street Room f63 

New Yorki NY 10003 (212) 673-3850 

SpecialNet Electronic Cdnfiriunications Bbard 

National Association of State Special Education Directors 

2021 K Street, N.W.^ Suite #315 

Washington, D.C. 20006 (202) 296-1800 



P ro mi s i no P ract i cp^ 

9 t will I ' I I I VI W V i W W W 

Federally Funded Grants 
A. Transition 

Career Assessment and Training Center 
Whittier Union High School District 
9401 S. Painter Avenue 
Whittier, CA 9060b (213) 698-8121 
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A edbperative Model 

Santa Barbara High School district 

723 E; Cota Street 

Santa Barbara, Crt 9SiU3 (bUS) y63-43ii 

The Employment Retention Program 
Richmond Unified School District 
3G38 Simas Avenae 

Pinole, eA 94564 (415) 234-38^^5 

North Bay Developmental Disability Service 
7yu Sonoma Avenue 

Santa Rosa, DA 95464 (707) 528-6161 

Dccupational Therapy Student Training for High School Based 

Independent tiving Skills Development 

University of Southern California 

Department of Occupational Therapy 

12^3^ Erickson Avenue 

Downey, GA 90242 (213) ^22-7205 

Preparation of Career Education Specialists in Special Education 

San dose State University Foundation 

One Washington Square 

Sah Jose, CA 95192 (408) 27/-3681 

Preparation to Assist the Handicapped Toward Productive Employment 

Sah dose State University Foundation 

One Washington Square 

Sah dose, GA 95192 (4ud) 277-3b8i 

Project Independence 

Califdrhia State University, Fresno 

Fresno, GA 93740 (209) 2237 

PROdEGT TEAM WORK 

American Institute for Research 

P.O. Box 1113 

Palo AUd, GA 945U2 (4±5) 3550 

Project Work 

San Diego State University 
6505 Alvaradd 

San Diegd, GA 92182 (519) 229-24b2 

Rehabilitatidn Services -Severely Disabled, Supported Work 
California Department of Rehabilitation 
830 K Street Mall 

Sacramento, CA 95814 (91b) 323-4347 
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Transition Project ___ 

Community College Chancellor's Office, Special Services 
11U7 9th Street 

SacramentOj CA 96814 (9ib) 324-8592 

Transitidn Project _ 

Stockton Unified School District, Special Education 
7Ui North Madison 

Stockton-, CA 95202 (209) 944-4034 



B. Other* 

* OSERS Funded - Division of Personnel Preparation 

Project Interdependence - To Assist Handicapped Toward Productive 
Employment 

California State Department of Education 
Special Education Division 
721 Capitol Mall 
P.O. box 944272 

Sacramento, CA 94244-2720 (91b) 323-4784 



Nominated Exemplary Practices* 

* Regional Rehabil itation Network Regi^on IX 
Nominated Exemplary Innovations/Promising 
Practices September 1985 

Aid-Employment 

P.O. box 5003 (L-452) 

Livermore, CA 94550 (415) 423-^:967 

Community Rehabilitation Training Center 
1030 £. Cypress 

Covina, CA 91724 (818) 9bb-4438 

Eden Express 
799 B Street 

Hayward, CA 94543 (415) 88b-87b5 

La Puente Work Evaluation Program 

Valley Vocational Center 

14234 East Valley Blvd. 

La Puente, CA 91746 (818) 968-0595 

tos Angeles Unified School District Pilot Program 
Vocational Education for the Handicapped 
644 West 17th Street 

tos Angeles, CA 90015 (213) 742-7562 

Project 2000 

Exceptional Childrehs' Foundation 

3750 W. Hart in Luther King, dr.. Blvd. 

tos Angeles, CA 90008 (213) 290-2000 
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Project MorkAbj lit J' 

California State Department of Education 
Employment Preparation Division 
721 Capitol Men 
P.O. Box 944272 

Sacramento, CA 94^44-;i7i:u (916) 324-3643 

Sacramento Vocational Services 
6956 2ist Avenue 

Sacramento, CA 95620 (916) 381-1300 

San Gabriel Valley Area Transition Program 
Ealifornia Department of Rehabilitation 
150 South tos Robles, 7th Floor 
Pasadena, CA 91101 (818 ) 3(34-8300 

Torrance Righ School/Departinent of Rehabilitation Cooperative Proaect 

tos Angeles Coastal District 

California Department of RehabiHtation 

8929 S. Sepulveda Blvd., Suite #300 

tos Angeles, CA 90045 (213) 649-1710 



Hork Training Program 
5b50_Shoup Avenue 

Woodland Rills, CA l^"' 67 (818) 999-5080 
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MODUtE 3: SOGIAI^ SEGURITY SERViGES 




NODULE 3 



PERSONNEL TRAINING: SOCIAL SECURITY ADHINISTRATION 
SERVICES FOR THE EMPLbYEb/blSABLED 



Dr. Bruce A. dstertag. Associate. Professor 
Project Coordinator, California State 
University-Sacramento 

DebraAckerman, Research Associate 
California State University-Sacramento 



The ebmpletioh of this module was funded in part by a personnel tro^^^ng grant 
from the Office of Special Education Programs, U.S. Department of Ec tion. 
The grant Is a consortium effort in Vocational Special Education amo three 
institutes of higher education: California State University, Sacramen (Bruce 
Ostertag, Project Coordinator and Director), San Francisco State Univer ty 
(Robert Gaylord-Ross, Project Director), and San Diego State University (Ian 
Pumpiari, Project Director). 
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PREFACE 



The following training corriculum was developed to prepare a 
multidiseipliriary team of pre-/inservice personnel to deliver 
¥(3eattbhal and special education experiences for disabled individuals. 
This field-based work is designed to prepare personnel who provide 
vocational services for disabled youth with functional knowledge in 
varied cognate areas (vocational rehabilitation^ vocational education^ 
special education) as it relates to their discipline. A series of 
other training carriculdm accompanies this module. 

This curriculum presents a general training plan to be used by a 
trainer that is competency-based. It includes a rationale, 
objectives, prerequisites, evaluation procedures and criteria, content 
outline, learning activities and alternatives^ and references and 
resources. Some of the training curriculums also supply a glossary of 
terms, surmiaries, and relevant monographs. 



Dr. Bruce A. Ostertag 
Project Coordinator 
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eeHPETEHe? 



The trainee will identify Social Security Administration programs and 
regulations pertaining to the vocational needs of handicapped students. 



RATieNAbE 

Knowledge of the incentives/disihcehtives to work inherent in the application 
of Social Security Administration regulations is a necessity for trainees. 
Trainees will learn to assist handicapped students in maintaining needed and 
appropriate Social Security benefits while being employed; the myth of 
disincentives for employment^ as it relates to Social Security, will Be 
dispelled. 



OBdEGTIVES 



As the following pertains to the Vdcatibnal education of handicapped students, 
the trainee will dernonstrate the ability to: 

1. identify the application process to Social Security 

2. identify key Social Security and related programs/regulations 

3. identify the local implementation of Social Security programs 

4. identify key personnel in the local Social Security 



PREREQUISITES 

Trainees will be required to demonstrate the ability to: 

1. describe the various categories of students in special education 

i.. define personal philosophy related to the integration of special 
education students in vocational programs 

3. define personal philosophy related to prdVidihg vocational education 
to handicapped pupils 

4. describe the scope and sequence of a vocational education process 
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EVALUATION PROCEDURES AND CRITERIA 



Procedure 



Criteria 



!• Identify the 

application process 
to Social Security 



2. Identify key Social 
Security and related 
programs/regu 1 at ions 



Identify the local 
implemeotation of 
Social Security pro- 
grams/regulations 



Completidn - oral group 
report out lining_t he steps 
in applying for Social 
Security assistance/ 
programs 

Completion - written 
surnnary with flow-chart 
of application process 

Completion - oral group 
report including: 

a. Supplemental Security 
Income (SSI) 

b. Medi-Cal and In-Home 
Support Services (IHSS) 

c. Trial Work Period (TWP) 

d. P. L. 98-460 

i. Section 1619 (a) 

ii . Section 1619 (b) 

e. Impairment-Related 
Work Expenses (IRWE) 

f. Extended Period of 
Eligibility JEPE) 

g. Plan for Achieving 
Self-support (PASS) 

h. Substantial Gainful 
Activity (SGAl 

Completion - written 
summary 

Objective exam 

Completion - oral group 
report specifying imple- 
mentation at local level 
of: 

a. Supplemental Security 
income (SSI) 
Medi-Cal and In-Home 
Support Services (IHSS) 
Trial Work Period (TWP) 
P.t. 98-46D 

i. Section 1619 (a) 

ii . Section 1619 (b) 
Impairment-Related 
Work Expenses (IRWE) 
Extended Period of 
Eligibility (EPE) 
Plan for Achieving 
Self-Support (PASS) 



b. 

e. 
d. 



e. 



f . 



Group/Ins. critique 
(videotape) 

Written critique and 
grade/Ins. 

Grbup/Ins. critique 
(Videotape) 



Written critique 
grade/Ins. 
90% or above 



and 



Group/ Ins. critique 
(Videotape) 



Objective 



Pro cedu re 



Criteria 



h; Substantial Gainful 

Activity (SGAJ 
edrnpletion - Written 
sufonary 



Written critique grade/ 
Ins. 



4. Identify key 
personnel in the 
local Social Secur- 
ity Administration 



eompletion - oral group 
report specifying local 
Social Security admin- 
i strator s , caseworkers , 
public relation personnel , 
etc; who implement pro- 
grams/regulations concern- 
ing the handicapped 
edrnpletion - written 
sunmary 



Group/ins. critique 
(Videotape) 



Written critique and 
grade/Ins. 



120 



eeNTENT OUTLINE 

the fdlldWihg outline contains the sequence of information as it will be 
presented to the trainee. 

1. Objective i: identify the application process to Social Security 

A. Handouts including: 

i, "flowto Apply for a Social Security Number Card (1984)" 

1i. "Applying for a Social Security Number - January 1983 Edition 

.__ (1983) _ _ 

iii. other. appli cable handouts 

B. InstrUetdr lecture clarifying application process 

C. Trainee simulation of application process (Optional) 

D. Trainee grouping by area of expertise, interest, logistics (see 
Objectives 2, 3, and 4} 

E. Group oral report, videotape, critique 

F. Group submission of written report (including flow-chart of 
application process), critique and grade 

2. Objective 2: Identify key Social Security and related programs/regulations 

A. Handouts highlighting salient points of: 
i. supplemental Securitylhcome (SSI) 

1i. Medi-Cal and In-Hbroi Support Services (ihSS) 

iii. Trial Work Period (TWPj 

iv. Social Security Disability Benefits Reform Act of 1964 (P.L. 
S8.4bU, Sections 1619 (a) and (b)) 

V. Impairment -Related Bork Expenses (iSWE; 
vi. Extended Period of Eligibility (EPE) 
vii* Plan for AchievingSelf-Support (PASS) 
viii. Substantial Gainful Activity (SSA) 

B. Instructor lecture clarifying programs 

C. Videotape presentation: "Incentives to Work" (1985) 

D. Trainee grouping by area of expertise, interest, logistics (see 
Objective 1^ 3^ and 4) 

E. Group research 

F. (Sroup oral reports i videotape, critique 

G. Group submissidh of written report, critique, and grade 

H. Graded examination (written) 

3; Objective 3: Identify the local implementation of Social Security 
programs/regulations 

A. T^^ainee grouping as per Objectives 1 and 2 

B. Handouts from.Objectives 1 and 1 

C. Written reports from Objectives 1 arid 2 for review 

D. Development of interview questidris by trainees for Social Security 
representative's), 

E. Additional haridouts from Social Security representacive(s) 

F; Presentation by Social Security represeritative(s) covering the topics 

of Objective 2A and 4 
G. Question/answer session with represeritative(s) 
H; Group compilation of research^ handouts, notes, etc. 

I. Group oral reports suntnarizing abdvei videotape, critique 
J; Group submission of written report^ critique 




4. Objective 4: Identify key personnel in the local Social Security 
Administration 

A. Instructor review of Odaectives 1^.2, and 3 

B. Grouping of trainees as per Objectives 1^ k:, and 3 

C. Group synthesis of research^ handouts, notes, etc. from Objectives 
2, and 3 

b. Development of interview questions by trainees for Social Security 
representative(s) (Coordinate with Objective 3D} 

E. Presentation by Social Security representative's) (Goordinate with 
Objective 3F} 

F. Question/answer session with representati ve(s) (Goordinate with 
Objective 3G) 

G. Telephone interview with identified key personnel (Coordinate with 
Objectives 4D-F) 

H. Group oral reports ^ videotape^ critique 

I. Group submission of written report, critique 



bEARN!N6 ACtlVItlES AND ALTERNATIVES 



Objective 

Identify. the application process 
to Social Security 



Identify key social security and 
relatevi programs/regulations 



Identify the local implementation 
of Social Security programs/ 
regulations 



Facilitat ing Activities/Alternatives 

Trainees visit local Social Security 
Administration office • obtain per- 
tinent fliers, brochures 

I nt er V i ew Sgc i a 1 Sec u r i ty Admi n i s t r a t i o n 
cas^orkers as to application process 
in general 

Interview Social Security Administration 
caseworkers as to application prow 
for programs/regulations appropriate 
for handicapped individuals 

Panel of experts - presentation with 
question/answer session 

Individual research report by trainees 

Videotape development by trainees 
offering step-by-step approach to 
application process 

Trainee development of booklet/report 
_ detailing topic 

Individual interviews by trainees of 
_ personnel from representative areas 
Instructor leeture/overview of key 
_ programs/regulations 
Individual research report by trainees 
Videotape of experts discussing various 

key programs/regulations 
Videotape by trainees offering overviews 

of key programs/regulations (may 

combine with "application process" 

tape) 

instructor leeture/overview 

Videotape of Social Security represeh- 

_ tative(s) 

Trainee critique, constructive criticism 
_ of aphcies_ implementation efforts 
Report on model Social Security Office's 

Implementation efforts 
Individual.research reports 
Interview Social Security Administration 
caseworkers for their input, con- 
structive criticisms for improving 
implementation efforts 
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Objective 

Identify key personnel in the 
local Social Security Admihistra- 
tidri 



Militating Act i v i t i es/Al tern at i ves 

Instructor lecture/dvervieW 

Videotape of key personnel describing 
processes^ programs ^ etc. and bow to 
receive the full benefits required 

Individual personal interviews by 
trainees of key personnel to obtain 
information on fully-using Social 
Security services 

Individual research report 
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REFERENGES AND RESOURCElS 



RESOURCES 

California State Department of Rehabilitation 
830 K St. Man 

Sacramento, CA 95814 915/322-3068 

Douglas Martin, Ph.D. 
c/o^Human Services Department 
Community' and Social Services 
4163 Overland Ave. 

Culver City, CA 90230 213/202-5864 

Local Social Security Administration Office 

State of California, Governor's Committee for 

Employment of the Handicapped 
800 Capitol Mall 

Sacramento, CA 95874 916/323-2545 



Bowe, F.G. Handicap gj^iq America. New York: Harper and Row, 1978. 

Education Subcommittee of the California Governor's Cormiittee for Employment of 
the Handicapped. X^isincenti ves to employment; fact or mythl ^ employ ment and 

SSI p a yments . Sacramento, Califorma: State of CaliTornia, Governor's' " 

Committee for Employment of the Handicapped, 1985. 

Martin, D. and Gorski, R. A law you can live with. Forum. September 1980. 

Miller, P. 5ocUl secum^ act^j^^ California: 
State of Calfforma, Governor's Committee for Employment of the Handicapped, 
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Sehuermann, A.C. and Hommertzheim, D.L. An Update of economic disincentives to 
vocational rehabilitation. Wichita State Rehabilit ation Engineerloa technical 
Brief, Spring 1979. ^ 

Social Security Administration and Rehabilitation Services Administrat-.on. ISSO 

disability am endments: a trai ning aid for vocational rehabilitatio n 

Pub"^No°'^64 y|g^''"^^°"' SociTTSecurity Administration, March 1981, SSA 

Social Security Bi^ abiHty 3eQef4ii Reform Act of 1984. Sectio ns 1619 (a) and 
[bj, (P.L. 98-460, ±9/September/19847: 

U.S. Oepartmeht of Health and Human Services. A guide to supplemen tal security 
income - March IMBB ed iiinn^ Washington. D.C.: U.S.GTF.O., 1985, 421-551/30. 



U.S. Departraeht of Health and Haman Services. Applying for a social security 
^ nuniber - danuary ±983 editiijru- Washington. D.C.: U.S.G.P.O., 1983, 
P 381-795/4U77. 

U.S. Dejjartmeht of Health and Human Services, fxtencted work incentives^ payment 
of costs of rehaBilitation s ervice s , extension of Supplemental Security 
Ihcdme benefits and medTcatim; Washington, D.C.: U.S.G.P.O., April 1985* 

U.S. Department of Health and Human Services. Wow 4£ apgTy for a social 
security number card. Washington. d.C.: U.S.G. P.O. ,1984, 421^795/4323. 

U.S. Department of Health and Human Services, improvements in the social 
security disability program. Washington. Q.C.: U. S.G. P. 0. , "October 1984, 
05-lU37b. 

U.S. Department of Health and Rdmah Services, incentives to work (Video). 
Washington^ D.C: Social Security Administration, i98b. 

U.S. Department of Health and Human Services. POMS ^ part supplemental 
security incom e^ chapter U23 post-eligibility events, subchapter m 
continuing benifits and recipient sta tus under~secHoh 1619 tiT lind 4619 (b) 
for individuals who work. Washington,~F7e. : Social SecurTty Admirnst ration . 
1982, 3bl-186-i)2?~SSA PUb. No. 5S-05023U2. 

U.S. pepartment of Health and HUman Services. Reporting changes t hat af fec t 
SSI checks - March 1985 edition. Washington. 0.6;: tJ.S;6.PTo7, 1985, 
^ 38l7795/4Tor: 

U.S. Department of Health and Human Services. SSI for aged, disabled^ and ^lind 
peopJ^ - f^bruary 1985 eoition. Washington. D.G,: b.S.S.P.O;, 1985, 
421-795/4305. 

U.S. Department of Health and Human Services. What you have to know abou^ SSI ^ 
Mar^ 4964 edition. Washington. D.C: U.S.G.P.O., if847~05~iOTi7 

U.S. Department of Health and Human Services. Your disability claim. 
Washington, D.C: U.S.G.P.O.^ March 1985, 05-10052. 

Walls, R.T., Masson, C. and Werner, t.J. Negative incentives to vocational 
rehabilitation. Rehabilitation Literature. May 1977, 38 (5). 

Work disincentives, ^ab Brief. National Institute of Handicapped Res*=arch. 
danuary 1980, 3 (iTi 
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MODULE 4 



PERSONNEL TRAINING: JOB TRAINING 
PARTNERSHIPACT (JTPAj AND 
SPECIAL NEED INDIVIDUALS 



Dr. Bruce A. Ostertag, Associate Professor 
Project Coordinator ,1 California State 
Uni versi ty-Sacramento 

Debra Ackerrnan, Research Associate 
California State University-Sacramento 



The completion of this module was funded in part by a personnel training grant 
from the Office of Special Education Programs, U,S, Department of Educatidh, 
The grant is a consortium effort in Vocational Special Education amdhg three 
institutes of higher education: California State University^ Sacramento (Bruce 
Ostertag, Project Coordinator and Director), San Francisco State University 
f (Robert Gaylord-Ross , Project Director), and San Diego State University (Ian 
Pumpian, Project Director). 
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PREFACE 



The following training curriculum was developed to prepare a 
multidisciplinary team of pre-/inservice personnel to deliver 
vocational and special education experiences for disabled individuals, 
this field-based work isdesigne^ to prepare personnel who provide 
vocational services for disabled youth with functional knowledge in 
varied cognate areas ( yocati onal rehabi 1 i tati on ^ vocati pnal educati on ^ 
special education) as it relates to their discipline. A series of 
other training curriculum accompanies this module. 

This curriculum presents a general training plan to be used by a 
trainer that is competency-based. K includes a rationale^ 
objectives, prerequisites^ evaluation procedures and criteria^ content 
outline^ learning activities and alternatives^ and references and 
resources^ Some of the training curriculums also supply a glossary of 
terms, summaries, and relevant monographs. 



Dr. Bruce A. dstertag 
Project Coordinator 



eOMPETENCY 



Trainees Utilizing this radddle will become aware of issues relating to the 
provision.of the Job Training Partnership Act (JTPA), Public Law 97-300^ 
services for special needs students/clients. 



RATiONAtE 



The increased awareness and involvement of advocates in local JTPA/PIC (Private 
Industry Council ) implementation will improve the quality and quantity of 
services avail able_to_special needs individuals; It is critical for trainees 
tp learn how P. L. 97-300 works at the local level and how to influence 
decisions that affect local services. How resources are spent and what segment 
of "those in need" will receive services is a crucial issue in the effective 
implementation of the law. Trainees, as eventual advocates, can make a 
difference in assisting specialneeds individuals in becoming self-sufficient 
through effective use of JTPA/PIG programs. 



eBdEGTIVES 



Trainees utilizing this module Will: 

1. identify JTPA legislation 

2. indicate knowlec^^e of the monitoring of the local PIC and its JTPA 
implementation plan 

3. identify the eligibility and certification process of the local PIC 

4. identify additional reso'jrces available through JTPA 



PREREQUISITES 



Teacher trainees will be required to demonstrate the ability to: 

1; describe the various categories of students in special education 

2. define personal philosophy related to the integration of special 
education students in vocationel programs 

3. define personal philosophy related to providing vocational education 
to handicapped students 

4. describe the scope and sequence of a vocational education process 
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EVALUATION PROCEDURES AND CRITERIA 



Objective 



Procedure 



Eriteria 



1. Identify JTPA 
Legislation 



Completion - individual 
written summary 
including: 

a. P.L. 97-30U _ 

b. OverView - class 
handouts 

c. Other Literature review 
JTPA 

Objective exam - on law/ 
terms ([see Glossary of 
Terms following this 
module). 

Attendance at specif ied 
local PIC meeting 
Obtain cppy/sumtiary of 
local PIC plan for 
implementing JTPA - 
discussion 



Written critique and 
grade/Ins. 



90% or above 



Informal mdnitdring/ 
Ins. 

Informal monitoring/ 
Ins. 



2. Indicate knowledge 
of the monitoring of 
the local PIC and its 
dTPA Implementation 
plan 



Small group implementa- 
tion of Tindall's (1984) 
steps for utilizing 
dTPA: 

a. identify PIC chair and 

locally elected 

off icials who influence 
PIC membership 

b. identify articulate 
advocate who is know- 
ledgeable about the 
needs of handicapped 
youth and the needs of 
the handicapped com- 
munity 

c. send a letter to the 
chief tocelly Elected 
Official (LEO) nomin- 
ating the selected advoc- 
ate (s) to the PIC 

d. encourage key community 
leaders to send letters 
to chief LEO supporting 
the above advocate 

6.'. at election time, encour- 
age handicapped cormun- 
ity to sujDport LEO can- 
didates who will work 
for the needs of handi- 
capped youth 



Informal monitoring/ 
Ins. 
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Objective 



Prdcedare 



Criteria 



3. Identify the eligi- 
bility and certific- 
ation process of the 
local PIC 



b. 



Completion - oral report 
oh above activities 
Completion - written 
sunmary of the above 
activities 

Attendance at specified 
local PiC meeting 

Small group completion: 
written summary of 
local PIC training plan 
to include responses to 
the below: 

a. does plan specify 
target piopulatioh to 
be served? 
does plan specify 
percentage of handi- 
capped individuals to 
be served? 

what kind of training 
and emplbyraent activ- 
ities are directed at 
hand i capped _ parsons ? 
are there limitations 
on various programs 
which inhibit the par- 
ticipation of handi- 
capped persons? 
what support services 
are availableto handi- 
capped participants? 
have performance stan- 
dards been used to 
restrict handicapped 
participation? 
has the state and 
local PIC adopted 
"f amily-df-ohe" de- 
finition to deterr 
mine eligibility for 
handicapped persons? 
has the ten percent 
window been used to 
serve handicapped 
persons? 

Completion - oral report 
on above activities 
Completion - written 
grr'jp suinnary on the 
above 



f. 



h. 



Group Critique/Ins. 

Written critique and 
grade/Ins. 

Informal monitoring/ 
Ins. 



Written critique 
grade/Ins. 



and 



Group Critique/Ins. 



Written Critique 
grade/ins. 



and 
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Procedure 



Criteria 



4. Identif^^ additional 
resourres available 



Attendance at specified 
local PIG meetings 



informal monitoring/ 
ins. 



through JTPA 



Completion: small group Written critique and 
written summary of grade/ Ins. 

support services avail- 
able through dTPA/other 
agencies coordinating 
with local PIC to In- 
clude^ but not limited 
to: 

a. child care services 

b. counseling 

c. transportation 

d. financial support 

Completion: small group Written critique and 
written summary of grade/Ins. 
interagency agreements 
established with local 
PIC 

Completion: group oral Group critique/ins, 

report on the above 

activities 



_ CONTENT OUTtlNE 

^ The follgwing outline contains the sequenee of information as it will be 
presented to the trainee. 

1. Objective 1: Identify JTPA legislation 

A. Handout suffwarizing P. L. S7-300 

B. Handouts - pverviewing impact/implementation of dtPA in terms of 
serving handicapped individuals. 

e. Instructor lecture on above topics, pertinent terms (see Glossary of 

Terms) and other relevant literature. 
D; Graded examination (written) - may be combined with examination from 

"Federal and Colifornia Mandates" module. 

2. Objective 2: Indicate knowledge of the monitoring of the local Private 
Industry Council (PIC)_and its JTPA implementation plan. 

A. Obtain dates of Local PIC meetings - request permission to bring 
trainees on specified date 

B. Handout (if possible) summarizing local PIC plan to implement dTPA 
mandates - class discussion 

e. Small group chosen to implement TindalTs (1984) steps for utilizing 
dTPA: 

iv identify piC chair and locally elected officials who influence 
Pie membership 

ii. identify an articulate advocate who is knowledgeable about the 
needs of handicapped youth and the n'seds of the handicapped 

^ comnunity 

P iii. send a letter to the chief Locally Elected_Official (LEO) 

nominating the selected advocate to the piC 

iv. encourage key community leaders to send letters to the chief LEO 
supporting the above advocate 

V. at PIC election time^ encourage handicapped community to support 
LEO candidates who will work for the needs of handicapped youth 

3. Objective 3^ Identify the eligibility and certification process of tne local 
PIC 

A. Trainees attend local PIC meeting (see Objective 2. A) 

B. Trainees review handouts/class discussion notes (see Objective 2.B} 

C. Small group chosen to review local PIC training plan to include 
responses to: 

Ocas plan specify target populations to be served? 
Does plan specify percentage of handicapped individuals to be 
served? 

iii. What kind of training and employment activities are directed at 
. handicapped persons? 

iv. Are there limitations oh various programs which inhibit the 
participation of handicapped persons? 

V, What support services are available to handicapped participants? 

vi. Have performance standards been used to restrict handicapped 
part jcjpation? 

vii. Has^California and the local PIC adopted the "family-of-one" 
definition to determine eligibility for handicapped persons? 

I viii. Has the. ten percent window been used to serve handicapped 

r persons? 
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D. Written summary of efforts/results 

E. Informal group report to other trainees on their findings 

Objective 4: Identify aidditional resources available through JTPA 

A. Trainees attend local Pie meeting (see Objective 2. A) 

B. Small group chosen to review support services available through 
dTPA/bther agencies coordinating with local PIC to include, but not 
limited to: 

i. child care services 

ii . counseling 

lii . transportation 
iv. financial support 

D. Same group reviews interagency agreements established with local PIC 

E. Written sumnary of efforts/results 

F. Informal group report to other trainees on their findings 



LEARNING ACTIVltlES AND ALTERHATIVES 



Identify JTPA legislation 



Indicate knowledge of the 
monitoring of the local Pit 
and its dTPA implementation 
plan 



Identify the eligibility 
arid certification process 
of the locdl Pie 



Facil itatinq Activities/Alternatives 

Presentation by jfPA/PIG representative 
Order complete copy of P.L. 97-300 for 

thorough student analysis 
Phone interviews by trainees of key 

local PIC members regarding dTPA 

legislatidri 
Library Computer Search - identification 

of literature that discusses/reviews 

P.L. 97-300 (ERICi Journals) 
VOICE search - media/curriculum 

pertaining to JTPA 
Individual research projects by trainees 

on JTPA legislation 

Videotape local PIC meeting - classroom 
analysis 

Individual review by trainees of 

pertinent Literature/media produced 
by JTPA for public consumption 

Panel of JJPAexperts/local pic members 
- discussion of topic - presentation 
with questions/answers 

Instructor lecture - overview of JTPA 
implementation at local level 

Guest expert -overview of JTPA imple- 
mentation at local level 

Individual research report by trainees 
on dTPA implementation at local 

level 

Development by trainees of media report 
overviewing efforts to implement 
Tindall's_U984) steps for utilizing 
JTPA written examination 

Panel presentation - discussion of topic 
by local PIC members/consumers with 
question/answer session 
individual research report by trainees 
Presentation by local PIC repres 
Individual consumer interviews by 
trainees 

Attend Instructor lecture on topic 

Videotape of local PIC members 

simulating eligibility and certifica- 
tion process 

Written examination 
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Objective 

Identify additional resources 
available through JTPA 



Faci l itating Activities/Alternatives 

Panel presentation_-_diseussibh of 

topic by local Pie members/other 

agency representativigs 
InstructorLecture - overview of topic 

at local level 
Local PICrepresehtative presentation 
Individual research report. by trainees 
Videotape by trainees simulating. other 

resources available through JTPA 
Written examination 



REFERENCES AND RESOURCES 



I 



RESOU RCES 

Job Tra i n i ng Par t ner s h i p Of f i ce 

Emplo^TTient Development Department 

721 Capjtol Mall 

Sacramento, CA 95814 

Technical Assistance 91o/323-38b6 

Sacramento Employment and Training Agency 

1510 "J" Street 

Sacramento, CA 95814 

Public Information Officer 

§16/449-1300 

Documents 

916/449-1340 

Vocational and Occupational Information Center for Educators (VOICE) 
721 Capitol Mall 

Sacramento, CA 95814 916/445-6401 



Barker, 6., Sallo, R.M., and Ostertag, B.A. Utilizing the job Training 
Partnership Act for special needs clients . Sacramento, California: 
eSOS, 1985. 

Chambers, t. New directions for national employment and training programs: 

ondarstariding the dob Training Partnership Act, Building ^ PartnershijX4- 

Vocational EdticatijQn and the BrivatE Sector^ Arlington, vTrginia: American 
Vocational Association, December 1982, i-ii. 

Griffin, D. A new partnership becomes law, VocEd, January/February 1983, Volume 
58, No. 1, 32-34. 

Guttman, ft. dob Training Partnership Act: new help for the unemployed. Monthly 
Labor Review . March 1983, pp. 3-10. 

Hubbs, M. B., Sehell , d.Wi,_aricl Dyreofurthi M.d. Increased opportunities 
through the dob Training Partnership Act of 1982: implications for vocational 
education. Building a partnership: vocational education and the private 
sector, Arlington. vTrginia: American Vocational Assoeiationi December 
1382,1-37. 

dobs an agenda for action, Newsweek^ October 18, 1982, pp. 90-91^ 

Job training Partnership Act, (P.L. 97-300, U.S. Congress, 13/0ctober/1982}i 

dtPA calls for quick action^ Update, January/February 1983, Volume 5, No. 3, 1. 
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Kdehhari e. A. National allies: business, industry, and vocational/special 
education, Ifie I ndependent Cou nterpoint, November 1982, Volume 3^ No, p. 



teeonte, P.d. arid Kochhar, e.A. Agents for success in job training 
partnerships: the new dob Training Partnership Act, The Journal for 
Vocational Special Ne ed s Edu cation, Fall 1983, Volume b. No, 1, 24-i:d, 

6n-the-job Traiaing Project, Arlington, Texas: Association for Retarded Citizens 
of the United States, 1982:. 

Risti M.e. To claim your fair shar^ of job training monej^^ start learning the 
ins and outs of the dob Training Partnership Act, The American School Board 
Journal , March 1983, p. 36. 

Sharing resources cooperation between education and industry, X^entergram, 
Golumbus, Qhio:_the National Eeriter for Research in Vocational Education, 
August 1981, Volume XVI, No. 8, 1-2. 

The ufPA Monitoring Guide, Washington, 6.6.: Children's Defense Fund, 1984. 

Tindall, L.H., Sugerty, d.d., and Dougherty, 6. Utilizirig the ^Jo^ Training 



Qf sped aj needs students . Madison, Wisconsin:^ The Vocational Studies 
Center/University of Wiscorisin-Madison, Spring 1984. 

— — • Prbmisihg programs which use dob Trainljig Partnership Act Funds Jo£ the 
ydcat i bnal _ educ at i on^ tralhlhg^ and employment of handicapped youth . 
Madison, Wisconsin: The Vocational Studies Center/University of 
Wisconsin-Madison, dune 1934. 

J,T.P.A^ youth competencies and hand Icappied ycmtfi . Madison, Wisconsin: 
The Vocational Studies Center/University of Wisconsin-Madison, dctoDer 1984. 

trans it Ion from school to work: The problem that woa^*t take care bt itself . 
Washington, D.C.: Youthwbrk, Inc., March lysE" 

Usdan, M.P. Barriers and Its role in public education. Washington. D.C: The 
Institute for tducat ibnajTLeadership, Inc., April iSb'c. 



Partnership Act funds for the 
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GLOSSARY OF TERMS* 



Administrative Entity : The agency or department designated to administer a job 
training plan. 

Aj4 f ^ilies ^^iih Dependent Chi-ldren (AFDC) : A federal and state funded 
welfare program which provides cash payments to needy children and their 
caretakers in families where one or both parents are absent from the home* 
dead, or physically or mentally incapacitated. 

£6iJ4 Ca^ Services : Care by an adult other than parents for some part of each 
day, while parents work, are in training, or are otherwise engaged. 

Comm u nity-Based Organization : A pr i yate nonprof i t organ i zat i on wh i ch i s 
representative of the conmunity or si gnvFicant segments of the cormiunity and 
attempts to address the needy of the community. 

Comprehehsive Employment and Training Act (CETA) : A federal^ program enacted in 
1973 and replaced by dTPA which provided funding for programs and services for 
the unemployed, those persons whose lack of skills make them underemployed, and 
economically disadvantaged youth and adults. 

Economic Development Agencies : Soverhmental agencies including local planning 
and zoning commissions or boards, coiSnuhi ty development agencies and other 
local agencies, and institutions responsible for regulations promoting or 
assisting in local economic development; 

Ecohomjcally Bisadvahtaged : Ah individual who: (A) receives, cr is a member of 
a family which receives, cash welfare payments under a federal, state, or local 
welfare program; (B) has, or is a memoer of a family which has, received a 
total family. income for the six-month period prior to application for the 

prbgiram involved, (exclusi ve of unemployment compensation, child support 

payments^ and welfare payments) which, in relation to family size, was not in 
excess of the higher of (ij the poverty level determined in accordance with 
criteria established by the Director of the Office of Management and Budget, or 
(2} 70 percent of the lower living standard income levelj (C) is receiving food 
stamps pursuant to the Food Stamp Act of 1977; (D) is a foster child on behalf 
of whbmstate orloeal government payments. are made; or (E) in cases permitted 
by regulations of the Secretary, is ah adult handicapped individual whose own 
income meets the requirements of clause (A) or (B), but who is a member of a 
family whose income does not meet such requirements. 

Governor : The chief executive of any state. 

Handicapped Individual : Any individual who has a physical or mental disability 
which for such individual constitutes or results in a substantial handicap to 
employmeht • 

Institution of Higher Education : Any institution of higher education as that 
term is defined in section IZO (a) of the Higher Education Act of 1965. 



* Source: The JTPA Monitoring Guide ^ Children!s Defense Fund, and many of the 
definitions are taken from the jTPA statute, P.L. 97-oUU, 29 tl.S.C. 1501, et 
seq. 
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jog Traioinq PartnersBi-p Act j^mM : A federal program enacted by Gohgress in 
r.T?^^ 3 vehicle for providing youth and adults who are disadvantaged 
with skills that they heed to obtain regular self-supporting employment. 

Ubor Market Area ; An economically integrated geographic area within which 
indiyi duals can reside and find employment within a reasonable distance or can 
readily change employment without changing their place of residence. Such 
areas shall be identified in accordance with criteria Used by the Bureau of 
Labor Statistics of the Department of Labor in defining such areas or similar- 
criteria established by a Governor. 

Local Educational Agency IhEAjj An agency as defined in section 195 (le) of 
the Vocational Education Act of 1963. 

Low Income Level ; Means $7,690 with respect to income in 1969* and for any 
later year means that amount which bears the same relationship to $7,000 as the 
Consumer Price Index for that year bears to the Consumer Price Index for 1969 
rounded to the nearest $1,000. 

Lower Living Standard Income bevel : That income level (adjusted for regional 
Oietropolitani urban, and ruraTWf erences and family size) deteririined annually 
by the Secretary based on the most recent "lower living family budqet" issued 
by the Secretary. ^ a 

Offender; Any adult or juvenile who is or has been subject to any stage of the 
criminal justice process for whom services under this Act may be beneficial or 
who requires assistance in overcoming artificial barriers to employment 
resulting from a record of arrest or conviction. 

^ub^c Assistance; Federal, state, or local government cash payments for which 
eligibility is determined by needs or income test. Includes but not limited to 

Mr L/U • 

lU^A^ industry Council jPICj; The management and oversight structure for the 
local job trainTng services composed of representatives from the community 
within a service delivery area. 

|£i»ate _Sector; The state job training councils and private industry councils* 
persons who are owners, chief executives, or chief operating officers of 
private for-profit employers and nbn-goverhmental employers, such as health and 
educational institutions or other executives of such employers who have 
substantial management or policy responsibility. 

Postsecondary Institu tion ; An institution of higher education as that term is 
defined in section 481 (a) (1) of the Higher Education Act of 1965. 

Secretary ; The Secretary of Labor. 

Service jjejivery _^ea,^|Mj.: A unit of general local government or consortium 
of local governments which will deliver job training services. 



i4l 



state ; Any of the several states, the District of Columbia, the Commonwealth 
^ of Puerto Rico, the Virgin islands, Guam, "the Northern Mariana Islands^ 
W American Samoa, and the Trust Territory of the Pacific Islands. 

State EducationgLl Agencjf 4S£A|: Ah agency as defined in section 195 (11) of 
the Vocational Education Act of 1953. 

State dob Train iiig Eo^dihatihg Council (State Counci4^| : The management and 
oversight structure for the state job training services which advises the 
Governor i 

Supportive Services : Services which are necessary to enable^ 
eligible for training under this Act, but who cannot afford to pay for such 
services, to participate ina training program funded under this Act. Such 
supportive services may include transportation, health care, special services 
and materials for the handicapped, child care, meals, temporary shelter, 
financial counseling, and other reasonable expenses required for participation 
in the training program and may be provided in-kind or through cash assistance. 

title XXi Part of the 1974 amendments to the Social Security Act designed to 
provide funds for an array of social services, including child care to be 
administered directly by states. Title XX was amended in 1981 and became the 
Title XX Social Services Block Grant. 

Unempldyed _ Individuals : Individuals whb.are without jobs and who want and are 
available for work. The determination of whether idividuals are without jobs 
shall be made in accordance with the criteria used by the bureau of tabor 
f Statistics of the Department of Labor in difining individuals as unemployed. 

Unit of General Local Gbvernment : Any general purpose political subdivision of 
a state which has the power to levy taxes and spend funds, as well as general 
corporate and police powers. 

Vocational Education : Education that emphasizes practical training in a skill 
or trade to be pursued as a career. 
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MODULE 5: MICROCOMPUTERS 
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NODULE 5 



PERSONNEL TRAINING: 
COMPUTERS AND SPECIAL LEARNERS 



Vickj Casella, Associate Professor 
San Francisco State University 



Alice Wershing, Research Associate 
San Francisco State University 

Bruce A. Ostertagj Associate Professor 
Project Coordinator, California State 
University- Sacramento 



The cbmpletioh of this module was funded in part by a personnel training grant 
from the Office of Special Education Programs, U.S. Department of Education. 
^ The grant is a consortium effort in Vocational Special Education among three 
p institutes of higher education: California State Uhiyersityi Sacramento (Bruce 
Ostertag, Project Coordinator and Director) , San Francisco State University 
(Robert Say! ord-Rossi Project Director), and Sah Diego State University (Ian 
Pumpiah, Project Director). 
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PREFAGE 



The fdllbWing traihihg curriculum was developed to prepare a 
multidiscipliriary team of pre-/iriservice personnel to deliver 
vbeatibrial and special education experiences for disabled individuals. 
This field-based work is designed to prepare personnel who provide 
vbeatibrial services for disabled youth with functional knowledge iri 
varied ebgriate areas (vbeatibrial rehabilitatibri, vbcatibnal educatiori, 
special educatibri) as it relates to their discipline. A series of 
bther trairiirig curriculum accbmpariies this module. 

This curriculum presents a gerieral trairiitig plari tb be used by a 
trairier that is ebmpetericy-based. It includes a ratibriale, 
objectives, prerequisites, evaluatibri prbcedures and criteria, cbntent 
butlirie, learriirig activities arid alterriatives, arid references and 
resources. Some of the trairiirig curriculums also supply a glossary of 
terms, summaries, and relevant monographs^ 



Bri Bruce A. 9stertag 
Prooect eoordinator 
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COMPETENCY 



the traineewil] demonstrate ability' to util l2e appropriate computer software^ 
hardware and assisti ve/adapti ve devices with special learners. 



RATIONALE 

Computers are increasingly becoming a corrm fixture in the educational 

environment. These tools have potential to prpv 

for the regular student, however 4 for the special learner, microcomputer 
help provide independence and t^ personal 
tasks that are otherwise impossible. In prde^^ insure the same 
educatio_ il/vocational/personal opportunities for special students, educators 
must become familiar with the technology and its use with this population. 



OBJECTIVES 

1. The trainee will develop and conduct Computer Skills Assessment 
inventory oh a multiply handicapped student 

2. The trainee will select appropriate edacatioh/corrouhicat software 
for a student with multiple handicaps 

3. The trainee will demonstrate general knowledge of specialized 
equipment/software for all disability areas 

4. The trainee will demonstrate a working knowledge of specialized 
equipment for multiply hanoicapped students 

5. The trainee will demonstrate a working knowledge of personalized 
ebmpoter component systems 

6. The trainee will apply skill and knowledge of equipment in relation to 
information obtained from Computer Skills Assessment inventory with 
handicapped studeht(s) in ah educational environment 

7. The trainee will demonstrate skill and knowledge in providing 
technical assistance to direct service/care givers in: assessment, 
selection and acquisition of hardware and software^ development of 
rationale for inclusion in educational plan, training and 
communication strategies, and facilitation of continuation of 
implementation 

8. The trainee will demonstrate knowledge of existing local, regional and 
national resources for assessment and service delivery for multiply 
handicapped students 

9. The trainee will demonstrate knowledge of existing local, regional and 
national resources for funding of assessment, equipment and training 
for multiply handicapped students 



PREREQUISITES 
trainees wiTT oe required to demonstrate abilitj^ to: 

1. operate a comjsuter 

2. evaluate academic skill level ef a handicapped student 

3. evaluate physical abilities of a handicapped student 

4. evaluate cdfimercially available educational software 

5. develop appropriate educational curriculum goals and instructional 
material (s) for a handicapped student 
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EVAkUATIQN PROGEDURES ANB CRITERIA 



Objective Procedure Criteria 

i. Develop Eomputer Skil Is Instructor observes using 95% reliable 
Assessment Inventory checklist 
dh multiply handicap- 
ped students _ _ . 

Videotape Critique 95% reliable 

Completion - skills report 



2. Conduct Computer Skills Instructor evaluation Instructor grade P/F 
Assessment Inventory using checklist on 

(CSAI) developed CSAI 

Ihstructdr observes P/F 
Instructor evaluation- P/F 
generated report 

3. Select apprdpriate Complete review Instructor evaluation 
educational/corrmuni- 80% 

cation software 

Complete matrix Instructor/group eval 

uation - P/F 

Complete report Videotape Critique - 

80% 

4. pispl ay general know- Attendance 13/lb weeks 
ledge of personalizeo 

cp'Tiputer component sy- 
stems 

Complete report Instructor evaluation 

80% 

6. Demonstrate general Attendance 13/16 weeks 

knowledge of special - 
i zed equipment for a 
specific disability 
area 

Complete instructional P/F 
modules 

Demonstrate competencies Instructor evaluation 
to instructor 90% 
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Objiective 



Proeedore 



6. Apply skin and know- Gomplete checklist on Instructor evaluation 

ledge of equiprnent in equipment 90% 
relation to CSAI with 
student in educational 
environment 

Present at ion of matrix ihstructor/group 

- evaluation - 80% 

Presentation of initial instructor/group 

implementation evaluation - yo% 

Assess results using ihstructbr/group 

checklist evaluation - P/F 

Presentation to group instructor/group 

evaluation 

Complete case report ^hstruetor/team 

evaluation - 9Q% 



7. Demonstrate skill Report plan for assis- Instructor/team/ 

and knowledge in tance group evaluation 

providing technical 
assistance 

Evaluate plan using Instructor/'team/ 
checklist group evaluation 

Complete report Instructor/team 

evaluation 

Conduct follow-up Instructor/team 

evaluation 

b. Demonstrate know- Complete library P/F 

ledge of existing research 
locals regional , and 
national resources 
for assessment and 
service delivery 

Complete resource file P/F 



Complete resource network P/F 

9. Demonstrate know- Complete library research P/F 

ledge of existing 
local , regional and 
national resources 
for funding of assess- 
ment , equipment & 
training 

Complete resource file P/F 
Complete resource network P/F 
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CONTEMT OUTLINE 



1. Objective 1: Develop Computer Skills Assessment Inventory (GSAI) 

A. Ihtfbductibn to terminology. 

B. Explanation of observational techniques 

C. Presentation of case examples 

2. Objective 2: Select appropriate educatidh/communication software 

A. Introduction to evaluation criteria 

B. Group critique of content of software 

C. Group discussion of case examples 

D. Hands-on experience with software 

E. Presentation of techniques for writing of instructional guidelines 
F« Observation of software users 

G. Presentation of reports to group 

H. Trainee generated response to presentation 

3. Objective 3: Demonstrate general knowledge of specialized equipment/software 
for all disability areas 

A. Introduction to equipment 

B. Introduction to software 

C. pbservationsof special learners 

p. Group evaluation of computer use by special learners 

E. Group evaluation of software use by special learners 

F. Group evaluation of special learner using CSAI 

6. Group discussion of participation on evaluation team 

H. Presentation of report to group 

I. Trainee generated response to presentations 

4. Objective 4: Demonstrate a working knowledge of specialized equipment for 
multiply handicapped students 

A. Introduction to special izea equipment 

B. Hands-on experience with available equipment 

C. Group discussion of selection of equipment for individual example 
cases 

D. Completion of instructjpnal modules 

E. bemgnstratipn of competency on modules 

F . Cpmpl et i on of equ i pment use with se 1 ecte d student 

G. Presentation of report and videotape to group 

H. Trainee generated response to report/tape 

5. Objective 5: Demonstrate a working knowledge of personalized computer 
component systems 

Ai Introduction to personalized computer component systems 

B^ Observation of users of individaaljzed systems 

Ci Completion of component ^election for use with selected student 

D. Completion of written report 

Ei Present report to group 

F. Trainee generated response to presentation 
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6. Objective 6: Apply skill aod knowledge of equipment in relation to 
information obtairied from £SM with student (s) in educational erivirbnrnents 

ft. Gomplete checklist 

B. Gomplete currictllar area matrix 

C. Gdmplete implemeritatiori of eq^^ with students 

D. Complete assessment of equipment use 

E. Complete implementation of needed modifications 

F. Complete report arid video tape 

G. Present report arid tape to group 

H. Trainee generated response to report/tape 

7. Objective 7: Demonstrate skill arid knowledge iri providirig teehriieal 
assistance to direct service/caregi vers iri assessmerit, equipment selection^ 
training and coritiniiatiori of implemeritatidri 

A. Introduction to methods for provision of technical assistance and 
planning techriiques 

B. Group discussion of specific example cases 

C. Introduction to implementation and evaluation procedures. 

b. Introduction to systems and methods for prdvisiori of follow-up 

E. Presentation of developed plan to instructdr^ team arid grdup 

F. Group generated response to report 

8. Objective 8: Demonstrate kndwledge of existing local, regional and riatidnal 
resources for assessment and service delivery 

A. Introduction to service delivery models 

B. Introductiori to assessment models 

C. Complete library research 
b. Develop resource file 

E. Develop respurce_rietwork 

F. Report findings to instructor 

9. Objective 9: Demonstrate kripwledgeof existing local* regional and national 
resources for funding of assessment, equipment, and training for multiply 
handicapped students 

A. Introduction to service delivery models with relation to funding 

B. Introduction to sources for funding 

C. Complete library research 
b. bevel op resource file 

E. Develop resource network 

F. Report findings to instructor 
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LEARNIRG ACtiVitlES AND ALKRNATIVES 



Objective 

Participant will develop Eomputer 
Skills Assessment inventory on 
multiply handicapped student 



Select appropriate education/ 
cprnnunicatipn software for a 
student with multiple handicaps 



Demonstrate knowledge of special- 
ized equipment/software for all 
disability areas 



Demonstrate working knowledge of 
specialized equipment 



Facilitat ing Activitie s/Alternatives 
Attend lecture 

hist characteristics of handicapping 

conditions 

Complete observation checklist 

Present findings to class 

Sroup process for identifying problem 
areas 

Group process for exploring alternatives 
Develop skills/problem/alternative 
matrix 

Ebhduct eSAi with one student 
Ebraplete checklist/present to class 
Hbdify eSAI as necessary 
Ebnduct ESAI with another student 
Report results 

Attend lecture 

Read selected articles 

Group discussidh of important criteria 

Select criteria for riiultiply handicapped 

Develop software evaluation checklist 

Evaluate software/complete checklist 

Use selected software with multiply 

handicapped student 
write repbrt/guidelines/present to class 

Write descriptions of equipment 
Write descriptions of software 
Identify equipmeht for use 
Identify sbftwarefbr use _ _ 
Visit classrooms for special learners 
View videotapes of special learners 
Class evaluation of computer use by 

special learners 
Group evaluation of software 
Evaluate special learner using CSAI 

with class members 
Write report/present to class 

Attend lecture/demonstratlbn 
Pass off competency checklist 
Complete instructional modules for use 

of specialized equipment 
Select equipment for specific student 

with multiple handicaps 

Utilize equipment with student 
Submit written report/videotape 
Present experience to class 
Group feedback on report/tape 
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Objective 



Facilitating Activi ties^ /AUern ati ves 



Demonstrate working knqw^^ 
personalized computer component 
systems 



Apply skill and knowledge of equip- 
ment in relation to information from 
eSAI with handicapped student in 
an educational environment 



Demonstrate skill and knowledge in 
providing technical assistance to 
direct service/care providers 



Demonstrate knowledge of existing 
local, regional, and national 
resources for funding of assess- 
ment, equipment and training for 
multiply handicapped students 



Attend lecture/demonstration 

Select equipment fgrselected student 

dpmplete written report 

Visit classropmsformultiply handi- 

c<apped students using individualized 

systems 

Complete evaluation checklist 
Complete curricujar area matrix 
Implement equipment with student 
Assess results of equipment use by 
student 

Modify selected equipment/software If 
needed 

Complete case report/videotape 
Class presentation/group feedback 

Write plan for instruction/assistance 
Implement plan 
Evaluateplan 
Modify plan 

Write report of implementation 

Class presentation 

Write report of follow-up action 



lete library researeh/card file 
Complete resource/date file 
lete written report 
lete resource network 
Class presentation 
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REFERENeES AND RESOURCES 



Specialized equipment 
Adaptive firmware card 
Echo_Speech Synthesizer 
EPS Extended Keyboard 
Unicom Keyboard 

Iristructibhal module for visually handicapped 

Koala Graphics Pad 

Adaptive switches/input devices 

Selected software 



Behrmann * H.H, Handbook of microcomputers in special education, Reston, 
Virginia: Council for Exceptional Children, 1984« 



Benderi H.* Richmond^ L.J. S PibsbnrHilburn, N. Careers.^ computer^^ and tbB 
handicapped. Austin^ Texas: Pro-Ed^ 1985. 

Budoffi H. Hicrdcomputers in special education: an intrbductibn. Boston: 
Little* Brown I & Company* 1985. 

Center for Special Education Technology Information Exchange (1-800/345-TECH) 

LINC Associates. The specialware directbry: _a guide to sbftware for special 
education - 2nd edition . Columbus, DH: LINC Associates, inc., 1986. 



McWilliams, P. Personal computer s and the disabled. Garden City, New York: 
Doubleday and Company^ 1984. 

Selected articles/readings. 

SERN. Hicrocomputers for special educatibri administrators: HicroAdmin project ; 
Sacramento, CA: Special Educatibn Resburce Netwbrk, 1986. 

tindall, L.W., & Gugerty, J.J^ Effective microcbroputer assisted instruct! bh for 
4fre vocational education of special needs students . Madison. WI: VocationaT^ 
Studies Center, 1983. 

Trace Center International Software/Hardware Registry - University of 
Wisconsin-Stout 
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MODULE 6: COMPUTER-BASED VOGATIONAt. 

GUIBANGE SYSTEMS 
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NODULE 6 



PERSONNEL TRAINING: COMPUTER-BASED 
VOCATIONAL GUIDANCE SYSTEMS 
FOR SPECIAL LEARNERS 



Dr. Robert Gaylord-Rqss, Project Director 
Dr. Vicki Case! la. Associate Professor 
Alice Wershing, Research Associate 
San Francisco State University 



The edmpletlori of this module was funded in part by a personnel training grant 
from the Bffiee of Special Education Programs, U.S. Department of Education. 
The grant Is a consortium effort in Vocational Special Education among three 
institutes of higher education: ealifornia State University, Sacramento (Bruce 
Ostertag, Project eobrdinatbr and Director), San Francisco State University 
(Robert Gaylord-Rdss , Project Director), and San Diego State University (Ian 
Pumpian, Project Director). 
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PREFACE 



The following training curriculum was developed to prepare a 
multidiscrplinary team of pre-/inserviee persohhel to deliver 
vocational and special education experiences for disabled individuals. 
This field-based work is designed to prepare personnel who provide 
vocational services for disabled youth with fuhetibhal knowledge in 
varied cognate areas (vocational rehabil itation,. vocational education, 
special education) as it relates to their discipline. A series of 
other training curriculum accompanies this module. 

This curriculum presents a general training plan to be used by a 
trainer that is competency--based. It includes a rationale, 
objectives^ prerequisites, evaluation procedures and criteria, content 
outline^ learning activities and alternatives, arid refererices arid 
resources. Some of the training cUrricUlums also supply a glossary of 
terms ^ summaries^ and relevant monographs. 



Dr. Bruce A. Ostertag 
Project Coordinator 
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COMPETENCY 



The trainee will demonstrate abil ity to ase computer directed/assisted 
vocational guidance systems to -assist handicapped students in identifying 
vocational interest areas. 



RATieNALE 



There is an abundance of recently developed computer based vocational guidance 
systems wbicb allow students the opportunity to explore various aspects of 
vocational alternatives as they relate to personal interests and/or skills; 
Trainees heed to become aware of the various computer based guidance systems 
and to develop familiarity with selected programs. Trainees need to develop 
the skills necessary to integrate the use of computer based vocational guidance 
systems. into the assessment jDrbcess as these systems provide a more objective 
and inclusive approach to conducting an ecologicail assessment of eomnunities. 



OBJECTIVES 



The trainee will demonstrate ability: 
1. to operate computer 

Z. to access specific computer based vocational guidance systems 
3. to analyze content of computer based vbcatidhal guidance systems 



4. to assess special learner in terms of applicability of given computer 
based vocational guidance systems 

5. to identify necessary modifications in the computer based vocational 
guidance system for special learners 

6. to facilitate use of computer based vocational guidance system by 
special learner 

7. to evaluate effectiveness of use of computer based vocational guidance 
system 

8. to use collected data to: 

a; assist special learner in exploration of personal attributes^ to 
include - values, skills, and preferences 

b. assist special learner in exploration of prevocatidnal/ 
vocational training environment, to include - educational 
requirements, educational/training alternati ves^ educational 
opportunities, and restrictions influencing educational/ 
training choices 



c. assist special learner, in_explbration of vocational envirdhrnent , 
to include - vdcatidhal alternatives, vocational dppbrtanities, 
vpcational requirements^ and restrictions influencing vocational 
choices 



9, tgutilize collected data on career areas to develop instructional 
materials* specific courses or units of study and/or learning 
laboratories for students with special needs 



PREREQUISITES 



Trainees will be required to demonstrate ability to: 

1. define personal philosophy related to vocational education in a 
curriculum 

2. describe the scope and sequence of a vocational education process 

3. conduct an educational assessment of special learners 

4. develop curricalum materials for instruction of special learners 

5. compile a comprehensive report of assessment results and instructional 
plans for special learners 
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EVALUATION PReGEDURES AND eRITERIA 



Objective 

1. To operate computer 



2. Access specific com- 
puter based ydcatidnal 
guidance systems 



5, 



3. Analyze content of 
computer based voca- 
tional guidance 
systems 

4. To assess special 
learner in terms of 
applicability of 
given computer based 
yocatj^onal guidance 
systems 



6. 



Determine needed mod- 
ifications in the 

computer based voca- 

tional guidance system 
for special learners 



To facilitate use of 
computer based vbea- 
tibnal guidance systems 
for special learners 



Procedure 

Teacher checklist 
Direct observation 

Cbmpletidn of teacher 
developed assignment with 
2 or more systems 
Direct observation using 
teacher checklist 

Completion of written 
outline for 1 or more 
systems 



Criteria 
95% 



m% or above 



90% or above 



85% or above 



Completion of educational Observation/Instructor 
assessment of two students 



Cgmpl et i qn-eva 1 uat ion 
form to determine applic- 
ability of system for 
learners 

Completion-wr '/ : ten sum- 
mary of educa^njl 
assessment re5t' ' end 
appi i cabi 1 i ty > • ^tem 
for student(s) 



Completion - wry 
summary of modif 
of content for c\ r;c*5': 
2 different stucicntN w'. 
different spc-cia^ n<jecJ^ 
Complet ion-written gf^r% 
for content rpodif irat io^i* 
with 2 different studefLC: 
(or for a claos) 

Completion of assessment 
of physical capabilities 



Compl et i on-ass i st i ve/ 
adaptive device module 



Written critique and 
grade/Instructor 



Group/Instructor 
Critique 



;>itique/grade/ 
I-^)structor 



Group/Instructor 
Crit-'qre 



Critique/Instructor 



Critique/grade instruc- 
tion 
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Qb iect i ve 



P roced ur e 



Criteria 



7. To evaluate effective- Complete case stud^? with Group critique 

ness of use of comput- at least one student with (Srade/Instructor 

er based vocati^onal special needs 
guidance systems 



8. To use collected data Complete case study with 
to: at least one student with 

special needs 

a* assist special Video-tape critique/ 

learner in explora- Group/Instructor 
tibh of personal 
attributes 

b. assist special learn- Video-tape critique/ 
er in expilbratibh of Group/Instructor 
prevocational/voca- 

tiohal training en- 
vironments _ _ 

c. assist special learn- Written critique/ 
er in exploration of by Instructor 
vocational environ- 
ments 

9. Utilize collected data. Gbmpleted course outline Cri tique/Sroup/ 
to set up ihstruetibnal for at least 2 career Instructor 
materials^ specific areas 

courses and/or learn- 
ing laboratories 

Completed list _ Critique/group/ 

Ihstruetibnal materials Instructor 
for use in.cburse _ 

Design of learning lab- Critique/Instructor 
bratbry 

Gbroi3let^:d ihstruetibnal Critique/ Instructor 
objectives for mastery 
of course material 



COWTENT OUTLINE 



The following outline contains the sequence of iriforrriatibn as it will be 
presented to the trainee. 

1. dbjectiye 1: To operate computer 

A. Demonstration of computer operation 

B. Explanation of procedures 

e. Hands on experience with cdmputer 

2. Objective 2: Access specific computer based vocational guidance systems 

A; introduction to systems through lecture material 

B. Demonstration of systems 

e. Hands on experience with systems 

D. Exploration of trainee's personal values using systems 

3. Qbjeetive 3: Analyze content of computer based vocational guida.. 

A. Group critique of content of computer based vocational gt:' 
systems 

B. Group sharing of student generated, suggested modification:. i: 
e. Group critique of content ofcomputer based vocational r 

systems and existing vocational guidance curricula 

4. Objective 4: To assess special learner in tc»^»ns of applicability of given 
computer based vocational guidance systems 

A. Introduction to assessment procedures for determining applicability 

B. Group discussion of applicability for students given case example 
e. Presentation of completed case study assessment results to group 

D. Trainee gener>ted response to presented results 

E. Trainee generated suggestions/evaluation of assessment results 
pertaining to applicability for special learners 

5. ObjectiveB: To identify necessary modifications in the computer based 
vocational guidance system for special learners 

A. Introduction to modifications in instructional procedures 

B. Group discussion of case examples and appropriate modifications 

C. Group sharing of trainee generated suggestions for appropriate 
modifications _ 

D. Presentation of completed case study to group 

E. Teacher generated responses to completed case studies 

6. Objective 6: To facilitate use of computer based vocational guidance systems 
for special learners 

A. Introductidn to cormiereially available devices to facilitate use of 
computer based ybcatibnal guidance systems for special learners 

B. Hands on experience with available devices 

C. Group discussion of selection of devices for individual example cases 

D. Trainee generated discussion of suggested devices for individual 
example cases 

E. Presentation of use of devices within completed case study to group 

F. Trainee generated responses to devices presented within completed case 
study 

6. Trainee generated suggestions/evaluations regarding devices presented 
within completed ease study 

iB2 



Objective 7: To evaluate effectiveness of use of ebmpoter based vocational 
gu 1 dance _ systems 

A. Introduction to criteriatb use in evaluating effectiveness of use of 
computer based vocational guidance systems 

B. Group discussion of example cases and evaluation of effectiveness of 
computer based vocational guidance systems 

Objective 8: To use collected data to assist special learner in exploration 
of_aj personal attributes^ b) prevocational vocational training environ- 
ments, and cj vocational environments 

A. Presentation of completed case studies to group 

B. Trainee generated response to presentation of collected data 

C. Trainee generated suggestions/evaluations pertaining to collected data 

dbjectiye_9: ytilize collected data to set up instructional materials, 
specific courses and/or learning labdratories 

A. Introduction to Instructional materials i^or use according to subject 
areas 

B. Introduction to design of learning laboratories 

e. Introduction to resources for use in designing courses and learning 
laboratories according to subject areas 

D. Presentation of completed case study results of data related to design 
of specific courses, learning laboratories and/or choices of materials 
for instruction 

E. Trainee generated responses to presentation 

F. Trainee genera+^d suggestions/evaluation of use of collected data and 
decisions madr: i the design of courses, learning laboratories and/or 
choice of materials for instruction 
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tEARHING AenvitlES AND ALTERNATIVES 



DBJEETIVE 



fACiUTATWG ACTIVniES/ALTERNATIVES 



To operate computer 



Access specific computer based 
vocational guidance systems 



Analyze content of computer based 
vocational guidance systems 



To assess special learner in terms 
of applicability of given computer 
vocational guidance s^^>tems 



Attend demonstration 
View videotapes "How to Operate the 
Apple II" 

Peer tutoring 

Hands-on experience 

Run software "Know Your Apple" 

Critique selected readings 

Attend demonstration 
Attend lecture 

Run system (self evaluation) 
Run system (student evaluation^ 
Visit program util i zing systems 
Gritique selected readings 

View systems 

Biseuss content (peer/ prof essional ) 
Write critique 

Explore modifications jgroup) 
Research development of systems 
Attend presehtatjbn by developers 
Interview developers 
Attend presentation by vocational 
_ gui dance prof essi onal s 
Eritique selected readings 

Attend lecture - assessment procedures 
Attehdpresentation (vocational based 

evaluator) 
View assessment procedures (on-site) 
Research assessment jDrlhclples 
Explore modifications for special 
_ learners 

Critique peer presentations 
Discuss pr es en t a t i on s /pr i ne i p 1 es 
(group) 

View multimedia presentations on 

assessment 
View multimedia presentations on 

modifications for assessment 
Complete vocational assessment on 

special learner 
Write repbrtoh vdeatibh assessment 
Present results of assessmentto class 
Modify procedures as applicable 
Critique selected readings 



FAelhllATlNS AeJiVlTlES/ALTERNATIVE-S 



To identify necessary modfffcatiohs 
In computer based vocationiT -systems 
for special learners 



To facilitate use of computer based 
vocational guidance for specTidl 
learners 



To evaluate effect iveriess of use of 
computer based vocational gu.f dance 
systems 



To use col lected data to 3S5it 
;:pecial learner in explor?itr^n of 
per s one 1 attr i bute^. , pravocafe i onal / 
vocational training eovironmHSots, 
and vocational envvro iments 



Research mddif icatidhs for special 

learners 
Attend lecture 
Attend demonstration 
Besign modifications to system based 

on student d^ta 
Discuss modifications with peers 
Present modifications to professionals 
Apply use of modifications to content 
Gritique selected readings 

Attend lecture 

Attend demonstrations 

Visit programs utilizing assistive/ 

adaptive devices 
Assess student for use of devices 
Complete independent study modules to 
_ learn operation of equipment 
Discuss modifications with peers 
Attend presentation by developers 
Interview existing users 
Visit job sites and discuss use with 

embl dyers _ 
Employ assi stive/adaptive devices with 

special learner 
Critique selected readings 

Attend lecture 

Compare traditional vocational guid- 
anceresults to computer based 
results 

Write report on given special learner 
including cdmparisbn of results 

Interview special learner as to pre- 
ference 

AtteilG prasehtatibh (developers) 
Attend prf^sentation (users) 
Vsit S'tes using computer systems 
Visit Sites ur/ing traditional systems 
Critique selected readings 

Conduct complete case study on special 
If.arner 

Compile report on case study 
Present report to peers 
Priti que report presentations 
Incorporate appropriate suggested 

modifications 
Present results to_ special learner 
Facilitate exploration of options with 

special learner 

Report results_of presentation 
Critique selected readings 

-8- 
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FACILITATING AeTIVITIES/ALTERNATlVES 



ytilize, collected data to set up 
instructional materials * specific 
courses, and/or learning laboratory 



Attend lecture (materials) 
Attend demonstration 
Visit operating. programs 
Explore curriculum: available mater- 
ials _ _ 
Explorecurrieulum: teacher-made mat- 
_ erials 

Designset of materials to complement 

_ a given curriculum 

Prepare annotated materials listing 
including critique, use, applic- 
ability 

Design learning laboratory including 
physical set up, materials, and 
philosophy of design 

Complete course outline for career- 
areas including objectives, mater- 
ials! philosophy, sequence, and 
implementation strategies 

Present student-prepared designs to 
peers 

Implement designs with special learn- 
ers 

Critique selected readings 
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REFERENCES AND RESOURCti 



Software 

Know Your Apple 

fipple Presents Apple 

SIGI 

Eureka! 

Discover 

MESA 

The Learning System 
Career Program 
Survival Hath 

Work series (Weiser Edueation?^ !ne.) 



Texts 

Buddff ^ M,i et al. Ml croconir -^ -g":s in special edQC^txaa^ in introduction to 
instructional appT cat ior^s\ Boston: Little, BrownTT^Co;', 1985. 

Behrman^ M.M. Handbook of micrQcbniputers in speti^l education. Rest on, VA: 
Council for Except! bnlT Children, 1984. 

McWi.liamSi P. Personal computers and the disabled ^ Garden City, New York: no 
pub., 1984. 

Hagen, D. Microcomputer resource book for special education. Reston, Virginia: 
Council for Exceptional Children7T984. 

Brolin, D. Vocational preparation of persons with handicaps (Second edition). 
Columbus* Ohio: Charles E. MerriTT Publishing Company, 1982; 

Tindall & Gugerty. Effective microcomputer assisted instroctixm Ion the 
TOcational educatidn of special needs students ^ (ERIC ED 244 061]"; 

Wieser Educational Software: Stressing Basic Skills. 

Bender^ M., Richmond* L.J.* & Pinson-Milburn, N. Careers, computigg and the 
^handicapped . AustlniTexas: ProEd, 1985. 
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NODULE 7 



PERSONNEL TRAINING: FUNDING RESOURCES 
FOR SPECIAL NEED INDIVIDUALS 



Patricia bougan. Program Development Special ist 

Special Education Resource Network 

California State Department of Education 

Dr. Bruce A. Ostertag, Associate Professor 
Project Coordinator, California State 
University-Sacramento 

DebraAckerman, Research Associate 
California State University-Sacramento 
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The ebmpletloh of this module was funded in part by a personnel training grant 
from the Office of Special Education Programs, U^S^ Department of Education. 
The grant is a ebrisortium effort in Vocational Special Education among three 
institutes of higher education^ California State University, Sacramento (Bruce 
Ostertag^ Project Coordinator and Director), San Francisco State University 
iRbbert Gaylord-Rdss, Project Director), and San Diego State University (Ian 
Pumpiah, Project Director). 
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PREFACE 



The following traininci curriculum was developed to prepare a 
multidisciplinary team of pre-/inservice personnel to deliver 
vocational and special education experiences for disabled individuals. 
This field-based work is designed to prepare personnel who provide 
vocational services for disabled" youth with functional knowledge in 
yar 1 ed cognate areas ( ypcati ona1 rehabi 1 i tat i on ^ vocati pnal education , 
special education) as it relates to their discipline. A series of 
other training curriculum accompanies this module. 

This curriculum presents a general training plan to be used by a 
trainer that is competency-based. It includes a rationale^ 
objectives, prerequisites^ evaluation procedures and criteria, content 
outline, learning activities and alternatives, and references and 
resources^ Some of the training curriculums also supply a glossary of 
terms, summaries, and relevant monographs. 



pr_. Bruce A. Ostertag 
Project Coordinator 
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eeHPETEsey 



Trainees utilizingthis modble will become aware of funding resources related 
to the provision of services for special needs students/clients. 

RftTIONAbE 

Special vpcatiohal education arid vocational rehabilitation program funding and 
on-thc-^db training funding is critical to the transition of special needs 
students. Knowledge of the funding sources and resources will allow trainees 
to obtain and fully utilize what is available to benefit students/clients. 

eBJEGTIVES 

!• Identify key federal funding sources arid resources 

2. Identify key state (California) fundirig sources and resources 

3- Relate federal arid state (Califorriia) furiding sources and resources to 
the trainee's specific area of trairiirig. 

4. Relate implemeritatibri of federal and state (Gal iforrija] funding 
sources and resources to local agencies (vocational rehabilitation, 
local educational agencies^ etc.) 

5. Develop :.odif icatioris of .existing agencies* implemeritatiori of federal 

and state (California) furiding sources to improve delivery systems 

PREREQUISITES 

Tra-'nees will be required to dembristrate the ability to: 

1. describe the various categories of students in special education 

2. define personal philosophy related to the integratiori of special 
education students in vocational programs 

3. definepersonal philosophy related to providing vocational education 
to handicapped students 

4. describe the scope and sequence of a vocational education process 



171 



ERIC 



EVALUATION PROCEDURES AND CRITERIA 



Objectim 



1. Identify key federal 
funding sources and 
resources 



1. 



Identify key state 
(Ealiforhia) funding 
resources 



3. Relate federal arid 
state {Calif orriia) 
fundi rig sources and 
resources to the 
trainee'* specific 
area of training 



ft^ocedurie Criteria 

Completion - oral group Group/InSi^-eritique 
report including: _ and grade/Iris. 

a. Carl PerkinsAct of 
1984 (Title II - Part 
A and V), P.L. 98-524 

b. Education for all 
Children Acts of 1976 
and 1983, P.L. 94-142 
and P.L. 98-199 

c. Vocational Rehabilitation 
Act of 1973, P.L. 93-112 

d. Targetted Jobs Tax Credits 

e. Federal Dept. of Labor 
Subminimum Wage Certificates 

f. National Association for 
Retarded Citizens - On-the- 
Job Training Program 

g. Job Training Partnership Act, 
P.L. 97-300 

Completion - writte. Written critique and 

sunrvnary grade/ Iris- 

Objective exam 90% or above 

Completion - oral group Grdup/Ins- critique 
report including: 

a. Work Ability I & II 

b. Special Education 
Funding Mechanism, 

c. California Supported 
Work Grants 

d. Vocational Education 
Division Request for 
Bids {RFBsj 

e. Philanthropic 

Completion - written Written critique and 

summary grade/Ins. 
Objective exam 90% or above 

Completion - orul group Group/Ins. critique 
report including the 
federal and California 
funding resources from 
Objectives 1 and 2. 



Written critique and 
grade/Ins. 



etion - written 
summary 
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Ob jective 



Procedure 



4. Delate implementation Completion - oral group 

of federal and state report summarizing 

(California) funding Objectives 1-3 with 

sources and resources modifications to 

to local agencies improve funding at the 

(ygcatipnal rehabilita- local level 
tion, local educational 
agencies, etc.) 



Completion 
summary 



written 



5. Develop modifications 
of existing local 
agencies^ implementa- 
tion of federal and 
state ( Ca 1 i f orn 1 a ) 
funding sources to 
improve delivery systems 



Completion - oral group 
report summariiing 
Objectives 1-4 with 
niodif icatidns to 
improve Imp! emehtation 
at the local level 

Completion - written 
sumiary 



Criteria 

Group/Ins. critique 



Written critique and 
grade/Ins. 

Group/Ins. critique 
(Video-tape) 
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CONTENT OUtLINE 



The fbllowirig btitline contains the sequence of Information hs it will be 
presented to the trainee. 

1. Gbdeetive 1: Identify key federal funding sources and resources 

A. Handouts highlighting salient points of: 

i. earl Perkins Act of 1984 (P.L. 98-524, Title II - Part A and 
Title V) 

ii. Education for all Children Acts of 1976 and 1983 (P.L. 94-142 
and P.t. 98-199) 

iii. yocational Rehabilitation Act of 1973 (P.L. 93-112) 

iv. Targetted dobs Tax Credits 

Vi Federal Department of Labor Subminimum Wage Certificates. 

vi. National Association for Retarded Citizens - On-the-Job Traihinq 
Program (NARC-OJT) 

vii. abb Training Partnership Act (JTPA, P.L. 97-300) 

viii. Appendices A, B, and C 

B. Instructor lecture clarifying sources and resources of federal funds 

C. Trainee grouping by area of expertise 

D. Group research 

E. Srbup oral reports^ videotape, critique, 

F. Group submission of written report, critique, and grade 

G. Graded examination (written) 

2, 0bjective_2: Identify key state (California) fundi ng sources and resources 
(in conjunction with Objective 1). 

A. Handouts outl ihingsalient points of: 
i. Workability I & ii 

i1. Special Education Funding Mechanisms 

iii. California Supported Work Grants 

iv. Vbcatiohal Education Division Request for Bids (RFBs) 
V. Phi lanthrbpic 

vi. Appendices A,Bi and C 

B. Instructor lecture clarifying kev state (California) funding sources 
and resources 

C. Trainee grouping as per Objective 1 

D. Group research 

E. Group oral reports » videotape, critique 

F. Group submission of written report, critique and grade 

G. Graded examination (written) 

3. dbjWctive 3: Relate federal and state (California) -^unding sources and 
resources to the trainee's Jrpac if ie area of training* 

A. Trainee grouping as per Objectives 1 and 2 

B; Handouts from Objectives 1 and 2 

C. Written reports from Objectives 1 and 2 

D. Group identification of specific criteria of funding sources and 
resources pertaining to their professional area 

E. Group oral report^ .videotape, critique 

F. Group submission of written report^ critique and grade 

* dbjectiye 3 may. be done in conjunction with Objectives 1 and 2; if so, 
eliminate Step C from Objective 3. 
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4. _Objective 4: Relate implementation o*' f ecr^v :/! an/; nite (ealifdrriia) 
funding sources and resources, to. local iigenciss ( . *.'iti»:;hal rehabll f tation, 
local educational agencies* etc*) 

A. Development of interview questions by trainee^ for program and acency 
representatives (see "C" below) 

B. Handouts from below program and agency repre^:. r tetives 

C. Panel presentation by recipients and representatives of: 

i. Job Training ParthershipAct 

ii. MorkAbility Proaect (include SuppG^'ted WorR) 

iii. Federal Transitjon grant local awardee 

iv. Taroetted Jobs Tax Credit^ Subminiraurr Wage Gertificate, NARC-OJT 
prptr^m (one employer that has used all three programs) 

V. Local special education director 
vi. Local vocational education director 

D. Question/answer session with representatives 

E. Grouping of trainees by program and agency funding interest 

F. Group compilation of research* ndtes^ etc, 
6. Group oral reports, videptape* critique _ 

H. Group submission of written report^ critique 

5. Objective 5: Develop modifications of existing agencies' implemehtatibri of 
federal and state (California) funding sources to improve delivery systems (in 
conjunction with Objective 4) 

A. instructor overviews db^^ 4 - Items B-D 

B. Groupings of trainees as in Objective 4 
e. Group synthesis of research, notes, etc, 

D. Group development of possible modifications to existing agency 
implementation of funding sources 

E. Group ora^ reports, videotape, critique 

F. Group submission of written report, critique 
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LEARNING ACTIVITIES AND ALTERNATIVES 



Objective 



Identify key federal funding sources 
arid resources 



Ideritify key state_ (California) 
furidirig sources and resources 



Relate federal and state (California) 
furidirig sources and resources to the 
trainee's specific area of training 



Relate implementation of federal 
and state (California) funding 
sources arid resources to J oca] 
agencies (vocwitional rehabilitation, 
local educational agencies, etc.) 



Develop modif ieatioris of existing 
agencies^ impleroentatiori of federal 
and state (Califbrriia) funding 
sources and resources to improve 
delivery systems 



Facilitatiriq Ac 1 1 v jj; i es /A 1 tern a t l A^es^ 

Instructor lecture - overview of key 
_ furidirig sources and resources 
Field trips to funding agencies 
Individual research report by trainees 
Panel of experts - presentation with 
_ questiori/ariswer session 
Trairiees compile funding applications 

Instructor lecture - overview of state 

.funding sources and resources 

Obtain informatiori sheets, applications, 

_ etc. - overview of state funding 

Panel of experts - presentation with 

_ questiori/ariswer session 

Trainee develbpmerit of flow charts with 

_ relevant furidirig sources 

Individual research report by trainees 

Panel of experts from representative 
areas - presentation with questions/ 
ariswers 

Trainee devolopmerit/report detailing 
topic 

Individual iriterviews by trairiees of 
personnel from represeritative areas 
Attend lecture 

Instructor. lecture 

Critique of agencies' implementation of 

funding resources 
Interview persorinel from represeritative 

areas 

Report model agericy implemeritatiori 
efforts 

Compare and contrast local agencies* 
efforts to model agency programs 

Instructor facilitatiori of instructiori 
Compare and contrast agencies' funding 

funding sources 
Interview persdnhel from represeritative 

areas for their suggested 

modifications 
Individual reports 

Compile grantsmanship consultant list 
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REFERENCE S AND RESOURCES 

Resources 

I. On^^going Sources of Federal and State Program Funds 

A. Adult Programs 

Department of Rehabilitation 

830 K Street_HalJ 

SacramentOi_GA 95814 
(916) 323-0383 

Contact person: dim Kay, Chief Community Resources Development Section 

Grants available to expand existing services for clients of the Department 
of Rehabilitation to provide ebmprehehsive programs in independent living 
to individuals with severe handicaps. 



State Council on Develofjmental Disabilities 
1507 21st Street^.Room 320 
Sacramento^ CA 95814 
(916) 322-8481 

Contact person: James Shorter, Executive Director 

Grants available to provide new program start-up funds. Serves programs 
for adults with developmental disabilities. 

Department of Developmental Services 

1600 9th Streot 

Sacramento* CA 95814 
(916) 323-7804 

Contact person: Rita Leftridge^ Community Program Specialist II 

Grants available^ Program Development Funds, to initiatenew programs that 
are consistent with approved priorities for program development in the 
state plan. 



Rehabilitation Services Administration 
U.S. Department of Education 
330 C Street^ S.W. 
Washington^ D.C. 20201 
(202) 245-8492 

Contact person: Robert Humphrey ^ Commissioner 

Sponsors grants and contracts to study^ develop, and disseminate new and 
innovative methods of rehabilitating persons with severe disabilities. 

Off ice of Special Education 
U.S. Department of Education 
Washington, D.C. 20201 
(202) 
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B. Secondary School Pre jrams 

State Department of Educutioh 
721 eapitol Hall r 4th Floor 
Sacramento, Eft 95814 
(916) 323-3481 

Goritaet person: Constance Gipson, Vocational Education Gender Equity 
Eonsultant 

Grants available, RFB, Request for Bid, to initiate, supplement, or expand 
programs. 

Office of Special Education 
U.S. Department of Education 
Hasbington^D.e. 2G201 
(202) 732-1112 

Sponsors. school to work transition grant cycles under the authorization of 
P.L. 98-199 for Youth with Mild and Severe Handicapping conditions. 

Job Training Partnership Act 
State Department of Education 
Fiipldyment. Preparation Unit 
721 Capitol Hall 
P.O. Box 94472 
Sacramento^ _Cfi 94244-2720 
£916) 322-5050 

Contact person: Gerald Kimmel 

JTPA is a cooperative venture for the ^employed between private industry 
arid gdverrimerit. 

COD/Career Opportunities Development Program 

801 Capitol Mall - Station 54 

Sacrameritdi CA 95814 

(916) 445-1901 

Contact person: Ldy Kubik 

Resource i'dr individual client on-the-job training funds. 



NARC/Natidnal Assdciatidri forRetarded Citizens 
bn-The-Job Training Project (OOT) 
1701 West Charleston^. Suite 650 
Las Vegasj Nevada 89102 
(702) 384-5988 

Contact person: Joseph 0. Merides, Regional Director- 
Funds available for on-the-job training of youth and adults with 
developmental disabilities. They work with private business as well as 
government employers. 
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Targeted Oobs Tax Credits 

California EmployjTient beveldpnieht Department 

(916) 445-1952 

This federal on-the-job stipend program for employers was diseohtiijed 
January of 1986 but legislation to revive it looks positive. 



C. For Both Adult and Secondary Programs 

Project WorkAbility I and II 
Cajifoj^nia State Department of Education 
Employment Preparation Unit 
Sacramento, CA 
(916) 324-3643 

Contact person: Gail Zittel, Project Director 

Grants available for prevocational and on-the-job training programs for 
special education and disadvantaged j^outh and adults^ emphasis on worker 
stipends. 

Department of Rehabilitation 
830 K Street Mall 
Sacramento, CA 95814 
(936) 323-0383 

Contact person: Keith Foster, Supported Work Project Director 

Grants available to day training activity centers and school sites in 
supported work; 

II. California Funding Resource Centers 

The followihg libraries and organizations maintain funding collections. All 
are open to the public free of charge, and some offer training programs in 
addition to the research materials. 

California Community Foundation 
1151 West Sixth Street 
tos-Angeles^ CA 90017 
(213) 413-4719 

California Governor's Committee For Employment of the Handicapped 

800 Capitol Mall 

Sacramento, _ca 95814 
(916) 323-2545 

California State tibrary 
914 Capitol Bar.,_Boom #309 
Sacramento, CA 95814 
(916) 322-4570 
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Central Sierra Arts Council 
229 South Shepherd Street 
Sonora, CA 95370 
(209) 532-2787 

Community Trust of Santa Ciara County 
3003 Noorpark Avenue 
San Jose, Ca 95128 
(408) 985-2882 

dole Foundation 

Employment Program Grants for Persons with Disabilities 
100 Indiana Avenue, NW Suite 311 
Washington, b.C. 20001 

Grantmanship Center 
1031 South Grand Avenue 
tos Angeles, CA 90015 
(213) 749-4721 

Inyo County Library 
301 West Line 
Bishop, CA 93514 
(619) 872-8091 

Monterey Peninsula Foundation 
420 Pacific Street 
Monterey, CA 93940 
(408) 375-9712 

North Coast Opportuhities 
101 West Church Street 
URiafi. CA 95482 
(707) 462-1954 

Orange County Community development Council 
1449 East First Street, 4th Floor 
Santa Ana, CA 92701 
(714) 547-6801 

Peni nsul a CdSnuh i ty Founda ti on 
1204 Burl ihgame Avenue 
Burlingame, CA 94011-0627 
(415) 342-2505 

Riverside Public Library 
3581 7th Street 
Riverside* CA 92501 
(714) 787-7201 

SAGE/State Agency Grahtspeople Exchange 

Rambha Building 

1011 6th Street, Suite 300 

Saeramehtoi CA 95814 

(916) 322-0369 

iso 
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Sari niegb ebmrritiriity Fcindation 
625 Broadway, Suite li^^b 
Sah Diego, eA 92101 
(619) 239-8815 

Santa Barbara Public tibrary 
40 East Ariapamu 
Santa Barbara, GA 93102 
(805) 962-7653 

SEBN/Speeial Fdueatioh Resource Network 
650 University Ave.,_Room #201 
Sacrameoto^eA 95825 
(916) 921-0521 

The Ebundatloh Eenter 

312 Sutter Street 

SanFraocisco^ CA 94108 
(415) 397-0902 

VOICE/Vocational and Occupational Information Center For Educators 

721 Capitol Ball 

Sicramehto^_CA 95814 
(916) 322-0369 



References 

Catalog of ualiforhia State Grants Assistance, Available at State Library. 

Catalog of Federal. Domes cic _ Assistance. Superintendent of Documents, 
Washington i D.C. 20402. 

Federal Funding Guide. Government Informatidh Services, 1511 North Kent St. - 
Juite 508, Arlington, VA 22209. (703) 528-1082. 

Federal Register. Available from Department bf_ Health and.Human Services, 

Region IX, 50 United Nations Plaza, _San Francisco, CA 94102. Contact 

Richard J. Silva, Regidnal Program_Dii:;jctor. 

* Subscription prices $300.00 yr./$150.00 6 mo. subscription. 

Government Assistance Almanac; the guide to all Federal programs available to 
the American public, by Robert bumouchel, Grahtsmanship Center, P.O. Box 
1^36, Los Angeles, CA 90015. $19.95 plus $1.20 California tax. 

€u4<ie to Ca^lifornia Foundations, prepared by Shelley Barclay. Available from 
Northern California Grantmakers, 334 Kearny Street, San Francisco, CA 
94108. $15.00 plus $2.00 tax and postage, prepaid. 

14andi capped Funding Directory, Burton Eckstein. Research Grant Guides, P.O. 
Box 357, Oceanside, N.Y. 11572. 
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N?tt1^na1 Data Book, by The_FbUhdatiu__i:ebteri 79 5th Avenuei New York, New 
York, 10003. Two volumes for $55.00 (total); 

jtational Dirertor^/ of Corporate Cbarity: Ealifornia Editi3f>^ comtJiled by Sam 
Sternbe'3. Available from Regional Young Ada It Project, 330 Ellis 
Street Room 506* San Frariciseo, GA 94102. $14.95 plus $2.00 shipping 
and „^les tax for California residents. 

Abwt Grants; A Basic Handbook. Bob Geller. Available from 
Department of Rehabilitation, 830 K Street Mall, Sacramento, CA 95814. 
(916) 445-2432. 

gro misinq Programs Which Use Oob training Partnership Act Funds For the 

Vocationa 4^ fducatio n. Training and Employnient of Handicapped Youth. Lloyd 
W^^Tindall et al. Available from VOICE (916) 445-0401, ask for item 

^"^gl^ Ch a nge ^rom B uchs; A Report and Recommendations on Ba^ Area 

Foundation s^ ^nd S5&4iT Change, edited by Herb Allen and Sam Sternberg. 
Available from Regional Young Adult Project* 330 EJlis Street, Room 565, 
San Francisco, CA 94102. Make check payable to: Regional Young Adult 
Projecc. $3.00 plu^ $1.50 postage. 

Sourcebook ^or £mpToyer& and Disa bTed Job Seekers, Directory. Governor • s 
Committpe for Employment of the Handicapped* 800 Capitoi Mall, 
Sacramei.to, CA 95814. (916) 323-2545. 

The Fotmda tion directory . Available at the State Librsry. 

The firantsroansiiio Cente^^ Tri^ ininq Program. Th^ '"^'antbmanshi'- Center, 1031 
South Grand Avenue, Los Angeles, CA 90015, 

Where The M o ney's At^ Wow ^§a§h Over 500 California Grant-Making 

Foajidat4ons^ edited by Patricia Blair Tobey with IrVipg R, Warner as 
contributing editor. Available from Irving R. Warner, 3235 Berry Drive, 
Studio City, CA 91604. $17.00. 

Whole Noh-Prbfil Catalog . Available from Grantsmanship Center, 1031 South 
Grand Avenue, Post Office Box 15072, Los Angeles, CA 90015. 
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MODULE 8: PLANNING FOR CHANGE 
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HODUtE 8 



PERSONNEL TRAINI8G: UTIblZINS A SYSTEMS ANALYSIS 
IN PLANNING FOR CHANGE 



Or. Michael J. Lewis^ Associate Professor 
California State Uniyervity, Sacramento 



The completion of this module was funded in part by a personnel training grant 
from the Office cf Special Educa^ U.S. Department of Education. 

The gra^i i$ a conc:;^^t1um effo^^ Education among three 

institutes of h;^gher education; California State University^ Sacramento (Bruce 
I A. Ostertag, Project Coordinator and Director) ^ San l^rancisco State University 
^ (Robert Saylord-Ross^ Project Director), and San Diego State University (Ian 
Pumpiah, Project Director). 
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PREFACE 



The fol lowing training curriculum was developed to prepare a 
rr.ultidiscipi inary team of pre-/inserviee personnel to deliver 
ypcational and special education experiences for disabled individuals; 
This field-based work is designed to prepare personnel who provide 
vocatiohal services for disabled youth with functional knowledge in 
varied. cognate areas (vocational rehabilitation, vocational edue?^ioh, 
special education) as it relates to their discipline. A series t 
other training curriculum accompanies this module. 

This curriculum presents a general training plan to be used by a 
trainer that is competency-based . It includes a rationale, 
objectives^ prerequisites, evaluation procedures and criteria, content 
outline, learning activities arid alternatives,. and references and 
resources. Some of the trairiing curriculums also supply a glossary of 
terms, summaries, and relevant monographs. 



Dr. Bruce A. Ostertag 
Project Coordinator 




GBHPETENeY 



The traineewill demdnstrate the ability to apply systems theory in describing 
the problems of organizational change. 

RATIONAtE 

Trainees will utilize the resdUrcesof special education,. vocational education, 
and rehabilitation in order to accelerate thecareer development and maturity 
of their clients. In many cases, trainees will be asking. institutions and 
their perspnncVto furictipn in new ways - to change. While many ':hange models 
focus on st?ff development a: the primary vehicle Vor change, there may be a 
number of additional factors critical to effecting any given change; Trainees 
need to be able to describe and to assess organizational systems with respect 
to objectives which constitute a call for change, A_ systems assessment will 
help trainees plan comprehensively for charlga; it Will help them see. all 
factors which may support or hinder their drive ^ward change; it will tielp. 
them identify system components or interfaces that need_td be acted upon before 
change can go forward; it will help thern decide in the final analysis if change 
is feasible. 



OBOECTIVES 

The trainee will demonstrate the abil" 

1. describe systems theory as to organizations fac^'ng change 

2; describe a system as it relate... a specific objecti /e for change 

3; assess a system with respect to its ability to support a specific 
change 

4. prescribe interventions specific to the system which will enhance the 
probability for change 

5. use systems theory in critiquing a failed change effort 

PREREQUISITES 

Trainees will be required to demonstrate the ability to: 

1; describe the significant compdhehts of public and private service 
agencies (schools, rehabilitation agencies) 

2; write an objective 

3. create appropriate objectives for change in public or private agencies 




rtf i!UftTie:< wedures and criteria 



Objective 



Procedure 



Crite ria 



1. Describe systems 
theory as it pertaii., 
to organizations fav> 
ing change 

2. Describe a system as 
it relates to a spec- 
ific objective for 
change 



Completion - examination 
with multiple choice and 
short answer items 



Completion - oral group 
report describing approp- 
riate system components 
and interfaces as.they 
relate to a specific 
objective for change 
Completion - written 
summary in chart form 



Written critique and 
grade/Ins . 
80% or above 



Sroup/Ins. critique 



Groap/ihs; critique 
Written critique and 
grade/ins. 



3. Assess a system with 
respect to its ability 
to support a specific 
change 



4. Prescribe interven- 
tions specific to the 
system which will en- 
hance the probability 
for change 



5. Use systems theory in 
critiquing a failed 
change effort 



letidn - oral group 
report identifying and 
discussing system 
strengths and weaknesses 
in supporting a specific 
cbjective for change 
Completion - written 
summary 

Completion - oral group 
report describing where 
and how to act on the 
system in order to sup- 
port a specif ic objec- 
tive for change 
Completion - written 
summary 

Completion - oral group 
report describing a_ 
failed change effort i n 
terms of systems theory; 
report includes objective 
for change, systems anal- 
ysis, assessment, and 
presci bed i ntervent i ons 
Gompietion - written 
summary 



Group/ins. critique 



Written critique and 
grade/Ins, 

Group/Ins . cri L ' cm^- 



Written critique 
grade/Ins. 



and 



Group/Ins. critique 



Wrill^n critique 
grade/Ins. 



and 
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CONTENT OUTLINE 



THe following outline contains the sequence of activities as jDresehted to the 
trainees; 

i Sbjeetive 1: Describe systems theory as it pertains to organizations facing 
change 

A. Bandouts highlighting sajient points of: 

1. Systems theory as a model of personal growth^ development, and 
change 

2. Systems theory as a model of organizational growth^ development, and 
change _ 

B. Instructor lecture clarifying systems theory 

C. Group discussion and check for understanding 

D. Graded examination (written) 

II. Objective 2: Describe a system as it relates to a specific objective for 
change 

A. Instructor review of procedure for: 

1. Selecting an objective for change 

2. Stating an objective for change 

3. Describing a system 

B. Trainee grouping across areas of expertise 

C. Group selection of objective 

D. Group research vis a vis system bearing upon objective 

E. Group oral reports arid critique 

F. Group submission of written summary in chart form, critique arid grade 

III. Objective 3: Assess a system with respect to its ability to support a 
specific change 

A. Instructor review of r/rdcedure f or systems assessment 

B. Same trainee grdujDirigi, as per Objective 2 

C. Using objective arid system description generated as pev Objective 2, 
group research vis a vrls an assessment of the system 

p. Group era i reports arid criti'.iue 

E. Group submission of written summary, critique, and grade 

IV. Objective 4: Prescribe iriterveritioris specific to the system which will 
enharice the prcbability for change 

A. Using examples of charige efforts, total group brainstorming ef 
intervention strategies 

B. Instructor summary and review ot principles_for systerr intervention 

C. Same trainee grdupings as per Objectives 2,3 

D. Using objective^ syltem descripLidri ?rid assessment generated as per 
Objectives 2 & 3* grdUp research vis a vis iriterveritioris specific to uhe 
system which will enhance the probability fdr change 

E. Group oral report? and critique 

F. Group Stibmission cf written summary, critique, and gr-^de 
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Objective 5: Use system theory in critiquing a failed change effort, 

A. Handouts providing detailed history of several failed change efforts 
within a variety of public and private human service agencies 

B. Trainee grouping across areas of experti 

Group selection^of topic - failed change efforts from handouts 
example from experience of group meniber 
D. Group research vis a vis application :ystems theory to ^'ailed chanc 
effort 

£• Group oral reports and critique 

F. Group submission of written suinnar ' . ^.ritique^ and grade 



LEARNiNG AeilVITIEf; AND ALTERNATIVES 



Objective 

Describe systems thebryas it per- 
tains to organizations facing change 



Describe a system as it relates to a 
specific objective for change 



Assess a system with respect to its 
ability to support a specific change 



Prescribe interventions specific to 
the system which will enhance the 
probability for change 



ta^ti ng Activ ities/Alternatives 

Instruc } jcr jre - overview of 
systems thec3';]^ 

Group discussion and check for under- 
standing 

Search for 1 iterature discussing/ 
reviewing systems theory and its 
implications 

individual or group research reports 

Instructor lecture - how to describe 

_ a sy-tem _ 

Search for literature demonstrating 

systems analysis. in business, social 
_ work, mental health, or human services 
Group reports and discussion 
Trainee development of charts illus- 
_ tratihg specific systems 
Interviews by trainees of personnel 
from representative areas - gather 
data regarding system components and 
interfaces 

instructor lecture - how to assess a 
system 

Search for literature demonstrating use 
of systems assessment in business, 
social work, mental health, or human 
services 

Group reports and discussibh 

Interview personnel from representative 
areas - gather data for assessment 

Group brainstorm and discussion of in- 
tervention strategies 
Instructor summary and review 
Search for literature demonstrating use 

of Systems theory to effect change 
Group reports and discussion 
Trainee development of charts il lus- 
trating change efforts and impact 
within specif ic systems 
Interviews of persrinnel from represen- 
tative areas - gather data on inter- 
vention strategies and impact of 
st"*ategies 
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Objective 



Activities/A 1 tern at 1 ves 



Use systerTis theory in critiquing a Group reports and discussion 
failed change effort Trainee development of charts illus- 

trating change efforts i reasons for 
failure, suggestions for remedial 
action 

Gritique of agencies' implementation 
of change efforts 

individual or group reports on model 
change efforts 

Panel from representative areas - the 
problems and challenge of change 

Instructor facilitation of discussion 
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R eferences 

Apter, S.J. Imp! i eat ions of ecological theory: Toward a cormiunity special 
education model. Exceptiona l Children , _43, 366-373, 1977. 
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Barker, R.C. Ecdlbgieal psyc hbloc j y: Concepts and methods for studying the 

environm^ t of human behavior^ Stanford,~CA: StanforJTJni v. Prels7T96S. 
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Bbjective 



Procedure 



Griteria 



5i Apply skill and know- 
ledge of devices ,_ 
equipment^ teehnblbgy 
in relation to infbr- 
rnatibh bbtaihed from 
the physical capabilit- 
ies assessment and 
cbmmun i ty i nventbry 
with handicapped stu- _ 
deht(s) in a vbcatibhal 
training and/or suppbrt- 
ed emplbymerit envirbh- 
merit 



Present assessment 
results; present in- 
ventory results; pre- 
sent initial implemen- 
tation results; assess 
results; presentation 
in-class video; com- 
plete case s1 



Written critique 
grade/Ins ; 
96% or above 



and 



Demdhstrate skill arid 
kridwledge in desigriirig 
arid impleR?eritirig a cbrri- 
preherisive^ Idrigitudi ri- 
al ydcatibrial plan for 
student (s) with physic- 
al arid/dr serisdry im- 
pairrflerits td address: 
trairiirig strategies^ 
sel ectidri ^ mairiteriarice ^ 
arid acquisitidri _bf 
needed 30b mddifica- 
tidris; ideritificatidri 
df resdurces fdr future 
mairiteriarice/revisidri 
df 3db_mddificatibris; 
pirns for trarisitidri^ 
fdlldwup arid super- 
visidri 



Preserit plari; evaluate 
plari Usirig checklist/ 
criteria; complete 
timelirie prbjectibns; 
evaluate fbllbwup 
effdrts 



Written critique and 

grade/Ins. 

90% or above 



7. Demdristrate kridwledge 
df existirig Ideal ^ re- 
gidrial * arid riatidrial 
resources fdr design- 
ing Job mddificatioriSj 
funding the acquisitidri 
of devices/modifica- 
tions, arid developing 
vocational training 
programs for students 
with physical and/or 
sensory impairments 



Plan fdr assistarice/ 
fdlldwUp; mairiteriarice 
df device;_evalUate 
plan; cdmplete report 
df _impl errieritatidri 
effdrts 



Written critique and 
grade/Ins . 
90% or above 
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CONTENT OUTLINE 



The following outline contains the sequence of informatibri as it will be 
presented to the participant. 

1. Objective 1: Demonstrate a working knowledge of theoretical concepts related 
to community vocational training, supported employment* and transition from 
school to work environments 

A. Introduction to terminology and concepts 

B. Presentation of prograrp'Tiing examples 

2. Gbjective 2: Develop and conduct a comprehensive assessment of the physical 
abilities of an individual student to include: pdsUioning. needs , 
independent living skills, mobility and task specific skills 

A. Introduction to assessment techniques 

B. Broup participation in clinic activities 
e. Broup discussior; of client case examples 

D. Hands on experience with clients 

E. Presentation of techniques for writing results 

3. Objective 3j Demonstrate general knowledg of available equipment/adaptive 
devices/technology for all disability areas related to vocational training 
and employment environments 

A. Introduction to equipment 

B, Introduction to devices 

e. Observations of individual s 

B. Evaluation of device usage by individuals 

4. Objective 4: Conduct an inventory of community job sites to identify 
training objectives and adaptation needs for a student with multiple 
handicaps 

A. introduction to ecological inventory techniques 

B. Inventory of (teacher trainee) individual community 

e. Inventory of client community for vocational training options 

D. Presentation of inventory results to group 

E. Group evaluation of inventories 

F. Idehti fication of adaptations 

G. Broup evaluation of identified adaptations 

5. Objective 5: Apply skill and k^ equipment, technology in 
relation to information obtained from the physical capabilities assessment 
and community inventory_with handicapped student(s) in a vocational training 
and/or supported employment environment 

A. Introduction to training strategies for vocational settings 

B. Complete assessment of individual 

C. Complete identification of needed adaptations 

D. Complete implementation plan 

E. Acquire adaptations 

F. Implement training with individuals 

G. Complete assessment of adaptations 
B, Complete case study 

I. Presentation of videotape to group 
o. Group evaluation 
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6. Qbjeet.ive 6: Demdristrate skill and knowledge _ih designing. and implementing a 
edrapreherisive i Idrigittidihal vdeatidhal plan for student (s) with physical 
and/dr sensdry impairments to address: training strategies , seleetidn, 
niaintenariee, and aequisitioh of needed jdb raddifieatiohs; ideritifieatidh of 
resdurces fdr future mairiteriariee/revision df job modifications; plans for 
transitidrii followup, arid supervisidri _ 

A. ihtrdductidri to raethdds for techriical assistance 

B. Iritrdduetidri td implemeritatidn arid evailuation procedures 

C. Intrdductidri td systems models and methods fdr jDroviding followup 

D. Presentatidri of dey6?ldped plari td group 

E. Group evaVuatidri df plaris 



7. Objective 7: Demdristrate kridwl edge df existing Idcalv regidrial , arid riatidnal 
resdurces for designing job modificatidriSi funding the acquisitidn df 
devices/mddif icatidris^ arid develdpirig vdcatidrial trainirig jDrograms fdr 
s^Uderits with physical arid/dr sensory impairmerits 

A. Iritrdduetidri to service del ivery model s (fundirig^ therapy* erigineering) 

B. Iritrdduetidri to resdurces _ 

C. Develdpmerit of resource. files 

D. Completidri of iridividual resource file iri conjunction with case study 

E. Class preseritatiort 
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tEARNiNG AGTIVITIES AND ALTERNATIVES 



Objective 

Dembhstrate a wbrRihg Icribwiedge of 
theoretical cbheepts related to com- 
rtiUhity vbcatibhal training^ suppc^ted 
emplbimonti and trahsitibn from 
school tb work ehvirohmehts 

Develop and conduct a comprehensive 
assessment of the physical abilities 
of ah individual student to include: 
pdsitibhing needs, indepehdeht liv- 
ing skills^ mbbility and task spe- 
cific skills 



Demonstrate general knowledge bf 
available equipmeht/adaptive devices/ 
technology for all disability areas 
related to vdcatibhal training and 
employinent envirbhrnehts 



Conduct an inveritbry bf cbmmuhity 
job sites tb identify training ob- 
jectives and adaptation heeds for a 
student With multiple handicaps 



Apply skill arid kribWledge bf devices, 
equipments techriblbgy _iri relatibn to 
informatidri bbtairied frbm the phy- 
sical capabilities assessment arid 
community inventbry with handicapped 
student(s) in a vocational training 
and/or supported employment environ- 
ment 



Facilitatt T^ Activities/Alternatives 
Atterid lecture 

Visit community vocational training 
programs 



Attend lecture 
Attend clinic led by ot/pt 
Visit Independent Living Center 
Attend demonstrations on industrial 

engineering techrii que s 
Visit Rehabilitation Engineering Centers 

jSacramento/Stanford) 
Complete competencies in positioning 

& handl ing 

Write descriptions of equipment 
Identify equipment for use by job type 
Observe equipment usage in vocational 
setting 

View videotapes/slide presentations 

(Kansas, NY) 
Write report 
Class presentations 

Atterid lecture 

Complete inventory for sel 
Complete inventory for client 
Present results 

Evaluate results for use in case 

exampl es 

Ideritify adaptations for environments 

Atterid lecture 

Assess ihdjyidual 

Identify adaptations 
Acquire adaptations/devise longitudinal 
plari 

Preserit implementation plans 
Write ease report 
Preserit videotape 



I 
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Bbjective 



Facil itatirij Activi ties/AI terriatives 



Dembristrate ski 11 arid Rribwledge iri Attend lecture 

desigriirig arid impl emeriti ng a com- View videotapes 

preherisive, Ibngitudirial vocational Preserit plan to client team 

plari for stude )t(s) wi th p>hysical Preserit plari to class 

arid/br serisbry impairments to address: 

trainirig strategies, seleetibri, main- 

teriarice, arid acquisitibri of rieeded 

job mbdificatibris; ideriti f ieatidri 

of resburces fbr future mairitenarice/ 

revisibri of jbb mbdificatibris; plaris 

for transitibn, followup, arid suoer- 

visibri 



Dembnstrate knowledge bf existirig 
local, regional i arid natibnal re- 
sources for deisigriirig job rabdific- 
atidns, funding tbe acquisitibn of 
devices/modi ficatibriSi arid develbp- 
irig vbcatiorial training programs for 
students with physical and/br sen- 
sory impairments 



Atterid lectures by varyirig prdfessiorials 
Ebmpile resburce file iri groups 
Gbmpile client specific file 
Present files to groups 




RESOURCES AND REFERENCES 

Resources 

Selected catalogs on devices/hardware/electronics 



Refereiw ^ 
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Antenuccj, B., S CorthelU D. (1979). Rehabilitation engineering - a 
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PREFACE 



The following training curriculum was developed to prepare a 
multidisciplinar^ team of pre-/inservice personnel to deliver 
vocational and special education experiences for disabled individuals. 
This field-based work is designed t who provide 

yocationaV services for disabled ^'outh with functional knowledge in 
yar i ed cognate areas ( vocati ona] rehabi 1 i tat i on , vocati gnal educati on ^ 
special education) as it relates to their disciple A series of 
other training curriculum accompanies this module. 

This curriculum presents a general training plan to be used by a 
trainer that is competency-based. It includes a rationalej 
objectives j prerequisites^ evaluation procedures and criteria^ content 
out 1 i ne j 1 earni ng act i yi ti es and al ternati yes^ and references and 
resourceSj^ Some of the training curriculums also supply a glossary of 
terms, summaries, and relevant monographs. 



Dr . Bruce A. dstertag 
Project Coordinator 




The parti ci pint will demohstrate the abilit^^ to conduct a cornnuriity business 
inventory (CBI) and use the 661 to prioritize cormunity businesses for trainihq 
and placement purposes. 



RATIONALE 

A conwunity busiriess ihvehtbry is a procedure that can be utilized for securing 
important informatibh about business environments within a geographic area. It 
is_important for the participant to learn how to conduct a CBI in order to 
determine available and appropriate environments for training and placement 
purposes. 



BBJEenVES 

The participant will be required to demonstrate the ability to: 

1. generate a ndnexhausti ve organized list of business environments by 
conducting a CBI 

?. prioritize environments delineated on the CBI for training and 
placement purposes 

PREREQUISITES 

The participant will be required to demonstrate the ability to: 

1. compare and contrast an empldymeht site, volunteer site, and a 
training site 

2. develop and define the functions of a vocational task force 
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EVALUATidN PROCEDURES AND CRITERIA 



Proce dure 



Criteria 



1; Generate a honexhaus- 
tive list of current 
and subsequerit busi- 
ness erivironmehts by 
conducting a CBI 



Review CB I forms (see 
attachment) 



Ins. /Grade 



2. Prioritize erivirdri- 
ments, delineated oh 
the GBi, for traihihg 
and placement purposes 



Group/Ins, 
Critique 



lhs;/Grade 



Written critique/Grade 



Completion - oral group 

report including: 

a; job market analysis 

b; interview of voca- 
tional task force 
representative 

c; other 

Completion - written 
CBI form 

Completion - student/ 
parent interview 
including: 
a; past vocational 
experience. 

b. future preferences 

c. expressed student/ 
parent interests 

d. observed student 
interests/skills 

ei. other _ _ 

Cbmpleti bh - priority Ins. /Grade 
checklist of at least 
five business environ- 
ments Thcludihg: 

a. student/parent/ 
guardi an i nterests 

b. travel time 

c. transportation options 

d. type of business 

e. accessibil ity 

f. integration opportun- 
ities 

g. other 

Direct observation of two Informal monitoring 
business envirdnments 
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G0NTENT OUTLINE 

The following outline contains the sequence of information as it will be 
presented to the participant. wm oe 

1. Objective 1: Generate a nonexbaustive list of cormiunity business 
environments by conducting a ZBl 

A. Investigate cdttinUhity. business options 

1. Con|act vocatidhal task force representatives of local school 
districts and adult service agencies 

a, evaluate data base of local business opportunities by 
identifying existing. vocational programs in your local area 

b. interview for possible business expansion opportunities 

1. list expansion opportunities (name, address, and designated 
contact person) 

B. rnvehtory local cormiunity business opportunities 

1. Identify businesses via transportation options 

a. city transit 

b. walking 

c. car 

d. other 

2. Identify personal business contacts 

a. parents/guardians/family members 

b. district/agency personnel 

c. spouse 

d. friends 

e. business organizations 

f. other 

I. Objective 2[ Prioritize environments^ delineated on the BBI, for placement 
and training purposes 

A; Determine need for sites (i.e. training students or employing workers) 
B. Evaluate community business dpportUriities 

1. Determine proximity of community businesses to students' home and/or 
program site 

a. travel time and distance from program and home environment 

b. availability of transportation options 
2; Organize by: 

a. business type Je.g. hotel/moteh restaurants, hospitals, etc.) 
b; business chains (e.g. McDonald's, Vbhs, etc.) 

e. similarities/unigue characteristics (e.g. production work 
custodial work, stock room work^ etc.) ' 
d. other 

3. Inventory business accommodations 

a; natural proportion |ratio of currently employed nondisabled 
individuals to disabled individuals in the job site) 

b. availability of work space which would promote interactions with 
others 

c. physical accessibility of environment 

d. other opportunities for interactions with non-disabled 
individuals 

e. other 
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4i Assess studeht/pareht/gtiardiari preferences 
ai paist job experience 

b. student's abilities 

c, student's learning needs 
di list student preferences 
e. list family preferences 
fo proximity to home 

g. type of transportation used 
B. other 
5. Other 



EKLC 



'.'5 



-4- 



LEARNING ACTIVITIES AND AbTERNATIVES 



Facilitating Acti vi ties /Alt ern< 



Generate a nonexhaustive ]ist of 
current and subsequent business 
environments by conducting a CBI 



Prioritize environments, using 
the eBi, for training and place- 
ment purposes 



Instructor lecture - overview of CBI 

strategies 
Guest lecture - review samples of GBI 

forms 

Guest lecture - job market analysis 
Practicum - assisting completion of a 
CBI 

Listing of cbrtiTiuhity businesses on a 

specified bUs route 
Listing of cdnlTiUnity businesses within 

a five mile walking radius of the 

program 
Other 

Instructor lecture - overview of strat- 
egies to prioritize cdnftiUhity busi- 
ness enyironments 

Guest lecture - task force representa- 
tive discussing strategies for prior- 
itizing coniTiunity business environ- 
ments 

Review literature on prioritizatibh of 
conmunity businesses for training 
and placement purposes 

Participate in conducting a client/ 
family preference interview 

Other 
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ft Sample Community Business Inventdrv (CBI) 
Within a One Mile Mai king Radius of 
Midway ftdult Education Campus 



RESTAURANTS 
Fast Food: 

Me Donald's 
Taeo Bel 1 
Arby' s 

daeic in the Box 
Qther 

Sit Down: 
Denny's 
Span Icy ' s 
Bob's Big Boy 
Boll Weevil 's 
Fl breh ti ho ' s 
J.H. Rigby's 
Pizza Hut 
Godfather's Pizza 
Garrow' s 
Sareia' s 
Black Angus 
Mandarin House 
let Wah's 

The Crystal Butterfly and Pasty Cafe 
Other 



DONUT HOUSES 
Wirichellls 
Yum Yum Dbnuts 
Other 



STORES 

Grocery: 
Ralph's 
Von' s 
Safeway 
Other 

Cdnvenienci_: 

Seven Eleven 
Other 

Department: 
Mervyn ' s 
Target 
Other 

Drug Store: 
Sav-on 
Other 



Video: 

Wherehouse 
Video Library 
Tower Video 
Other 

Record: 

Tower Records 

Wherehouse 

Other 

Pet: 

Pet CO 
Other 

Hardware: 

bixiel 1 ne 

Hand.vman 

Other 

Book: 

B. Dal ton Boolcsel 1 er 
Crown Books 

Miscellaneous: 
Pic N" Save 

Sport's Arena Swap Meet 
Aaron Brother's 

BANKS 

Bank of America 

Security Pacific 

Bank of Southern California 

California First Bank 

First eojmnerical Bank 

Sah Diego Trust and Savings 

Other 

CAR DEAbERS 

Alan dbhhsdn Porshe Audi 

Peck Buick-AMC-deep-Renaul t 

Sports Arena Dodge 

Bav CI tv imports 

T K Motors 

Other 

CAR WASH 

Genie Car Wash 

The Point homa Car Salon 

Body Beautiful Car Wash 

Other 
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PdST OFFICE 
Main Office 



LAUNDRIES 

Pac Services Dry Cleaners 
F]uff and Fold 
Coin-bp Lauhdrbmat 
Other 

THEATRES 

Loma Theatre 

Sports Arena 6 

UA Glasshouse Movie 6 

MILITARY BASES 

Marine Camp Recruit Department (MCRD) 
Naval Training Center (NTC) 

BOWLING ALLEYS 
Frontier Lanes 

FITNESS CENTERS 

Family Fitness Center 

Sports Arena RacqUetball Club 

MOTELS/HOTELS 

Sport's Arena Travel odge 
E-Z 8 Motels 
Baysjde Motor Inn 
Other 



HOSPITALS/CLIN ICS/MEDICAL OFFICES 
Sharp Ca brill 0 
Kaiser Permanente 
County Mental Health 

FLORISTS 
Windy* s 

danz at Rosecrans 
Rbxane*s Flowers 
Other 

HAIR DESIGN 

Kenneth of London 
Kiku Hair Design 
Supercuts 
Other 

PH0T0SRAPHY 

One flour Photo 

Deans 

Other 

OTHER 
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PREFACE 



The fbllbwihg training curriculum was developed to prepare a 
multidisciplinary team of pre-/inservice personnel to deliver 
vocational and special education experiences for disabled individuals. 
This field-based work is designed to prepare personnel who provide 
voeatibhal services for disabled youth with functional knowledge in 
varied cognate areas (vocational rehabilitation^ vocational education^ 
special education) as it relates to their discipline. A series of 
other training curriculum accompanies this module. 

This curriculum presents a general training plan to be used by a 
trainer that is competency-based. It includes a rationale, 
objectives, prerequisites, evaluation procedures and criteria, content 
outline, learning activities and alternatives^ and references and 
resources. Some of the training curriculums also supply a glossary of 
terms, surmiaries, and relevant monographs. 



Dr. Bruce A. Ostertag 
Project Coordinator 
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COHPETENe? 

The participant will demonstrate the ability to negotiate a community based 
work training station with an employer; 

RATieRAbE 

There are many school programs that utilize community based work training 
stations as an extension of their classrooms. Due to this increase, it is 
important |hat participants develop and implement strategies to negotiate work 
training stations with employers^ Such strategies include the ability to 
present oneself in a professional and business-like manner, effectively 
communicate program needs and aspirations, and successfully respond to 
potential employer's questions and concerns. 

OBJECfl?ES 

The participant will be required to demonstrate the ability to: 

1. delineate |nd implement the necessary steps involved in negotiating a 
work training station » s « 

2. participate in a negotiation with an employer to develop a work 
training site 

PREREQUISITES 

The participant will be required to demonstrate the ability to: 

1. define the functions of a vocational task force 

2. articulate the difference between an employment site, volunteer site 
and training site 

3. articulate philosophy regarding vocational training and placement in 
integrated job environments 

4. conduct and prioritize a CdmrtiUnity Business Inventory (CBI) for 
training and placement purposes 
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EVALUATI& leeEBURES AND 6RITERIA 

Objective Procedure Criteria 

!• Delineate and implement Develop written plan to Written critique/Grade 
the necessary steps in- organize steps involved 
vdlyed in negotiating a in planning a work train- 
work training station ing station. negotiation 

with an employer 

Direct observation of Informal monitoring 
vocational task force 

a. contact team sel- 
ectibh 

b. delegation of 
roles/ectivities 

c. other 



Interview vbcatibhal 
task force contact 
team participant 



Informal monitoring 



Comp'ietidn - writteri 
summary of schbbl dis- 
trict's liability pdl- 
icies regarding work 
training prdgrams 



Ins ./Grade 



Completion - oral group 
report Including: 

a, preparation steps, 
for negotiatidn of 
work training site 

b, functions df each 
member of cdntact 
team 

c, other 



Group/ Ins . 
Critique 



2. Participate in a nego- 
tiation with an employer 
to develop a work train- 
ing site 



Review organizational 
steps of an empldyer 
negotiation meeting 

Completion - group 
roleplay 

a. setting up the ini- 
tial meeti ng by 
phone or walk in 

b. negotiating a work 
training station 
with an employer 

c. other 



Ins ./Grade 



Group/ Ins. 
Critique 




Bbjectiie 



Procedure 

Completion - written 
example of a f ol 1 ow-up 
letter to employer 

Completion - active par- 
ticipation in an employ- 
er meeting for the pur- 
poses of negotiating a 
work training site 



Criteria 
Ins ./Grade 



Informal moriitbring 



I 
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CdHtENt bilTLIHE 



The follbwirig outline contains the sequence of information as it will be 
presented to the participant. 

li Objective 1: Delineate and implement the necessary preparatory steps 
involved in negotiating a work training station 
Ai Preparation 

li Meet with vocational task force 

a. review why particular bu^^ 

b. determine if staff member has knowledge of particular business 
erivirdnmeht 

c. determine if staff person has affiliation with busii.ess 
-- i. interview staf^ person 

2, If possible, visit site (incognito) 

a. observe types of jcbs performed 

b. note busy/slow business hours 

c. other 

3, Determine scheduling priorities and parameters for job training 
station 

a. optimal days/hburs for students/program 

b. hurober^bf student workers that can utilize the training station 
ahd_ still maintain a natural proportion (ratio of currently 
employed hondisabled workers to disabled workers in the business 
envirbnment) 

c. other 

4, Organize .program media 

a, pbrtfolib bf photos, news clippings^ etc. 

b, brief slide/ video presehtati bh 

c, other 

5, Review school district liability pblicies 

a. school work training prbgram guidelines and procedures 

6, Designate an employer contact team (three or less persons) 

a. identify an administrator (br designee) 

b. identifya direct service prbvider (e.g. a teacher who mav 
eventually be a trainer at the site) 

c. identify additibrial (bptibrial ) contact team members 

i. individual who has experience with previous job contacts 
(e.g. uniyersity personnel) 

ii. individual__whb has knowledge of the business environment 
(e.g. staff person whb has had past experience with the 
business of similar business) 

7, Arrange the initial employer contact meeting 

a. determine appropriate business/employer contact 
i . owner 

ii • manager 

i i i .head admi ni stf atbf 

iv, other participants/contacts 

a) , head buspersbh at a restaurant 

b) , department super visbr at a hospital 

c) . other 

b, identify method of initial employer contact 

i. phone contact v/ith secretary 

ii . wal kin 
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iii. by letter 

iv. other 

. Objective 2: Conduct an actual negotiation with an emplover to develop a 
work training site ^ 

A. The Pitch^selling the program) 

1. Demonstrate public relation skills 

2. Effectively present yourself/selves 

3. Stay on topic 

4. Respond to employer questions arid/or concerns 

5. Stipulate program response to obstacles, problems, concerns, etc. 

6. Other 

B. Pre-meeting Organization 

U Understanding of each contact person's role in the meeting 

2. Acknowledgement of persori who scheduled meeting (e.g. the secretary) 

3. Professional representation while in the reception area (i.e. be * 
observant of what you say, how vou sav it, etc.) 

4. Other 

e. Introductions 

1. Present^voursel f in a posi tive manner 

2. Initiate handshake between employer and other business site 
participants 

3. introduce self by nanie and job title 

4. Offer each employer/uusiness site participant a business card 

5. Other 

D. Beginning the Meeting ("the icebreaker") 
1. State your purpose 

a. share information about the school program 

b. share information on ways businesses are being used bv school 
training programs 

- _ c. other 

E. Define the population of individuals represented 
1. Identify program 

a. number of individuals served 

b. diversity of strengths, skills* and limitations 

c. program focus and objectives 

d. student goals and objectives 
e» other 

F. Provide brief historical review of curriculum 

1. Past program limitations 

2. Overview of program changes 

a. quality of education 

b. functionality 

c. community based training 

d. age appropriate curriculum 

e. diversity of interests, skills and challenges represented 

f. principle of partial participation 

g. adaptations on-the-job 

i. job routine (e.g. responsible for a portion of a job 
routine) 

ii. job sequence (e.g. vary the sequence) 

iii . job description (e.g. job sharing) 

ivi equipment (e.g. written or photographic job sequence card, 
electrical head switch, etc.) 
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Vi other 

hi other 
3. Future implications 

a. iriereased public awareness 

bi student benefits 

Ci state/ federal benefits 

di other 
The Proposition 

1. Share exanipl es of other business training sites 

a . di strict programs 

b. but of district programs 

c . state/ nati onal programs 

d. other 

2. Explain existing/ future program operation policies 

a. teacher/ trainer to accompany student worker (s), unless otherwise 
stipul ated 

b. teacher/ trainer responsible for direct supervision of student 
wbrker(s) 

i . qual ity control _ . 

ii. dbcUraehtatibh of student worker progress arid rieeds 

iii. bngbing communicatibn with designated busiriess coritact 
persbri 

iv. prbmbtirig empl byer/cb-wbrker/student iriteractioris 
V. other. _ 

c. start small - then expand areas and responsibilities, arid 
training schedules. 

d. erihancemeht (vs. hiriderance) to business commitmerit/ philosophy 

e. bther 

J. Discuss 1 i abil ity pdl icies 

a. explain Education Cbde State Law 

i. descriptibh/parameters of a training program; e.g. 
Califbrhia EdUcatibri Cbde State Law stipulates that: 

a) , schbbl staff responsible fbr observation of student 

wbrkers 

b) . schbbl staff respbrisible fbr writing individualized 

bbjectives fbr eachstuderit worker participant 

c) . non-displacement fwlicy fbr horihandicapped wbrkers {i.e. 

no empl byee will be fired^ br new employee nbt hired, 
due tb training prbgram bperatibn) 

d) . if unpaid training: schobl district is considered the 

employer 

i j. responsible for wbrkmah'scbmperisatibn insurance 
ii). responsible for additional persbhal liability issues 

b. describe/share examples of letters of agreement 

i. examples drafted by lawyers of businesses 

ii. examples drafted by schbbl districts 

c. other 

• Share contact team's knowledge of business 

a. general information about type of job options (e.g. restaurant 
jobs usually include bussing^ dishwashihgi fbbd service, etc.; 
theatre jobs may include ticket taking, managing the snack bar^ 
cleaning the empty theaters, etc.). 

b. specific information about particular business site 



3IU 

-6- 



i. hours of operation 

ii. observed job responsibilities 

iii . observed job routines 

iv. busy/slow times of operation 
_ V. other 

5. State your program needs ("The proposal**) 

a. type of work 

b. days per weeR 

c . hours per day 

d. integrated wdrR space 

e. meaningful work (jobs that need to be performed) 

f. consistent work (dependability that there will be work for the 
workers to do) 

g. uniforms^ time card, etc. 

h. designated contact person from basiness 

i . other, 

6. Obtain information about business from empl over/busi ness site 
parti ci pant 

a. unique characteristics of business 

b. jobs done on a regular basis 

c. low level entry positions 

d. present training opportunities 

e. possible training options in the future 

f. other 

7. Exempl ify 

a. draw an analogy of how the program might ran using ^^amples 
(given the information presented) 

8. Review 

a. briefly re- state the training program proposal 

b. illicit employer's jhput 

c. propose tentative plan to proceed 

i. state renegdtiati bh procedures (e.g. any changes in training 
program would be proposed first) 

d. reiterate specific prdgram heeds (refer to Section G-S) 

e. emphasize success (es) of such programs 
i . 1 ist participating businesses 

ii_. offer business participant's references 

iii .offer examples of statements business participants have said 
in support of the prdgram 

9. Questions and Answers 

a. allow employer/business site participants to voice theip 
concerns^ questions and/qr areas requiring further clah^-f icatioh 

b. respond to employer reactidn td program 

i. provide further clarification. 

ii. present information which will further promote P»^ogram 
acceptance 

10. Next steps 

a. determine necessary follow-up meeting(s) 

i. potential person (s) responsible for tentative train^'ng areas 
wi t hi n t he bus i ness 

a) , arrange start up date 

b) . arrange days/hours of prdgram operation 

c) . determine operation policies within each business 

department 
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b. offer to participate in any further business meetings (e,g, if 
the employer needs to talk to others in the business) 

Ci ihservicing business staff 

i. determine how the employer wants program presented to staff 

a) , formal presentation 

b) , informal presentation 
e). other 

d, clarify any necessary paperwork to be completed 

i. stipulate agency responsibilities 

a), persori{s) res pons i bl e for completion of paperwork 

11. Arrange for time to conduct environmental inventory to gather 
perttneht information for school training program implementation 

a. delineation of Jobs possible for training program participation 

b. analysis of skills required to complete job task/activities 
_ within specific. 

12. Request tour of business 

13. Meeting Gldsure 

a. thank employer/business site participants for their time (and 
support of prograiTi, if appropriate) 

b. voice erithusiasii for future program involvement 

c. initiate handshake 

14. Follow-up contact _ 

a. send business. letter 

1. thank em pi oyer/ business site participants for their time 

ii. restate schbol training proposal and tentative agreed upon 
pi an 
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LEARMIHG activities and AbTERHATlVES 

ictl^ Facilitating Act ivi ties/Alternati ves 

Belineate and implement the necess- Participate in a vocational task force 
ary^steps involved in negotiating a meeting for the purpose of_p1anning 
work training station the negotiation of a work training 

_ station 

Instructor lectare - strategies for 

planning/organizing a work training 
_ station 

Readings - negbtiatibn of work training 

stations i legal parameters for non- 
_. paid training 

Review Education Code State Law - 
school work training program polic- 
ies _ 

Guest lecture - school district's 
employer contact team to present 
strategies used to negotiate work 
training site 

Guest lecture - employer panel to pre- 
sent pros and cons of participating 
in a wbr k_ trai hi ng prdgram 

Attend 1 deal /state ebrif ereriee 

Interview contact team participant to 
discuss strategies. used in setting 
up the initial employer contact 
meeting 

Review examples of letters of agreement 
between employers and school districts 

Review samples of program media used in 
employer cbi^tact meetings 

Participate tn negotiation with an Roleplay a mock emplbver negotiation 
employer to develop a work training withother class participants 
^^^^ Instructor lecture - strategies for 

negotiating a wbrk training station 
_with_employer(s) 
Observation of local wbrk training 
programs 

Interview employer presently involved 
in work training prbgram 

Attend emplo.ver recdgnitibh meeting for 
participation in work training prbgram 

Attend employer contact meeting with 
school district contact team 



RESOURCES AND REFERENCES 

Resources 

Br. Ian Pampian 

Project Work (619) 286-7698 

Director (619) 229-2462 

San Diego State University 

Holly Shepard 

Project Work (619) 286-7698 

Transition Coordinator (619) 229-2462 

Sah Diego Unified Schools 

Teacher 

Elizabeth West 

Program Manager, Occupational Skills (619) 584-6544 

Training (619) 286-7698 

Sah DlegoCdmmuhity College 
District Foundation, Inc. 
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MODULE 17: MC)DEL VOCATIONAL 

SPECIAL NEEDS PROGRAMS 



HOBUtE 17 



PERSONNELTRAIRIHGi HODEt yoeATIBNAt 
SPECIAL NEEDS PROGRAMS 



Patricia Pougan^ Infori:.iatidn and Research Specialist 
Special Educatidn Resource Network 
California State Department of Educatidn 

Dr, Bruce A. Ostertag^ Associate Professor 
Project Cdordinator^ California State 
Uni versity-Sacramentd 

Debra Ackerman ^ Research Associ ate 
California State University-Sacramento 
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PREFAeE 



The fdlldwirig training eurrieuVum was developed to prepare a 
mliltidisciplinary team of pre-/inservice personnel to deliver 
yocatibhal and special education experiences for disabled individuals. 
This field-based worK is designed to prepare personnel who provide 
vocational services for disabled youth with fanccional knowledge in 
variedcdgnate areas (vocational rehabilitation, vocational education, 
special education) as it relates to their discipline. A series of 
other training curriculum accompanies this module. 

This curriculum presents a general training plan to be used by a 
trainer that is cdmpetehcy-based. It includes a rationale, 
dbjectives, prerequisites, evaluation procedures and criteria, content 
outline, learning activities and alternatives, and references and 
resources. Some of the training curriculums also supply a glossary of 
terms, summaries, and relevant monographs. 



Dr. Bruce A. Ostertag 
Project Goordihator 



COMPETEKCr 



The trainee will demonstrate a working knowledge of the components, 
characteristics and quality indicators of model Vocational Special Needs 
Programs. 



RATIONALE 

Research has lacked the critical need for the development of a formal program 
model to insure the successful transition of special needs students from school 
to work. In addition, there is strong evidence that a_ model or system should 
be adopted and implemented at the state and local levels* and throughout and 
among the critical service delivery systems and key stakeholders. Knowledge of 
steps to establish a model will allow trainees to fully Utilize the school and 
community services available for handicapped students special vocational 
education and training. 



OBJECTIVES 

As the following pertains to the vocational education of handicapped students, 
the trainee will demonstrate the ability to: 

1. report upon key quality program indicators 

2. report upon the major four programmatic components of a transition 
special vocational model 

3. develop a programmatic model for special vocational transition 

4. relate the implementation of model components and quality program 
indicators in local agencies 



PREREQUISITES 

Trainees will be required to demonstrate the ability to: 

1. describe the various categories of students in special education 

2. define personal philosophy related to the integration of special 
education students in vocational programs 

3. define personal philosophy related to providing vocational education 
to handicapped students 

4. describe the scope and sequence of a vocational education process 



EVALUATION PROGEBURES AND CRItERIA 



Objective 



Procedure 



Criteria 



1. Report upon key 
quality program 
indicators 



2. Report upon the four 
major programmatic 
components of a model 



3. Develop a Programmatic 
Model for Special Voca- 
tional Transition 



Completion - written 
report on qual i ty 
Indicators grouped by 
funetibh (use Attachment 

ft) 

Objective exam 

Completion - oral group 
report by job - alike 
including regular adapted, 
special and individualized 
{use. Attachment B) 
Completion - written 
summary 

Objective exam 

Small group Implementation 
of critical factors in 
developing a conceptual 
model (use Attachment C) 

a. Identify three examples 
of agencies^ personnel, 
procedures § processes 
and policies appro- 
priate to five factors 
{use Attachment G) 

b. Do so for each trainee 
job - alike group 

Completibri - oral report 
on above activities 
Completibri - written 
summary bf the abbve 
activities 



4. Relate the implemen- 
tation of model com- 
ponents and quality 
program indicators 
in local agencies 



Written critique and 
grade/Ins. 90% or 
average 



90% or above 
Group/Ins. critique 



Written critique and 

grade/Ins^ 

90% or above 



Informal 
Ins. 



monitoring/ 



Group critique/Ins. 



Written critique 
grade/ins. 



and 



Small group completibn^ 
written summary of a local 
model special vbcational 
program. from one of the 
job - alike schools/agencies 
to Include responses to the 
items below: 

a. Poes_the model satisfy 
the five factors. bf_ 
measurabil 1 tj^i timel i- 
ness^ specificityj com- 
patibility, and flex- 
ibility? 



Written critique and 
grade/ins. 
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Procedur e 



Criteria 



b. What Quality Program 
Indicators frorri. Attachment 
A does the model have? 
Doesn't it have? 

c. Relate the progranmiing 
options from Charts IJi 
III & IV (Attachment B) 
to the school or agency 

being examined 

Completion - oral report Group critique/ins. 
on above activities 

Completion - written group Written critique and 
summary on the above grade/Ins. 
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CONTENT OUTLINE 



The following outline coht^ the sequence of information as it will be 
presented to the trainee. 

1. Objective 1: Report upon key quality program indicators 

A. Attachment A, "Promising Quality Program Indicators for Public School 
Transition of Students with Exceptional Needs" ~ classdiscussioh 

B. Instructor lecture C5n quality indicators and relevant literature. See 
Bibliography, Attachment E 

C. Graded examination/written 

2. Objective 2: Report upon the four major prdgrarhmatic components of a_ model 

A. Attachment B, "Major Programmatic Cdmponents of a Transition Model for 
Students with Mild and Severe Disabil ities" - class discussion 

B. Small groups, by job - alike, discuss the four types of programs in a 
special vocational model 

e . Small group wri tten summary 
D; Graded examination (written) 

3. Objective 3: Develop a programmatic model for special vocational transition 

A. Attachment 6, "Critical Factory Impacting Conceptual Models of the 
Transition Process" 

B. Small groups develop their own model based on the critical factors 
e. Written summary of efforts/results 

D. Informal oral report to other trainees of their model including* but not 
limited to: 

1. Three examples of agencies, personnel, procedures, processes and 
policies appropriate to the five factors 

2. Include examples from each job - like group in the model or models 

4. Objective 4: Relate the implementation of model components and quality 
program indicators in local agencies 

A. Small group work to investigate a local model that includes the 
following items: 

1. Does this model the five factors in Attachment C? 

2. From Attachment A, list what program indicators the local model had 
and didn't have 

3. Describe the local model in terms of the types of prdgramming 
options available in Charts II, III, and IV from Attachment B 

4. Group oral and written reports, critique 

5. Group submission of written report, critique 




LEARNING ACTIVITIES AND ALTERNATIVES 



Report upon key quality prograni 
indicators 



Report upon the four major 
programmatic components of a 
model 



Develop a programmatic model 

for special vocational transition 



Relate the implementation of 
model components and quality 
program indicators in local 
agencies 



Facil itatinq Activities/Al ternatiAtei 

Individual research projects by trainees 
_ on quality program indicators 
Ihstructdr lecture 

Panel of experts -'presentation with 
question/answer session 

Instructor lecture - overview of four 
_ major cbmpbriehts 

Individual research report by trainees 
Instructor lecture 

Individual review by trainees of per- 

tiherit informatibh 
Individual. interviews by trainees of 

personnel from representative areas 
Critique of agencies' implementation of 

pdl icies 



ire and contrast agencies' imple- 
mentation _ahd potential implementation 
Interview_of agency personnel for their 

point of view 
Instructor lecture 
I nd i V i dual re port 
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ATTACHMENt A 



Promising Quality Program Indicators for 
Public School Transition of 
Students with Exceptional Needs 

by 

Patricia Dougan 
January 1986 



1. Individualization of instruction; 

2. Least restrictive environment training; 

3. Community based prdgrammihg; 

4. Critical functioning skill training when developmental skill training is no 
longer appropriate; 

5. » Student/employer contracts for change; 

6. Significant other interview; 

7. Age appropriate activities; 

8. Consideration of student ability; 

9. Sequencing of activities; 

10. Preschool -12+^ transition component in lEP's; 

11. lEP team members are inservieed to focus on the result, i.e. transition 
from school to work; 

12. Academics and career education are not separate curricula; 

13. Special education staff know curriculum modification, learning strategy and 
classroom management techniques; regular educators are coached by special 
educators in those strategies; 



14. Local and state interagency agreements are evaluated against criteria 
stated therein; 

15. Students have a written resume showing a volunteer and three paid position 
employment history at school graduation; 

16. Work adjustment training is essential to the job placement; 

17. Special education students utilize regular education resources in 
integrated settings, including: work experience education, the career 
center, career days* counseling, vocational education classes, clubs and 

KU r / U ; 
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18. Transition advdcficy training is available for parents^ by parents; 

19. There is a two and five year, pbst-schbbl emplbymebt fbllow-up of staderits 
by school administration that is public shared iri Ibcal newspapers; 

20* Vocational interest assessment begins in jUnibr high; 

21. Parents of preschool and eiemehtary~aged_ children receive information and 
training that emphasizes home responsibility and wbrk ethic training for 
their child; 

22. Parent seminars on with SSI/SSDI and Medical; 

23. Program goals, objectives and results are well dbcumented; 

24. Business and community support of the local special education transitibn 
goals for students in the form of funds* job sites and participatibn on 
curriculum planning groups; 

25. Incentives for employers to open up student training sites and to hire 
students; 

26. Clear, specific planning; 

27. Schools and programs are successfully marketed in their local community; 

28. Ongoing, statewide program evaluation; 

29. Unsubsidized employment; 

30; Emphasis on a variety of student work experience; 

31; Local and statewide inservice training opportunities are promoted for key 
stakeholders; 

32; Transition programs are fiscally sound; 

33; Schools adopt a functional skills approach to determining secondary special 
education curricula; 

34; Individual transition plans are required for each student at least six 
years prior to graduation; 

35. There is an articulated and strong partnership within departments and 
between state divisions, agencies and organizations to support local 
planning; 

36. Research is sponsored that^ indicators and 
their correlation to transition success for students; 
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37. Hbdel jDrbgram dissemination and replication are financially sup55rted bv 
the State Department; ^ ' 

38. Quality programs aren't financially orphanedi 

39. There^ exists a continuum of least restrictive vocational services in the 
school and eommunity; 

40. Services are provided in q heterogeneous normal environment witl) 
Chronolbgieal age-appropriate peers; 

41. There is a local, written articulated transition service model for 
educational prograrmiing and coordination; 

42. the majority of occupational training is done in integrated, con,manity 
settings; 

43. Parent/professional partnership training is available; 

44. Cross-discipline and cross-agency inservice training is available based on 
a local personnel development needs assessment; 

45. A person{s) or an inter-disciplinary/agency committee is assigned to 
oversee local programs and provide support; 

46. Written guidelines are provided to resolve conflicts resulting f^^om 
differing mandates and differing interpretations of federal and/Q^ state 

47. There is a Clear philosophy that vocational education is essential 
special needs students to transition from school to Work; 

48. The local program has a person(s) that is responsible for monlto^.na 
advocating for the program; ^ 

49. A written outline of program options, curriculum options, and supoor* 
services available in the district; ^ 

50. Voids in program and curriculum options are annually assessed any 
strategies are implemented to fill those voids; 

51; Personnel are identified Who will be involved in all components of the 
transition effort; 

52. Inservice topics are appropriate to the personnel involved; 

53. inservice presenters are appropriate for the topics involved; 

54. District transition implementation plan; 

55; Follow-up and coaching is available to personnel; 

56. Secondary special educators have secondary, not elementary, prei.ebviee 
training backgrounds. 
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ATTAEHHENT B 

Maadr Programmatic Cbmpdnehts. of a Transition Model 
for Students with Mild and Severe Disabilities 

Best Practices 



Transition is a process that results in an outeome, a productive and quality 
life following school or agency services. School services are made up of a 
broad array of prdgrarnmatic alternatives that may or may not be coordinated and 
may or may not be available.to allstudehts^ irregardless of their ability; 
Transition is a framework of equally accessible learning interventions for 
students. Based on dhgoing-assessment, students take advantage of learning 
opportunities that lead them to this outcome of transition, a productive and 
quality life. Simplyi trahsitionis "school to work". Students with special 
needs are integrated into dccupatiohal learning experiences and instructional 
settings at levels which are compatible with eachstudehts' ability; The level 
of integration can be grouped Intd four vdcatiorial alternatives: regular, 
adapted, special and individualized vocational education programs. The types 
of delivery systems and best practices used td assist. students with special 
needs succeed in transition are summarized in the following charts: 



Chart I Types of Schddl Delivery Systems 

Chart II Regular Programming 

Chart III Adapted Programming 

Chart IV Special and Individualized Programming 
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CHART I 



Major Prograrnitiatic Cornponehts of a Transition Model 
for Students with Mild and Severe Disabilities 

Btst teu:tices: Types of School Delivery Systems 



EbEHENTARY 



JUNIOR HIGH 



flI6H SeflODb 



ic skill development 1. Same 

tical skills training 2. Same 

iated learning exper- 3. Same 
:es 



)er education 



4. Same 

5. Vocational interest 
assessment 

6. Exploratory work exper- 
iences 



BASIC_SKI_LLAND_EflPbeyABIbITY 
. TRAINING TO DEVEbDP: 

1. Basic skill development 

2. Critical skills training 

3. Mediated learning exper- 
iences 

4. Career education 

5. Secondary learning 
strategies 

6. Personal skills, _ 
attitudes, and values 



7. Copuriicatioh and com- 
putational skill s__ 

8. Employabllity skills - 
job readiness 

9. Broad occupational skills 
in exploratory work exper- 
ience 

10, Fbuhdation for career plan- 
ning and lifelong learning 
skills 

11. Social skills (with non- 
handicapped peers) 



VDCATlSNAb EDUCATION 
eURRieUbUH TO DEVEbOP: 

1. Same 

2. Same 

3. Specific occupational 
skills (in three 
clusters) 

4. dob market skills 

5. How to get a job, how to 
keep a job, and how to 
leave a job skills 

6. Vocational or general 
experience in three job 
clusters that are in 
ihtegratad community 
settings 
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eHART n 



REGULAR PRQSRAMMINS 



TYPE OF PROGRAM 




SUPPORT SERVieES 




DESERIPTIGN 


INTENDED OUTCOMES 


RegularVdca- 
tidnal Prdgram 


Students receive 
iristruetion in 
^he same class- 
rddm/laboratory 
as their rioh- 
hahdi capped 
peers arid are 
expected to 
achieve the same 
basic miriimum 
performance 
staridards. 

Target population: 
stuHphl"^ with 

special needs 
(typically the 
physically dis- 
abled) who can 
participate iri a 
particular regular 
prdgram with rid or 
very iniridr mddi- 
ficatidris. 


Special ized 
vdeatidrial coun- 
sel i rig arid 
plaeemerit ser- 
vices most be 
available to 
all haridi capped 
prdgram parti e- 
Iparits. iP.b. 
98-524, The earl 
Perkiris Act), 


Graduation fol 1 owed 
by employment, post- 
school vocational 
training or college. 



Transitidn WithdUt Special Services 

These students essentially find their own emplbymerit. They 
get jobs through their families, rielghbdrSi dr someone they 
know in the cormnuriity. Vdcatidnal Educatidri teaches. skills 
and resources, e.g. job-seeking arid iriterviewirig skills. 
Vocational Education is designed to be respdrisive to the 
needs of the community labor market arid isari excellerit 
source of employees for the various cdmmuriity employers. 
Vocational and/or special educators may act as 
Career/Vocational counselors or _TransltidK Specialists. 
(This is OSERS - the federal Office df Special Education arid 
Rehabilitation Services, definition of "Transition Without 
Special Services". 



uc 
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NOTE 



Charts II, Illi arid IV are adapted from "A Mai'nstreaming 
Cpntinuum for Vocational Education" i el aire Olson Szoke and 
Sharon Vest^ To Serve Those Who Are Handicapped, revised 
edition, Springfield, Illiribis: Illinois Office of Education, 
Department of AduJti Voeatiorial, and Technical Education, 
1975 arid "Implicatioris for Iriservice Trainirig for Vocational 
Educatiori Teacher Educators iri Facilitating the Transition 
from School to Work" i Dr. tyrida West's speech at The National 
Network Conference held iri New Orlearis, November 28-29, 1984. 
Dr. West is the Director of Missouri tlNC. 
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CHARt III 

i 

ADAPTED PROGRAMMING 









INTENDED DUTCeMES 


jyPE 0F PR0SRAM 


DESCRIPTION 


SUPPORT SERVICES 


Adapted Voca- 
tional Program 

> 


Instruction is 
altered to 
accommodate dis- 
abled students 
who could not 
otherwise be 
placed in the 
program. 

Students receive 
instruction in 
the same class- 
room/laboratory 
as their non- 
handicapped 
peers and are 
expected to ac- 
hieve the same 
basic minimum 
standards. 

Target pbpula- 
tTon: physically 
or mentally han- 
dicapped stu- 
dents who can 
participate in a 
regular vocation- 
al program if 
specialized ser- 
vices are pro- 
vided. 


Special equip- 
ment: specially 
designed work 
tables, hand in- 
stead of foot 
levers or vice 
versa, visual 
instead of audio 
warning signals, 
special safety 
equipment. 

Special instructional 
materials: i.e. 
brail led large print 
materials; written 
instead of taped 
materials or vice 
versa; audio-visual 
materials; simplified 
step-by-step materials. 

Special support staff: 
i.e^ special educa- 
tion resource instruc- 
tors , interpreters , 
direct readers, in- 
structor aides. 

Specially trained voca- 
tional teacher and/or 
team teaching by voca- 
tional and special 
education personnel. 


Graduation fol- 
lowed by employ- 
ment or pbst- 
secbhdary voca- 
tional training 
in schools or 
agencies. 



I 
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Flexibility in schedul- 
ing: extended time to 
complete course, divi- 
sibh of course into mod- 
ules with flexibility as 
to number of modules com- 
pleted. 

Special student grouping 
as in eooperative/ 
tearhing. 



Transition with Time-Limited Services 

OSERS (Office of Special Education and Rehabilitation 

Services) has identified "Time Limited Services", such as 

vocational education, vocational rehabilitation^ 

postsecondary vbcatibrial edueatibh, and other job-training 
programs, as temporary services that lead to employment. 
These servicesare characterized by taking a longer amount of 
time than regular prograraraing and rarely end in employment 
following graduation. Additional training is usually needed 
but eventually, support services can be withdrawn. 



-14341 



CHART IV 




SPECIAL AND INDIVIDUALIZED PROGRAMMING 



tVPE OF PROGRAM 


DESCRIPTION 


SUPPORT SERVICES 


INTENDED OUTCOMES 




Special Voca- 
tional Program 


Students receive 
ihstructiqn in a 
special class 
setting. In- 
struction may 
be provided in 
a class limited 
to individuals 
wi th a sped f i c 
primary disabil- 
ity (e.g. mental 
retardation, 
severe emotional 
disturbance, hear- 
ing impairment) or 
the class may serve 
a heterogeneous 
group of students 
with similar needs. 


Services describ- 
ed Under adapted 
vocational educa- 
tion (see Chart 
III). 


Job. entry level 
skills in sup- 
ported employ- 
ment. 


h 




Expected per- 
formance stan- 
dards will ty- 
pically differ 
from what is 
required of 
students in a 
regular pro- 
gram (i .e. 
differential 
standards) . 


SDecialized cur- 
ficulum design 
that emphasizes 
easily completed 
task components 
and entry-level 
job skills. 


PrerPQij i s i tp 
skills heeded 
for entry into 
post-school 
training pro- 
grams . 






Target Popula- 
tion: mentally 
or physically 
handicapped 
persons whose 
disability pre- 
cludes intisgra- 
tion into a reg- 
ular vocational 
program. 


Courses should 
be taught by voc- 
ational teachers 
with special pre- 
paration in in- 
structing the 
handicapped or 
by a team teach- 
ing approach util- 
izing both voca- 
tional and special 
education personnel. 


Introductdry 
skills train- 
ing designed 
to provide 
prerequisite 
skills for entry 
into a regular 
vocational edu- 
cation sequence. 
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CHART IV 



SPECIAL AND INOIVIOUALlZEO PRdGRAMMING 



TYPE OF PROGRAM 


DESCRIPTION 


SUPPORT SERVICES 


INTENDED OUTCOMES 


Special Voca- 
tional Program 

* 


Students receive 
instructidri iri a 
special class 
setting. In- 
struction may 
be provided in 
a class limited 
td individuals 
with a specific 
primary disabil- 
ity (e.g. .mental 
retardation, 
severe emotidrial 
disturbance, hear- 
ing impairment) or 
the class may serve 
^.heterogeneous. _ 
group of students 
with similar needs. 


Services describ- 
edunder adapted 
vocational educa- 
tion (see Chart 
III). 


Job eritry level 
skills in sup- 
ported employ- 
ment. 




Expected per- 
formance stan- 
dards will ty- 
pically differ 
from yyhat_is 
required of 
students in a 
regular pro- 
Qram fie" 
differeritial 
standards) . 


Special ized cur- 
riculum.des jgn 
thatemphasizes 
Easily completed 
taskcomponents 
and entry-level 
job skills. 


Prereguisite 
skills needed 
for eritry iritd 
PQst-schoqL 
training pro- 
grams. 




Target Popula- 
tion: mentally 
or physically 
ha rid i capped 
persons whose 
disability pre- 
cludes integra- 
tion into a reg- 
ular vocational 
program. 


Cpurses_shpu1d_ _ 
be taught by voc- 
atidnal teachers 
with_specjal pre- 
paration in in- 
structirig the 
handicapped or 
by a team teach-- 
•*l9 apprdach util- 
izing both voca- 
tional and special 
education personnel. 


Introductory 
skills trairi- 
ing_designed 
to provide 
prerequisite 
skills for entry 
into a regular 
vdcational edu- 
cation sequence. 
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Individual Ized 
Special Vdea- 
tlbnal Program 



Training IS 
usually of a 
semi-skilled 
na ture ( custod i a 1 
trainings nurse's 
aidesi etc.)* 



Students receive 
Instruction in 
an extensively 
individualized 
setting, i .e. 
laboratory 
setting. 

Expected per- 
fdrraahee- stan- 
dards will ty- 
pically differ 
from those re- 
quired of stu- 
dents in a 
regular program. 



Target Popula- 
tion: special 
heeds persons in 
situations where 
special class 
placement is hot 
feasible {e.g. 
low pre veld hce of 
hahdicappins ciDh- 
ditloh ahd/br spec- 
ial ized vbcatibhal 
heeds of the indiv- 
idual student). 



Services describ- 
ed under Special 
tignaj _ Program 
gram (see above). 



Flexible modular 
scheduling ap- 
proach whereby a 
special needs 
student partic- 
ipates in a reg- 
ular vocational 
course f or onl y a 
limited number of 
i^nstructional 
modules. 



Services des- 
cribed, under 
Special Vbca- 
tibhal Program 
(see abbvej. 



i^j^:— Trahsitioh With Ohgbihg Services 

dSERS has defined "trahsitibh with Ohgbihg Services" as for 
youth and adults who heed bhgbing suppbrt ih getting and 
keeping employment. Geherally these studehts have severe 
disabilities and suppbrted work or_ sheltered employment sites 
are needed. Sbcial ahd residential ohgbihg^ support systems 
are needed during this persbn's lifetime. 
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al Factors 



fic Factors 



Attachment C 



Eritical Factors impacting Conceptual Models of the Transition Process 



-iimlar-Groqps of Transition Model Character istics/Issues 



Heasurability 



Measurable, re- 
visable transi- 
tion policies 



Timeliness 



Effective identi- 
fication and 
assessment of 
special needs 
students 



Specificity 



Compatibility 



Appropriate assign- Intra- arid inter- 
ment of duties to iristitutiorial 
specific personnel focus on transi- 
tion processes 



Flexibility 



Adaptability and 
flexibility of 
staff and curricula 



must accom- 0n-going efforts to Capable of measur- Mutual uriderstarid- 
ftiddate needs of in- identify and pro- ing a student's ing of gdals^ pro- 
dividual local vide appropriate progress. cedures, arid lariguages 
education agencies, services. of different agencies. 



A categorization of critical factors impacting conceptual models cf the trarisitidri process. 



Bd from "The Transitidri df Special Needs Learners into Postsecondary Vocational Educatidri"j p. 44. 
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- - -- - Attacfiment D 

The Dissemin/Action SEcoNDARt' PRfteneEs PoRTFoLio . 



Ten practice collections, three publications lists* 

a selected bibliography', and a paper on graduation requirements 



Four.items will be shipped with all orders: {11 Ove^vim oi i/ia Po^^iotic; 
{2) TahZt cs Cottttnti; ($) Thz Resea^di CoHzcX^n (75 annot£Ltijoiti; 17 dt- 
ictipt^ai; 12 pp); and (4) The. RcCoted Resoiwcw Coile.cXA.on 136 dt&cAXp- 
tioiiA; 12 pp). A paper called &tien HandLcApp^ CfvUd^zn Gajovj Up will also 
be included as long as supplies last. 

INBIVIBUAt PRAeTiee eSLLEeTlONS MAY BE ORDERED AS FOLLOWS: NUMBER TOTAL 

* fhz Adqt&iceM l^cticez CottzcZLon. (59 dcicUptcorii; U pp) $ 



* Thz Etzm2ivtaAg/Sz(^ndaAg ConX^um CotLtcXAjon \52 dtbCJUjytconi; $^ 

24 pp) . . and . . Thz P/LZ-AdoluteM and BjJ^ 

CottzcXAjon {13 diitifUptCoM; 6 pp). $1.00 each set 

* Thz ttoaiX^nat^ MwocaX^ml, CoAttk EiiuaUidh CoiJitcXion (77 $ 
cfesiytiptcortA; 34 pp). $1.00 each 

* ffee IndtpendejiX Ltw-tng CotJU^tidn [19 dzick^^tom; 7 pp) . . . $ 
and . . Thz Adjadiaat^, IhcanjceAxtXed tw^viJcXiom EducjaXix>n 

CoUUcXian [17 desotcptcona; 5 pp) . . and . . Thz AduZX Edu.- 
cation edtJUcXioh 127 deacttpttona; U ppj. $1.00 each set 

^ Thz Pe^onnet l^zpoAoXion CotUcXiJon (104 pfwg^ijm/pHjojzcX ■ $ 

^ -tca^toga; 12 pp) . $ 1.00 ea ch 

* An fmaiysi^ oi PotLz^ Uimi in GmimXlon aM JJtz Vl^ma ioh $ 
HandCcjitppzjd Studzjf\Xi, by PXjchtxAd leZtzA 123 pp) . $1.00 each 

* The Bibliographical Collection: ffee P^ae^ — — — $^ 
^ibtiogmph^ oh Se&ondaJty EdacAiA^n ion. JStz Bmdimpp^ (374 

iX.zm; 30 pp) . i- and . . Thz Wziiznn ^zgiohaJt Reaoa^tce Cmtvi't 
AruiotaXzd hUt oi P^SucXi and PtMJbavUboni \44 iXem; 17 pp) . . 
and . . TKz VoSbhaaXwni tiitf Qiiicz oi CoKZzk VzvzJtopmznX ion. 
Spzc,tal PoptUatlom, tintozAJtctg ol ttUnqii {41 iXem; 7 pp) . . 
and . . A tiit SztzcXzd UaWcbtti, NaXiomi. CzjnXeA ioA Kzizakck 
in VocaXiotot EdjocaXion \13 ducHpUom; 9 pp). $1.00 each set 

» THE ENTIRE PORTFOLIO. INCLUDING ALL OF THE ABOVE. $6.00 each $ 



All charges shown will partially offset the costs of mailing and 
reproduction. 

TOTAL ENCLOSED ; $_ 

Order from: pISSEMIN/ACriON PRObUCTS SERVICE 
9618 Percussion way 
Vienna, Virginia 22180 

would help us if you could enclose a self-addressed mailing label with your order 



The Pre-Adolescent And EARtY ADStEseENt Gollection (Continued) 

• * M«SACHuSETtS: Cross -Age futbrihg with Computers (3) 

* COLORADO: Parallel Scieheeflaterials (3) 

* ARIZONA: Catch Up- Keep Up (4) 

* CgLORADd: Physical Education Plus (4) 

* CALIFORNIA: Project DPI: A Diagnostic Prescriptive Individualized Math Program (5) 

* COLdRADO: Consultant Strategist Model (5) 

* VIRGINIA: Every Student Every Day (6) 

* WASHINGTON: HOSTS Math: Help One Student to Succeed (6) 



The VocATidNAL^ PREVbcATiONAb, Career EfioeATibN Collection.^ 

* MISSOURI: Vocational Entry Level Skills Criteria (page 1) 

* MINNESOTA: Hearing Itnpa if id Pfdgfam: Anoka AVTI (1) 

* IOWA: Proaect DISCOVERY (1) 

I ^i?S"^S^!'^'^"^^^ ^'^^ Occupational Awareness and Placanent (2) 

* ALABAMA: Training for Life (2) 

* ^°5tinoutn of Community^Based Voeatidfial Pfbgfams (3) 

* MINNESOTA: Programa Bilingue (3) » v^y 

* MICHIGAN: Student Center for Occupational Planning (4) 

* ^SNNECTiCUT: Special Education Career^Vdcational Program (4) 

* CALIFORNIA: Career Special ist/Assessment Program (4) 

* MISSOURI: Vocational Education for Special Needs Students (5) 

.* WISCONSIN: Experience-Based Career Education (5) 

* CALIFORNIA: The Teehnbldgical Employment Project (6) 

* MINNESOTA: St. Paul Area Technical Vpcatir Ul Institute 16) 

* MISSOURI: Vocational Practice for Handicapped Students (7) 

* NEBRASKA: Rural Cooperative Vocational Program (7) 

* CALIFORNIA: Cbmputerized Employer/Vocational System (7) 

* W?OHING:^Di§nilyri^^ Training Program for Students with Special Needs (8) 

* UTAH: Experience-Based Career Education Together (9) 

* HISSDURi: Successful Career Planning through Assessment of Vocational Needs (9) 

! S^Kf^^c^^^^S"*^ Education in Technological Areas for the Severely Handicapped (10) 

* FLORIDA: Secondary Pre-Vocational/Academic Pfbgfatn (10) nanuicappea 

* CALIFORNIA: Career Assessment and Placement Center (11 j 

I ll^fnU "'■^^^"^OS-Based Interagency Approach to Comprehensive Vocational Sp Educ (11) 

* MARYLAND: Experience-Based Career Education Program in a Rural Area (12) 



StMnntn/^ttan: C^s Secaniurs VtnztitSB Jlnrtfnltn 
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The Vocational. Prevocational^ Gareer Education Collection (GoNTiNUED) 

* MASSACHUSETTS: Vocatibrial Project for Deaf-Blind Youth (2) 

* WASHINGTON: Pierce County Pilot Project (12) 

* TEXAS: Multiple Careers Magnet Center {13) 

* COLORADO: Vocatibrial Assessment Center (13) 

* NEW MEXICO: Albuquerque Public Schools' Career DeveVopment Vocatibnal Assessment (14) 

* GEORGIA: Related Vocational Instruction fbr the State bf Sebrgia (14) 

* SfSiSSSSi' Jdapting Vpcational Haridicapped Instruction in Rur?.l Districts (15) 

* WASHINGTON: The Store Project (15) 

* CAtlFORNIA: Project Work Ability (16) 

* CALIFORNIA: Irvine Career/Vocatibnal Program (16) 



OREMN: Model Vocational Project for Deaf -Blind Youth (16) 

tS2F^I^^'^-„^?I*^^°"^^ Experience Program for the Mentally Retarded (17) 

IOWA: Green Valley WbrfcExperierice Program (17) 
DISTRICT OF COLUMBIA: 70001 - The Youth Employment Company (18) 
NORTH CAROLINA: Prevbcational Activity Center (18) 

rf^Tpl^fr Career 0n-Site Trainingj Dropout Preventibri and Industrial Training (19) 
CALIFORNIA: Santa Clara County Vocational Assessment (19) ^ 

* QBIQiInservice Support for Transition from School to Wbrk (20) 

* JlSJESpEi Comprehensive Vocational Educatibn Program for Special Needs Students (20) 

* IOWA: Reality Oriented Vocational Evaluation (21) 

* WISCONSIN: The Work Assessment and traihirig Program (21 ) 

* MINNESOTA; Vocational Development Center (22) ' ' ' 

I U^^^^U.M*^ l^^^ Vocatibrial Skills Training for Severely Handicapped Youth (22) 

* WES7 VIRGINIA: Mainstreaming in Action (22) ' 

* MASSACHUSETTS: The McKiriley School (23) 



* NEW YORK: Vocatibrial Assessment/Instructional Support System (23) 

* CALIFORNIA; Rehabilitation Training and Evaluation Prbgram (24) 

* MARYLAND: Vbcational Readiness Training for Handicapped Students (24) 

* PENNSYLVANIA: Ron Valley Secondary School (25) 

* MASSACHUSETTS: Vocational Special Education Three (25) 



MASSACHUSETTS: Wage Systems Based bri Behavior Objectives (25) 

Vocational Educatibn (26) 

CALIFORNIA: Ruggenberg Career Training Center (26) 
MASSACHUSETTS: Regibnal Vocational Assessment Center (27) 
- NEW YORK: Career Educatibn fbr Autistic Students (28) 

* WASHINGTON: Innovative Vocational Mbdel for Deaf-Blind Youth (28) 

* CALIFORNIA: Vocatibrial Education Resource System (28) 

* PENNSYLVANIA: Vocational Orientation (29) 

* WASHINGTON: Vocational Individualized Program (29) 

* PENNSYtVANIA: Work Training Program for Handicapped Studerits (30) 

ZR*«nnth/Aciinn: EIjf SFEandarg Vrntticii partfalia 
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The VoGATiQNAb^ pREvoeATiONAt/ Gareer Education Collection (Continued) 

•* CALIFORRlAi Vbcatibnal Assessment Center (30) 

* PENNSYLVANIA: Vseatibrtal Training for the Deaf-Blind (31) 

* WISCONSIN: Enrolling Handicapped Students in JTPA Programs (315 

! 9?!S'^^^°'^''?^*^'^*"d Vocational Training for Severely Handieapped Youth (31) 

* TEXAS: Adopt-A-School Program (32) 



WYOMING: School -Community Training Program (32) 

SiSSP^^^^^r^J*^^*^^^^^- ^P^'^^^l EduCatiOD Rehabilitation Vocational Education (33) 
OREGON: Portland State Model of CoiltnUrii ty-Based Vocational Training (33) 
WISeONSiN: Madison Public School s Coiftriunity Training Program (33) 
NEVADA: Lincoln County High School (34) 
NEVADA: Reno High School (34) 



The Independent Living Collection 



* CALIFORNIA: Project SAIL (Systems Adaptation for Integrated Living) (page 1) 

* TEXAS: The Rural Independent Living Research Utilization Project (1) 

* KANSAS: Enhancement of Independent Living Services (1) 

* CALIFORNIA: Center f or Jridependent Living H) 

* COLORADO: Holistic Approaches to Independent Living (2) 



* CALIFeRNIA: 0yer-21 (2) 

* WASHINGTON: Community Liaison Instructional Program (2) 

* HINNESOTA: Portland Secondary Center (3) 

* OREGON: Research and Training Center in Mental Retardation (3) 

* MINNESOTA: Community-Based Independent Living Skills Program (3) 



* 



NEW YORK: Secondary Individualized Learning Center (4) 

* WASHINGTON: National Rural Independent Living Project (4) 

* FLORIDA: Rural Center for Independent Living (4) 

* KANSAS: Curriculum Develbpmeht for Secondary Handicapped Deaf -Blind (5) 

* NEW YORK: Human Resources Center Program for Independent Living (5) 

* OREGON: The Neighborhood Living Project (5) 

* TEXAS: Cbmmuhity-BasedWbr^and Independent Training for Deaf-Blind Adolescents (6) 

* OHIO: Independent Living Program (6) 
OREGON: Community Training Center (7) 



* 



The Adjudicated^ Incarcerated^ Corrections Gollecti 



ON. 



* ARIZONA: Netwbric of Corrections and Special Education Leadership Personnel (page 1} 

* OREGON: Training Providers of Court Adjudicated Handicapped Ybuth (1) 

* ILLINOIS: Model Master's Program with a Concentration in Correctional Education (1) 

BxBBKmin/faciiant Elft Sscandarg PruciicsB Piirtfnltn 
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To: JUDY SMiTH-DAVISi The Di ssemi n/Acti on Project, Reno 

From: 



Zip ^Phbne ( ) 

PtEASE ADD MY PROSRAM TO THE CONTINUING EXPANSION DF THE SECONDARY 
PRACTICES PORTFOLIO. Here is my Information: ^^tcuNDARY 

TITLE OF PROGRAM/PROJECT/PRACf ICE • 



i 



* Attach additional sheets if you wish. 

* Use this form or write your own description separately. 

* Handwritten descriptions are perfectly okay. 

* He particularly want to hear from teachers. 



* 



Be sure to include evaluation planSj and evaluation data if you have it 
And YOU WILL be a part of the next collectibnl ^ ^* 
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VOCATIONAL SPECIAL NEEDS RDBEt PROGRAM 
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